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MOTIVATION

Peace begins with a smile, and it is a long journey
that must be taken one step at a time. To walk on this path,
you need to have the desire to be a promoter of Peace.
And an idea.

The idea to actively involve the youth in promoting
non-violence, tolerance, cooperation and solidarity
among people resulted in the foundation, in 2015, of the
Club for Peace Act+ in “Virgil Madgearu” Technological
Economic High School, in Iagi — Romania, under the
coordination of teachers Aurora Cristina Balan and
Mihaela Turcanasu. The students were trained and ade-
quately supported to become resource people in our
school and community to manage conflicts, to defuse
frictions, to facilitate the integration of those belonging
to vulnerable groups.

The vivid interest shown by students convinced us
of the necessity of such a Club that offers alternatives
for high-quality free time and pursues the personal de-
velopment of young people, orienting pro-socially
their entire behaviour. The root idea flourished, and
thus we decided to create the ACT 4 Peace international
network of Clubs, aiming to consolidate the education
for peace in schools, in the framework of the Erasmus+
Key Action 2 Strategic Partnership ‘Act, Connect,
Transform for the World Peace’.

The book A History of Peace — the 20™ Century is an
outcome of the research carried out within the project by
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students and teachers for school subjects such as His-
tory, Social Sciences, Sciences, Languages, Literature,
Religion. This research concluded with the elaboration
of materials related to the impact of the peace treaties
and the peace-keeping organisations, the leading na-
tional figures — promoters of Peace, the history of the
Nobel Prizes for Peace, educational policies, teaching
strategies and sample activities for teaching Peace.

We consider our outcome unique and valuable since
it explores opportunities to use the immense cognitive
and affective potential of our students, their creativity
and enthusiasm, and to encourage them in becoming
promoters of positive social changes. In addition, this
volume can be used as an educational resource, rein-
forcing Peace as a universal value and raising awareness
of the role students play in their communities.

The golden thread connecting all the gathered ma-
terials is our goal to foster a considerable improvement
in the quality of the learning environment and to nurture
a culture of peace.

Encompassing good practice examples concerning
the education for peace and role models for the young
generation from the five European states involved in the
strategic partnership adds value to the volume. Thus, the
European dimension is ensured, and we take a step for-
ward in building a common approach to promote mode-
ration, dialogue, mutual respect and understanding.

Therefore, our book is a pledge to assume and in-
tegrate Peace for a fair, balanced society!

Daniela Livadaru, project coordinator



ARGUMENTS FOR AN EDUCATION FOR PEACE

Maria Rados, school inspector for History
and Social and Human Studies

The topic of education for
peace is one extremely an-
chored in the current reality.
I, too, admit that I would like,
one day, to say that there is
finally peace on Earth.

As a teacher of history,
for whom humankind’s past
is a subject for debate, analysis,
questioning and reflection, I
am trying to identify the emer-
gence of the firsts concepts
which idealised peace and Maria Rados
which made their presence felt long before the 20™ cen-
tury. Humanist scholars, and I give here as an exam-
ple Erasmus of Rotterdam with his Querela Pacis (The
Complaint of Peace), of 1517, spoke about the concept of
Peace in connection to the numerous wars between
some Christians rulers, and about the necessity to solve
these quarrels through the means of arbitration per-
formed by Church authorities.
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A few centuries later, illumi-
nists such as John Locke or Jean
Jacques Rousseau focused on
war analysis, strictly as military
action and mainly emphasising
the limitations of conquering
rights.

As an academic subject, the
study of Peace began relatively
late, in the second half of the 20"
century, after having witnessed
the harrowing experiences of the
two World Wars and having entered in a new stage, the
Cold War. Initial interest in the subject concentrated
mainly on understanding and preventing the roots of
war and the spread of nuclear weapons, thus the re-
search into peace being more of an addition to inter-
national diplomacy, and the understanding of war being
tightly connected to military history.

In the next decade, however, the studies of peace
have modified their perspective, by including the pro-
motion of human rights, justice, individual rights, wel-
fare, and so on. Consequently, the understanding of
this phenomenon involves analyses, gradually gaining
in complexity, for violence at a personal, social, or na-
tional level is as dangerous for peace as international
violence.

Moreover, we are aware today that, alongside the
military conquest of a certain territory, the natural re-
sources are often at the core of wars and civil conflicts.
The increased scarcity of these resources, such as oil,
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natural gas, water, minerals, wood, unfortunately, aug-
ments these conflicts. Whole nations, innocent civilians,
organisations, governments and armies are involved,
and we gradually move further away from peace.
Media coverage of wars, violence and the wide
range of informative sources due to the latest technology
transform us into direct witnesses of any conflict
happening anywhere on Earth. Thus, we can no longer
hide, we can no longer close our eyes, hoping that we
haven’t seen, we haven’t heard or we haven’t known.
Nowadays, there is a sym-
biotic relationship between
research into peace, move-
ments for peace and interna-
tional organisms created for
this purpose. We acknowledge
the rising importance of NGOs
and the civic society in ge-
neral, and especially the role which schools start to
play, not only in promoting peace, but also in the practice
of education for peace. The curricula on the national
level include topics which approach the problematic
of peace in a transdisciplinary manner. The numerous
extracurricular projects and European projects put forth
a different approach, preventing wars, violence, con-
flicts of any nature, building positive behaviour and
attitudes which will promote social, racial, religious,
political and economic nonviolence.
The involvement in such a project as ‘Act, Connect,
Transform for the World Peace’ is an argument for this

11
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purpose and a compelling message for the concept of
Peace: teachers, students from different geo-political

The International Symposium 'A History of Peace - the 20" Century’,
the 12" of December, 2018, lasi, Romania

regions, having removed cultural, social and religious
barriers and accepting the fact that what makes us dif-
ferent does not divide us, but unites us all.
[Mlustrating the way in which peace is promoted in
various countries, these are not unique messages; they
are not individual practices but, the voice of the young
generation who promote their wish for Peace.

12



THE HI1STORY OF PEACE IN THE TWENTIETH
CENTURY. A SHORT INTRODUCTION

Dragos Palade, PhD in History
Liceul Tehnologic Economic *Virgil Madgearu’
lasi, Romania

Even if the period before World War I (1914-1918) was
considered peaceful, a series of colonial (South Africa,
Central Asia, Central and South America) and regional
(Russia-Japan, Balkans) wars, revolutions, uprisings,
fights for independence, internal conflicts, assassinations
took place all over the world. It can even be stated that the
nineteenth century lived and thought in terms of vio-
lence even when the guns were silent and the bombs
were not exploding.!

The twentieth century was, by far, the most violent
time in the history of humanity as far as the magnitude
of the conflicts and of the forces involved, but espe-
cially when it came to the number of victims?. War was

! Eric Hobsbawm, The Age of Extremes. The Short Twentieth Cen-
tury, 1914-1991, an Abacus book, Brettenham House, Lancaster
Place, London, 1995, p. 22.

2 Brzezinski estimated 187 million casualties, which was the
equivalent of more than one in ten counted of the total world po-
pulation in 1900. (Z. Brzezinski, Out of Control: Global Turmoil on
the Eve of the Twenty-first Century, New York, 1993).
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increasingly fought against the eco-
nomy, the state infrastructure and
the civilian population.

World War I involved all the
Great Powers and almost all Eu-
ropean states. This machinery of
massacre contributed to the bru-
talization of war and politics (it did
not consider the costs, be they hu-
man or of any othernature).’ At the
same time, it did accustomed hu-
manity to living in a world where killing, torture and
mass exile were a daily phenomenon that one no longer
paid attention to.*

The revolutions during, but especially after World
War I were a way of rebelling against it. Furthermore,
the Great Depression (1928-1933) changed the funda-
ments of politics. Political liberalism and constitutional
governments entered a crisis of trust, bringing extremist
or aggressively nationalistic regimes to power, while
the dissent between certain European states fuelled the
extraordinary rise of Nazi Germany. Territorial occu-
pations, the aggression of certain states, and the demo-
cratic countries’ lack of firmness in countering such acts
set the stage for World War II. This world conflagra-
tion surpassed the former in size and victims, mainly
civilians.

Hostilities to establish a new world order had
hardly ended when the Cold War started. Even if it did

% Ibidem, p. 19.
* Ibidem, p. 69.
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not materialize in the imminent threat of a world war,
the period between 1947 and 1989 fuelled the logic of
conflict on multiple levels. Among these were fears
about the outbreak of a nuclear war, which still stand
today.

In the rhetoric of the American-Soviet rivalry, there
was also the dissolution of the colonial empires. Having
timidly started in the inter-war period, the decoloni-
sation gained momentum post-war, and it brought about
dictatorships, famine, hatred, volatile borders, inter-
ethnic conflicts, religious conflicts etc. whose conse-
quences can still be seen today.

The Cold War froze the international situation by
stabilizing a precarious situation and making a clear-cut
difference between solved and unsolved issues. Fur-
thermore, it brought support for the internal political
structures of the world. After 1989, when the world was
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full of guns, and the confrontation between the two su-
perpowers was abandoned, an era ended and another,
unpredictable one, began. There was no independent
mechanism to delineate borders. The military operations
in Liberia, Angola, Sudan, the Horn of Africa, former
Yugoslavia, Moldova, Tadjikistan could not be classified
as wars because it was not always clear who they were
fighting against and why. The war against terrorism,
the rise of Islamic fundamentalism, the conflicts for ac-
cess to cheap resources, the clash of certain civilisations
do not also guarantee control over the territory, the
huge discrepancies between poor and rich countries
are some of the problems that the world is still facing
today. The complexity of this world crisis also resides
in the past and current programs’ failure to manage,
lead and solve human problems.

The history of the twentieth century was not, thus,
characterized by peace, at most an armistice. Bearing in
mind that war, violence, aggression are part of our so-
ciety, we will never reach this goal except by the force
of will, controlling the political power, but especially by
a militant and balanced education.
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PEACE. THE IMAGE OF CHILDHOOD
IN THE WORKS OF MIHAIL SADOVEANU

Mihaela Alina Antohi,

teacher of Romanian Language and Literature
Liceul Tehnologic Economic "Virgil Madgearu’,
lasi, Romania

The aim of this article is to reflect a synthetic view of the
peaceful childhood in the works of Mihail Sadoveanu, a Ro-
manian classic who inspired readers to have positive atti-
tudes and behaviour. Beyond sobriety, force, and manifest
intelligence, beyond the grandeur of the historical novels he
wrote, Mihail Sadoveanu’s children books never cease to
amaze us with their playful style, full of subtleties and con-
cern for detail. His literary world is truly amazing; a world
of harmony between child and nature, composed of pure im-
ages and sensations, unaltered by conventional vision.

Over time, both Romanian and foreign writers en-
riched children’s literature with works that have entered
the history of literature under the name of ‘children’s
books’.

Through their creations, the Romanian writers and
the foreign writers help us each time to find the living
childhood in us, that world that was permanent, sus-
tainable, and unwavering.
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About Sadoveanu, George
Célinescu said that ‘he is a great
storyteller, with an enormous
capacity to speak authentically,
resembling the one of Creanga’s
and Caragiale’s, more inventive
than the first one, and more
poetical than the second one,
although, he didn’t have the ar-
tistic balance of Caragiale’. (Ca-
linescu, 1941)

The era in which Sadoveanu
wrote is one of the Realisticnovel, ~ Mihail Sadoveanu
as well as the Modern one. Zola, Flaubert, Gogol, Kafka,
T. Mann were already there. Thus, Sadoveanu is per-
ceived by the literary criticism of that time as a realist
with a Romantic vision, and a Romantic who shapes
details as well as a Realist, a contemplative.

But the originality of his work is given by his ca-
pability to merge with the world he described. The charm
in his stories relies upon the mystery to be relieved, to
whom we, as the readers, can reach gradually, through
repeated readings, discovering their musicality, their
emotional dominance, their balance status and their
meaning.

For Sadoveanu, as well as for Ion Creanggd, the return
to childhood represents the meeting with the age of
innocence, that becomes a moral refuge in hard times.
On the one hand, he relives the moving moments of
his childhood, in writings like Mister Trandafir, The
Apprenticeship Years. On the other hand, he portrays

20
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Mihail Sadoveanu with children

child characters that become role models due to their
capacity to face life’s hardships (The Wonderful Grove,
A Gloomy Man, Little Boy, At Mesteciner).

The most persistent memories are linked to school-
years and the teacher Busuioc (the story Mister Trandafir).
Sadoveanu recalls the memories as a letter addressed
to a friend. He combines the description of the child-
hood places with the image of his beloved teacher,
with the story about the minister’s visit, introducing
the dialogue in the key-moments. In the same way as
Creanga, Sadoveanu uses oral expressions, Moldavian
dialect-specific terms: barrels (poloboace), apostle (apostol),
to sift (iscodi), to reprimand (a ddscali). The expressiveness
of the text increases with the using of comparisons and
metaphors that accentuate the image of children’s games.

21
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When reading The Wonderful Grove, At Mestecdnei,
A Gloomy Man, we can identify the traits of the child
character created by Sadoveanu. ‘I Praise our Lord for
having a childhood’, Sadoveanu wrote in The Appren-
ticeship Years, and thus, we understand how that
marvellous pages of children’s literature appeared.

Structurally, Sadoveanu has a certain sensibility
towards the show of the world and an outstanding
reception capability. His available material seems inex-
haustible. This explains his impressive pace of books
composition — which is rather a result of his receptivity
and his conception of literature than of his creative
imagination. From the beginning, contemplation was
an important element in making his prose formula.
Sadoveanu is a contemplative, not an observer. He looks
from a distance, out of a cosmic perspective in which
things become components of a great all, moments in
a continuous flow.

Agapia Monastery was one of Sadoveanu’s favourite retreats,
where he found inspiration for his work

22
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This receptivity, together with the perception of
infinite diversity, inevitably develops the feeling of time,
which, from the registration of the unceasing change
of objects shape, becomes a reason for philosophising.
It is right here where we can find Sadoveanu’s lyricism
source and its expression varies from sentimentalism
to lamentation, and meditation.

When looking translates from the landscape to the
people, the receptivity keeps its high tone; his writings
are inspired by the exact intuition of different types,
taken from all steps of our society. (Maiorescu, 1967)

In most of Sadoveanu’s writings, a writer with a good
narrative school, we can feel the presence of a story-
teller. His characteristics: the narrative ‘focusing’ of the
whole discourse, the oral and archaic style, the emotional
tone exposure, the popular expressions, the stories
within a story, these make up all reasons for vivid and
captivating reading.

Mihail Sadoveanu’s art as a storyteller consists in
combining the epic with the lyrical, the story with his
poetic genius.

The childhood theme can be found especially in the
stories A Gloomy Man, At Mestecinei, Mister Trandafir,
Little Boy, Through Eyelashes, and The Wonderful Grove.

The place where these events occurred is the Mol-
davian Valley, crossed by the Siret, a river comparable
to the seas. There is still an affectional persistency of
unforgettable familiar sights, ‘thus they belong to
childhood’. (Calinescu, 1964: 294)

The past, the Moldavian Valley and the autumn
are the three important sources of inspiration, and the

23
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The Moldavian Valley

most recurrent expression is that of melancholy, which

gives a special charm Sadoveanu's writings.
Memories of childhood adventures revive ‘the

past’faces, as it’s the teacher’s face, Mister Trandafir,

Mister Trandafir — illustration
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whose prototype was Sadoveanu’s teacher from Pas-
cani. The writer described him in two portrait sketches
named Mister Busuioc and Again about my Teacher.

The autobiographical notes can be detached as well
from his authorial discourse formula. Being written as
a letter, the story imposes, right from the beginning, some
evocative accents: ‘I was thinking at the time when I
wandered these places with you...”

A simple physical portrait, but a memorable one,
follows immediately: “... tall, well built, with a short
black moustache, as always, kindly smiling, sometimes
scowling, inspiring us boundless respect’.

The last details of the physical portrait make a
direct move towards the shaping of the moral portrait,
suggesting the key reading: the emphasis on human
qualities. Concise (respecting the proportions and the
rules of a story), the details that made such an im-
pression upon the writer impress the reader as well:
everything the teacher said entered in our memory for the
entire life (even though all four of the primary classes
were ‘piled in a long room’).

Several times, in order to emphasize his generosity,
the author compared the teacher with an apostle.

Throughout the narration, the author discloses two
of his own sources of inspiration (Neculce and Creanga).
At a time, recounted with great emotion (“There was a
great calm around us, in that spring, and far away, to
the Siret, we could hear a whistle song. The twilight
shadows came upon us, the storyteller remained silent,
and we were speechless...”), the teacher reads them the
story of Harap-Alb.

25
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There’s a break, followed by late memories, when
the teacher, at an old age, suggested to his ex-student
the near end, in a poetical manner: ‘I'm going to meet
with Harap-Alb and Creanga’.

Following this, there is a particular sequence in the
economy of the story: the visit of two foreign guests,
who want to have a talk with the teacher, to see the
school, and even to attend the class.

Due to the epistolary style, the story acquires more
credibility, as a sincere and confessional discourse. By
adding certain elements of the memorialist prose, the
writer manages to create an attractive fictional universe,
in which the reader can go through very easily.

The child characters created by Sadoveanu are, most
of the time, motherless, raised by loving grandparents,
and thus, they are forced to overcome life’s difficulties
much too soon (s. A Gloomy Man).

A Gloomy Man - illustration
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Despite its shortness, catching only a single episode
(meeting a child who, sadly, drives the sheep to pas-
ture), the writing shows an unexpected complexity,
which can hardly be distinguished at a superficial
reading. A Gloomy Man was initially considered a sketch,
but we can rather talk about a story, a species par-
ticularly developed by Sadoveanu.

The aforementioned complexity is given by the
alternation between timelines (present — past), and
between the modes of the story (narrative — evocation), as
well as by the writer’s ability to illustrate the harmony or
the contrast of moods, the moods of the main character,
and nature’s moods; another aspect of this complexity
is the extraordinary psychological depth of the child
character.

The undisputed master of winter images, Mihail
Sadoveanu captures, like an Impressionist painter, the
vernal landscape: ‘the ground was dried, the cornel
trees were beginning to flourish... The violets dribbled
through the dead leaves’. (Sadoveanu, 1979)

This is the framework in which the meeting between
the narrator and the youngest child of Dumitru Onisor
takes place, and the youngest is described as follows:
‘He was a pale and tiny kid, and he was dragging, on
the moist ground, the heavy boots of his older brother.
He raises his sad eyes, wrapped in a grey shadow,
towards me (...) He said hello with a soft voice, in
which I could depict early suffering...’

The narrator’s attitude changes gradually, and what
initially seemed like an ordinary conversation between
a wayfarer and a child, who was grazing sheep outside
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the village, becomes a profound dialogue about res-
ponsibility and pain, life and death.

Although the early experience of his mother’s death
forced him to grow up, his childish soul begins to stir
every time he remembers his mother; you could feel
his “tearful voice’.

As he imagines the child’s separation from his mother
on the dying bed, the writer uses once again the ele-
ments of nature, whose purpose is to emphasize the
tragedy of the situation: ‘Her tenderness and her wisdom
seemed to belong now to my small traveller companion,
in those lonely nights of suffering, when both of us
were conferring in tears, and outside, the stormy winter
raged with despair.’

Returning to the grove, where the child sees himself
vaguely, ‘in a fog light’ (an extraordinary suggestion of
the clear-obscure) brings a change in the atmosphere.
His state of mind is filled with joy due to the revival of
his sheep. He smiles for the first time, and his smile
casts the narrator back to the past, reviving for a moment
‘the face that flourished, and charmed, with a single
smile and a look, the fleeting hour of his life’.

Although it is mostly fiction, the work of Sado-
veanu on childhood is based on many autobiographical
elements. We will find this characteristic in the stories
At Mestecanei and Through Eyelashes again.

At Mestecinei shows a touching moment from the life
of Iliutd, a seven-year-old child, delicate and sickly,
raised by his grandparents. The storytelling takes place
from the perspective of the grown man, narrating with
emotion and tenderness an episode of his childhood: a
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vacation spent in Mestecanei,
at an old woman called Mar-
garinta, ‘who breastfed me for
almost two and a half years, for
I, dear, didn’t have a mother,
like you'.

The reason for this parti-
cular travel is the boy’s re-
covering after a long illness.

The road carriage gives the

narrator the opportunity to

describe, in his unmistakable

style, a late winter landscape: At Mestecanei - front cover
‘The forests looked bare and brown, the mountains
blue ... and silvery light, endless and sweet. Up in the
sky, the mist and the clouds raised a gentle light, of
pink-rose. I immediately knew the smooth side of the
village, with its birch trees lined on the ridge, like an
iron bar, unflinching in the red sunset.”

With a linear construction, At Mestecianei could be
some really captivating reading for the children, and
for the adults, longing for the beautiful moments from
their childhood.

Through Eyelashes constitutes a change in the narrative
register. Although it begins in the same epistolary style,
with the characteristics of a confession, made to a close
person, the evocation begins with a visit to the native
village. The reason for this visit is to solve certain
problems related to the division of property between
the relatives on the mother’s side.

The story ends as the narrative returns to the
present timeline, on the porch of the grandparents’
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house, the connection to his only beautiful memories
from childhood. The final image has a strong emotional
touch: ‘I closed my eyelids, and I felt how my dead
mother’s dark eyes were opening inside me, staring at me’.
A series of biographical details reveal, as well, the
spiritual warm, and the understanding the writer ma-
nifests towards children. Before being written, The Won-
derful Grove was secretly narrated to one of his little
girls.
The Wonderful Grove (from
the volume Through Eyelashes),
is a masterpiece when it comes
to the shaping of the child
character. Through all the nine
chapters, we make this won-
derful journey alongside Li-
zuca, in which the real elements
combine with the fantastic ones,
and thus, making us think, in
some extent, about Dorothy’s
journey, from Kansas (s. The
Wizard of Oz, Frank Baum). The Wonderful Grove - cover
Tired of loneliness, Lizuca starts to decipher the
mysteries of life and gets the courage to leave the pa-
rental home. She embarks on a journey to her grand-
parents’ house, in the company of Patrocle: ‘And both
of them emerged... starting on a long road, and full of
adventures’.
Using the quest motif, which we generally know
from fairytales, Sadoveanu analyzes the child’s traits at
this age. Not having enough knowledge to understand
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the real world, Lizuca can’t make the difference between
reality and fantasy. She assigns human qualities to all
the living creatures she meets along the way: ‘Lizuca
knew that these willows were humans and beasts, wise
men of old ages. She was looking at them shyly, and
listened to their sighs and whisperers’. (ibidem: 18) Her
imaginary talk with the sun-flower depicts all the
suffering she endured in her stepmother’s house. By
walking in the grove, Lizuca enters another world. The
writer himself prepares the readers for what it follows:
‘It seemed like they entered in the land of a fairytale’.
Describing her walk through the grove, Sadoveanu
blends the epic tale with descriptions of nature. The
little girls pluck up courage, and she nestles with Pa-
trocle in an old osier hollow, imagining that the flowers
are asleep. She goes to sleep, and in her dream, the ele-
ments of the surrounding reality mix with the memories
from the world of stories, that her mother and her
grandmother have told her (‘My mother used to say
that without stories, this life would be dull and sad.”):
the seven dwarfs and a beautiful lady, Statu-Palma,
Sfarma-Piatrd, Stramba-Lemne, and two old people,
resembling her grandparents.
When she wakes
up, Lizuca is in her
grandparents’ house,
and she can hear the
voice of her stepmo-
ther outside, who had
come to take her home.
Although the grand-  The Wonderful Grove - theatre poster

31



A History of Peace - the 20" Century

parents are present only at the beginning of the story, in
the presentation of the stepmother, when they refuse
to let Lizuca go back, the image that the readers form
is that of simple and honest people, who lead a modest
life, caring about little Lizuca, and loving her. She stays
with them, determined to never return to the parents’
house: "And when I see my father, I will convince them
that I would rather die than go back there again’.

The story of the little Lizuca, the majestic des-
criptions of the grove and its living creatures, awaken
the imagination of the little readers and take them to
a world of wonders, close to their warm and innocent
souls. Here, we can recognize the stylistic mastery of
Sadoveanu, who knows how to emphasize the charac-
teristics of this age: the interest and love for the small
creatures and nature, the curiosity and the desire to
grasp the mysteries of the unknown through the me-
dium of fantastic elements, known from the fairytales.

Many literary critics con-
sider The Wonderful Grove to
be a brilliant combination of
reality and poetry. Beyond the
story of little Lizuca, there is
a monumental illustration of
the feeling of the merger, of
community with nature, of A wonderful grove...
human tenderness towards nature and the trust in a
certain goodwill shared by all the beasts of the field.
Garabet Ibrdileanu compares this feeling of commu-
nity with nature with the one from Miorita.

For the child described by Sadoveanu, nature is a
familiar place, where he feels protected. Often, nature is
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recording the personal tragedies and events that took
place in the interval of a lifetime, or during a period when
memory could be operated, and it returns these me-
mories back to us. Nature constitutes the exciting element
or the bridge that allows the writer or the characters
to slide with imagination towards a past that usually
lies there, hidden, in the depths of its own memories.

The impulse of nature, of natural factors like the
wind, the warm spring sun, or the tender autumn sun,
the moonlight, the song of birds, the smell of flowers or
the smell of hay, the murmur of springs, the snowfall,
regularly stay (in an implicit or in an explicit manner)
at the origins of most of these forays into the writer’s
(or the characters’) past.

Mihail Sadoveanu’s nature

From a psychoanalytic perspective, we can identify
in this profound nostalgia of the past a more pronounced
form of nostalgia, for childhood and its universe, a
nostalgia for the pure forms of life. And Sadoveanu’s
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Realism lies precisely in his familiarity with the things
of nature, and the past, while his Romantic view lies in
his profound nostalgia for the familiar things, for the
community with nature.

So, Sadoveanu wrote both for the child that tries
to discover the mysteries of the universe, and for the
grown man, that finds himself living hard times, and he
looks for consolation, and maybe, for some answers,
in the happy, peaceful moments of childhood.
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‘LESSONS OF THE PAST FOR THE FUTURE — PEACE’
— Informative Awareness Campaign —

Aurora Cristina Balan, teacher of Social and Human Studies
Liceul Tehnologic Economic "Virgil Madgearu’,
lasi, Romania

In 2015, in “Virgil Madgearu” Technological Eco-
nomic High School in Iasi the Club for Peace Act+ was
founded, under my coordination, aiming to reduce vi-
olence and discrimination in schools and in the com-
munity, thus promoting and developing competencies
such as tolerance, multiculturalism, openness towards
understanding others and towards ethnic, religious,
social diversity.

Between the 10" of September and the 24" of October
2018, 24 volunteering students were involved in the
development of the project LESSONS OF THE PAST FOR THE
FUTURE - PEACE, within the Euroscola National Com-
petition, the 11" edition (2018-2019).

The aim of the informative awareness campaign
was the dissemination of the results of the Erasmus+
Strategic Partnership, Key Action 2 — School Education
Listen Stories engaged in the Past — the Second World
War (2015-1-RO01-KA201-015121), coordinated by
LTEVM between the 1% of September 2015 and the 31*
of August 2017.
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The campaign had four main objectives:

1. To capitalise on the experiences gathered by the
students during the Erasmus+ Strategic Partnership
KA201 in the service of knowing the past and appre-
ciating peace as a universal value;

2. To disseminate the two intellectual products de-
veloped and other projects results;

3. To promote some educative, non-formal activi-
ties (The Living Library, The Forum Theatre) which would
encourage youngsters to approach the study of history
and its teaching through an open, honest and balanced
approach;

4. To multiply the model and the principles of the
Club for Peace Act+ in other schools and in the com-
munity.
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The envisaged target group was diverse: students
from Iasi County, from pre-school up to the high-school
level; teachers and librarians from educational institu-
tions in Iasi; members of the IMPACT volunteering Clubs
in Iasi; the local community. As we planned many ac-
tivities, we looked for a wide range of partners: Eu-
roDEMOS Association, The Jew Community in Iasi,
Full Day Kindergartens No 4 and No 21, ‘Titu Ma-
iorescu’ Primary School, ‘Alexandru cel Bun” Primary
School, The National College, ‘Ioan C. Stefanescu” Tech-
nical College, The IMPACT Club Stefanescu, ‘Gheorghe
Asachi’ Technical College and the IMPACT Club “Asachf’,
‘Mihai Eminescu’ National College and the IMPACT
Club ‘Eminescu’, the Administrative Economic College;
25 libraries from educational institutions in the entire
county.

By developing this campaign, we aimed to dissemi-
nate the results obtained in the Erasmus+ Strategic
Partnership entitled Listen Stories engaged in the Past —
the Second World War (2015-1-RO01-KA201-015121)
and to benefit from the experiences gained by students
during the two years of project implementation for a
better knowledge of the past and a full appreciation of
peace as a universal value.

Our campaign had four main goals: to inform, to
raise awareness, to involve and to exploit the results,
and on the whole, it was structured in four main di-
rections:

1. activities in our high school;

2. activities in other educational institutions;

3. activities in IMPACT Clubs;
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4. activities within local communities: partner in-
stitutions, the media, the academic environment and
the public in Iasi.

The informative part involved the dissemination of
the results of the Strategic Partnership (the two intellec-
tual products: the book Listen to the Past: True Stories from
World War 1I and the book which includes methodical
suggestions Non-formal Activities in Education: Applica-
tions on World War II; the model for the Club for Peace Act+)
at the level of the schools and other institutions in Iasi,
in the Moldavian region, but also on a national level, by
posting on different sites: our high school site — http://eco-
nomic2.ro/asculta-povestirile-trecutului-al-doilea-
razboi-mondial/, the History teachers’ group in lasi,
the site History and Social Science in Iasi and the pro-
ject page: www.facebook.com/clubactplus.ltevm.iasi.

The awareness campaign comprised of illustrating,
through different methods and means, the utility of
the two intellectual products (recollections brought to life
by the ‘living books’, video montages with fragments
from the sketches) and of the Club for Peace and its ac-
tivities. The goal was to be further on included in the
educational activities of the partner schools, as well as
other relevant partners in education.

The process of involvement targeted to attract some
relevant partners (educational institutions, IMPACT
Clubs, NGOs and communities) in order to successfully
develop the activities within the promoting campaign
and to put into practice the results of the learning process
from the two years of the European funded project.

The most important action taken, the exploitation
of the results, had as purposes the multiplication of the
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project results and their transfer at the level of the in-
terested party, increasing the readership of the two in-
tellectual products, a higher number of interdisciplinary
lessons, approaching history lessons in a balanced way,
organising a higher number of non-formal educational
activities, increasing the number of students involved
in promoting peace, improving the social climate in
schools.

Activities developed in our high school

After the selection of the participants in the project,
the working schedule has been established, the first in-
formational resources have been conceived, and the
early activities have been established in order to ad-
vertise the students’ campaign from our high school.

Thus, on The International Day of Peace — the 21 of Sep-
tember, the volunteers from the Club for Peace Act+
decided to raise awareness in their community con-
cerning the importance of this universal value and the
necessity of assuming it as a life principle. In this en-
deavour, we had as partner the EuroDEMOS Asso-
ciation. As an undeniable fact, they began with those
closest to them ... no, not their parents, but their class-
mates, with whom they share many hours daily.

For this purpose, they prepared an artistic mo-
ment entitled ‘Moment of Peace’, meant to draw at-
tention upon violence in school and society, stressing
the necessity of each individual’s involvement to pro-
mote peace and its values. The world can be changed
if one takes a stand and embraces dialogue, peace,
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"Moment of Peace’

love, solidarity and self-sacrifice. After that, they shared
information with their classmates about the project and
the benefits of European funding without which its im-
plementation would not be possible, and about the Club
for Peace. Further on, they presented the two books
developed during the Strategic Partnership and invited
them to read them at the library in printed format, or
digitally, on the project webpage.

In the end, they challenged their classmates: “The
Day without Conflicts’. Coming to their aid, the vol-
unteers gave them some practical pieces of advice so
that everyone would spend their 21% of September
without any conflict. Evidently, the general purpose
was to duplicate this day onward by applying all the
received advice.
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No-conflict messages

Another activity at the local level was the work-
shop ‘Europe for Us — Educating the Youth in the
Spirit of European Values’, developed in partnership
with EuroDEMOS Association on the 5™ of October,

Workshop on the European Values
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The International Day for Education, to present to the stu-
dents the opportunities for European funding, as well
as the values of the European Union. The volunteers
were challenged to reflect on the role of education in
a harmonious becoming of a future European citizen,
a responsible and active one, involved in the life of the
community.

Activities in other educational institutions and
with the IMPACT Clubs

After promoting the principles and the values they
believe in, but also the Euroscola project and the re-
sults of the strategic partnership among their school-
mates, the volunteers of the Club for Peace Act+
stepped outside the school’s border, to plant the seeds of
education for peace in other schools as well. Taking into
account the variety of age groups from the targeted

At Kindergarten no 4
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public, the discourse and the activity plan were adapted
to the specific characteristics of each level.

Thus, for the middle kindergarten group (the Smurfs)
from the Full Day Kindergarten No 21 and the upper-
kindergarten group (The Sportive Kids) from the Full
Day Kindergarten No 4, the volunteers briefly pre-
sented the Club’s activities and its role within the com-
munity and mostly played alongside the children. Starting
from a famous tale, ‘Little Red Riding Hood’, they mo-
dified the classical script in order to tackle the conflictual
situations that often occur between children. They also
challenged the children to analyse the reasons for which
conflicts arise and find solutions to make up. Aiming
to consolidate the positive behaviour in children, the
volunteers asked the little ones to work in pairs, using the
worksheets they had prepared. At the end of this activity,
they had to create the Tree of the Peace Ambassadors.

Performance of 'Little Red Riding Hood’
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In the primary school class The Bears — class 1% G, Step
by Step, and the class The Bees — class 3™ from “Titu Ma-
iorescu’ Primary School, the approach slightly differed.
The volunteers played the characters from the famous
story ‘Little Red Riding Hood’, but they changed the
script and the moral traits of those involved in the perfor-
mance. The children immediately noticed the difference
from the classical text, creating the perfect premise for
a debate regarding the importance of one’s personality
traits in relationship with the others. The next step was
the identification of other stories in which the characters
argue, the children being invited to find solutions for
avoiding conflicts, and to think of instances of such
moments in their personal experience.

Activities with primary school pupils

After presenting the model of the Club for Peace
Act +, the children were invited to work in pairs with
a friend using the specially prepared worksheet and
to present it in front of their peers, each mentioning the
qualities they appreciated the most at their pair-mate.
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All the doves were placed in the Tree of the Peace Am-
bassadors, which remained in the classroom as a re-
minder — anytime a fight is on the point of occurring! -
that through peace and friendship, they can find the
best solution!

At "Alexandru cel Bun’ School

The meetings with the students of gymnasium level
from class 6A from ‘Alexandru cel Bun’, respectively
class 7F and 8E from The National College in Iasi had
a double aim taking into account the higher level of
understanding. After the ‘Moment of Peace’, having thus
the necessary context, the volunteers presented the two
Intellectual Outputs of the KA201 Erasmus+ Strategic
Partnership, inviting students to read them in the school
libraries, to which we donated samples in printed and
digital format, both in Romanian and in English. The
illustration of them accompanied the presentation of
the books through the authentic testimonies of the sur-
vivors told by our students, who acted as ‘living books’,
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and through a video collage with role-plays adapted
from the national literature, on the theme of the Second
World War. In the second part, the volunteers pro-
moted the model of the Club for Peace Act+, another
outcome, organised in order to develop within our stu-
dents positive, tolerant behaviours, based on respect,
acceptance and mutual valorisation.

With students from The National College

Having as starting point “The Day with NO con-
flicts” moment, the discussion was brought to present to
what we can do ourselves. We started with some recom-
mendations to avoid conflicts, and we encouraged stu-
dents to create their own message of Peace, as they feel.
The solutions they proposed were not only interesting
but also very anchored in the present life, demonstrat-
ing that anyone can promote peace, if he/she wishes!

At the high school level, at ‘Ioan C. Stefanescu’ Tech-
nical College 70 students participated in the organised
activity, from classes 9E, 10C, 11C and 12C from the
host school and classes 10B and 12D from ‘Gheorghe
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In the middle of students, at "loan C. Stefinescu’ Technical College

Asachi’ Technical College, members of the IMPACT
Club Stefanescu and IMPACT Club Asachi. The pro-
gramme was dense, trying to cover the most important
aspects of the activity within the Club for Peace Act+and
the most relevant outcomes of the strategic partner-
ship carried out together with four European schools.
We started with the ‘'Moment of Peace’, aiming to sen-
sitise the audience, followed by two testimonies of the
World War II survivors, in the lecture of the ‘living
books” Carmen Pruteanu and Delia Tudorache, and the
introduction of the two Intellectual Outputs. We con-
tinued with the description of the way the Club for
Peace Act+ is organised, its aim and guiding principles,
a video collage comprising its activities. Stressing the
idea that we should learn from the past for a present
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and future under the guidance of peace, the volunteers
presented the ‘Steps towards a better place’ moment —
pieces of advice for a Month of Peace. In the end, all the
high school students received a dove, on which they
were invited to write a message on/of Peace.

We were glad to see
the beautiful and creative
messages written by the stu-
dents, a fact that enforces
us the hope that together
we can build a better world
for all! Moreover, the IM-
PACT Club members pre-
sented within the IMPACT
network their experience
in order to be replicated.

Because one of the mottoes of the Erasmus+ pro-
gramme is ‘Share with others!’, we donated the two
books created within the Strategic Partnership, in printed
and digital format, both in Romanian and in English,
to school libraries, in 25 county schools, so that stu-
dents from gymnasiums and high schools could access
them easily and freely. In only two weeks, ten librarians,
together with different teachers, organised activities
with students, starting from the two books!

Messages onlof Peace

Activities at the level of our community

Bearing in mind that one day is not enough to ded-
icate it to Peace, we initiated the campaign ‘“The Peace
Month’ (the 21* of September — the 21°* of October),
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and we invited both children and
adults to reflect on the impor-
tance of peace for a better world
for all. Therefore, we created a
video collage, uploaded on the
project website.

Moreover, our volunteers took
a step outside the school, orga-
nising the ‘Peace March’ together
with our partners, EuroDEMOS
Association and with the support
of Iasi City Hall, in order to draw
the attention of our community
on the importance of peace and
its benefits for society.

The Peace March
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"Moment of Peace’ in The Union Square, in lasi

Wearing the white T-shirts with the Club logo, the
volunteering students addressed to the pedestrians a
message for peace and equilibrium, sharing doves and
candies with short pieces of advice for peace and recom-
mendations to avoid conflicts. They also advertised the
activity of the Club for Peace Act+ and the Euroscola
project by means of the flyers given to those interested.

On the 9" of October 2018, the volunteers of the
Club for Peace Act+ were invited to present their ac-
tivity within the event entitled “Education for the un-
derstanding of the Past. The Commemoration of the
Holocaust in Romania’, organised by the General
School Inspectorate in Iasi, together with the Central
University Library and the Jew Community in lasi,
our partner. The presentation of the two Intellectual
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The Commemoration
of the Holocaust
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Outputs was followed by the two testimonies of the
World War II survivors, in the lecture of two ‘living
books’. And because we established as aim to learn
from the past for a better present and future, the volun-
teers prepared the artistic moment ‘Steps for a Better
World’, within the ‘Peace Month’, promoted by the Club
for Peace Act+.

Our campaign scored relevant results:

- 700 students in LTEVM, informed and involved
in dissemination activities;

- 345 students from 15 schools in lasi, out of which
38 members of the IMPACT Clubs, and 27 teachers in-
volved directly in activities which exploited the out-
comes of the strategic partnership.

- 143 students and 10 librarians who got acquainted
with the books in activities organised by the 10 librarians;

- 191 history teachers, 906 educative counsellors
and 345 EU projects coordinators to whom the two
books were given in digital format;

- by uploading the Intellectual Outputs on different
groups of communication between teachers (history, social
sciences, educative counsellors, EU project coordina-
tors), on the project page, on the high school page and the
History and Socio-Human Sciences in Iasi page, they be-
came accessible to all those interested, not only at the
local level but also at the regional and national level.

- more than 500 persons followed the project ac-
tivities on the Facebook page.

Therefore, we appreciate it had a significant impact.
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On the 24 volunteering students of the Club for
Peace Act+:

- raising the motivation to promote education for
peace within their community;

- developing the sense of certainty that everybody
should be actively involved for the community well-
being he/she belongs to;

- exercising the required competencies to hold a
persuasive public speech, in order to generate changes
in the behaviour of the surrounding people;

- developing the creative abilities of students and
valorising their whole intellectual and affective potential
in the creation of messages and promoting materials
on the given theme;

- displaying openness towards the community life
through drafting and participation to activities within
which the European values are developed: the common
well-being (‘the Peace March’), the social peace (the
‘Steps towards a better World” campaign), the respect
and acceptance of others (‘Peace Ambassadors’), elimi-
nating the tensioned instances between people (‘"Mo-
ment of Peace’), awareness and appreciation of the
past and of the significant historical events (promoting
the two books in schools and libraries and through the
“living books” and the collage with role-plays).

- developing the abilities of interaction with children
of different ages and with the adults of their community.
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The impact at the level of “Virgil Madgearu’
Technological Economic High School Iasi:

- sensitising and acknowledging the importance of
the education for peace through presenting to students
the following activities: ‘"Moment of Peace’, “The Day
with NO Conflicts’, ‘Promoting the European Values’,
‘Steps towards a better World” and so on;

- participation of students to workshops on the
topic of the European values and the necessary attitudes
and behaviours for harmonious relationships between
people;

- involvement in activities aiming to raise aware-
ness on the realities of the Second World War and its
consequences.

The impact at the level of school partners:

- transferring the model of organisation and the
principles of the Club for Peace Act+ in the schools
where we carried our informative awareness campaign;

- dissemination of the two Intellectual Outputs of
the Strategic Partnership;

- promoting education for peace in schools;

- making the good practices transfer and the expe-
rience exchange in order to develop a harmonious per-
sonality in children, from the early age, to achieve thus
the active citizens in a community of Peace, in a Eu-
rope for AllL
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The impact at the level of school libraries:

- enriching the book fund through the donation of
the Intellectual Outputs in printed and digital format,
both in Romanian and in English;

- improving students’ knowledge regarding sig-
nificant and dramatic aspects of the human condition
during the Second World War.

The impact at the level of teachers (history, socio-
human sciences, literature, religion, counselling and
orientation of students):

- enabling teachers to use non-formal methods in
the approach of historical and social themes, with an
essential emotional background (the Second World
War, the Holocaust, the deportations, the disintegration
of the family and the society etc.);

- reconsideration of the importance of education
for peace and of the necessity to integrate it into the
educational process at the local level and in the na-
tional curriculum.

The impact at the level of IMPACT Clubs:

- transfer of good practices in the field of the ex-
tracurricular and outside school educational activities,
with the goal to develop an equilibrate and positive
personality of young people;

- influencing the vision of the IMPACT Clubs through
orienting the activities included in their annual calendar
towards the education for peace.
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The impact at the community level:

- promoting the activities of the Club for Peace Act+,
improving the school’s image and exploiting the re-
sults of the strategic partnership, ensuring thus the
sustainability of the project financed by the European
Union and its outcomes;

- developing activities with relevant partners (Eu-
roDEMOS NGO, the Jew Community in Iasi) and with
other institutions with a decisional role in education
(The General School Inspectorate in Iasi, The Univer-
sity Central Library and the ‘Alexandru Safran” Centre
for the History of Hebrews and Hebrew Culture), with
a major impact in order to achieve the education for
peace within young people;

- sensitising the local community with regard to
assuming peace and behaviours based on respect, ac-
ceptance and mutual valorisation, social and civic in-
volvement;

- improving the social climate and trust in a better
present and future for all by means of educating young
people in the spirit of peace as a universal value.

"Moment of Peace’ in The Union Square, in Iasi
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Through the Club for Peace Act+, we promote peace
and openness toward the others. We believe that through
the involvement of each of us, we can create a better
world for all. We started with Erasmus+, the programme
‘changing lives, opening minds, and we continued with
Euroscola, to build a “Europe for us’.
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HISTORY IN SCHOOL

Inga Chroscicka-Wozniak, teacher of English
Jolanta Wiszniewska, teacher of Civics,
History and Business Studies

LXIIT LO im. Lajosa Kossutha w Warszawie,
Warsaw, Poland

One hundred years ago, the ‘Great War’ ended, which
meant the disintegration of the current global order.
The old powers fell, new countries were formed, borders
changed. It also involved 10 million victims, millions of
wounded. People everywhere thought nothing more
dramatic could happen again.

But only 20 years since the attack on our country —
Poland, another war began, which was caused by the
birth of Totalitarianism — Fascism, Communism, and also
Nazism — proclaiming the slogans of aggression and
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racial hatred. How did it happen? Taking advantage of
the difficult economic situation, the dissatisfaction of
the societies, disappointment with the provisions of
the treaty — slowly, step by step we drifted away from
democracy. The results were tragic — victims on the
fronts, 50 million victims of the civilian population,
unimaginable destruction. But it was also a planned
program of total liquidation of Jews and Gypsies.
Holocaust and Porajmos.

Almost three million Jews had lived in Poland be-
fore the Second World War broke out, 9% of all Polish
citizens — the largest community in Europe. That is why
in our land the Germans organized death factories —
death camps —, the largest being at Auschwitz, in which
they killed over 1.1 million Jews, and Treblinka, in which
900,000 were killed. Of course, they were brought from
all over Europe.

Auschwitz
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Remember, the camps were German! But created on
Polish soil for practical reasons!

Before the decision in Wannsee about the complete
liquidation of the Jews, there were indirect steps: stig-
matisation — Nuremberg Law in Germany; the necessity
of wearing armbands with the star of David in occupied
Poland; closed ghettos, in which Jews were forcibly
compelled; and finally — genocide. This was done by
educated people, often with academic titles.

HOW WE TEACH ABOUT HISTORY IN OUR SCHOOL

Teaching about the Holocaust is a great part of our
curriculum, but apart from it, we extend it doing projects
and taking part in different activities connected with
teaching students about peace, avoiding discrimination
and intolerance.

Organizing trips

Trip to Treblinka
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On the 17" of October 2018, Peace Club Members
visited Treblinka, where there was a labour camp during
the Second World War. During a few-hour walk, stu-
dents saw main points connected with the labour and
death camps. They heard emotional stories about this
place, about particular people, witnesses of the events.
At the end of our visit we took part in a celebration
which was the final of the 9™ edition of the project ‘We
are together’. It is a mutual project of POLIN Museum,
Treblinka Museum and Mazowsze Provincial Office.
Like every year, 500 000 students from Poland and Israel
participated in it. The meeting was supposed to bring
groups of teenagers together by historical education on
the premises of the Treblinka camp, commemorate the
death of tragically killed prisoners and make them re-
alise what consequences hatred, intolerance, indiffe-
rence and stigmatisation may have.

Projects

In Poland, there are a lot of non-governmental orga-
nisation, including those referring to the search for the
presence of Jewish communities. We have taken part in
a nationwide project called Dialogue Forum for which we
prepared a project on the theme of the street patron.
Our school is situated in Ludwik Hirszfeld street. Ludwik
Hirszfeld was a professor of medicine, ‘father of sero-
logy’, creator of blood groups — a Polish citizen of Jewish
descent. We did an information campaign in the social
space; we gained funds from another foundation for the
preparation and installation of a plaque dedicated to
Hirszfeld. We obtained the title of School of Dialogue.

62



Act, Connect, Transform for the World Peace

Meeting with survivors of World War 11

As part of the Dialogue Forum project, we had the
possibility to meet Holocaust survivors, who came to
visit us from the USA. We listened to their life stories
and how they managed to survive thanks to people
who were helping them and how it influenced their
lives. They emphasized how crucial maintaining peace
is for mankind. The stories made a huge impression on
our students.

Currently, about 3% of citizens in Poland are na-
tional and ethnic minorities. Before World War I1, it was
30%. That is why the traces are visible in many places
in our country, including Warsaw, although it was des-
troyed in 80% during the war. [ have already mentioned
the Jewish minority. But Warsaw was called a city of
four cultures — four religions: Catholic, Orthodox, Ju-
daic and Islamic.

We also implemented the Four Sides of Warsaw pro-
ject showing such faces of our capital — we filmed, inter-
viewed residents of streets associated with minorities
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before the war, visited temples,
participated in city games, lectures
and workshops on diversity.

Another project we do is The
Writing Marathon, which takes
place every year around the In-
ternational Human Rights Day
and is organised by Amnesty In-
ternational. During the event, we
encourage people around the
world to oppose human rights  Four Sides of Warsaw
violations solidarily.

The Writing Marathon

The marathon was created in Poland in 2001 and
has grown into the world’s largest human rights event —
in 2017, 5.5 million shares were taken, in Poland alone
we wrote over 300,000 letters, and our activities in the
country involved nearly 65,000 people.

The spread of hate speech also accompanies the
development of new technologies, Facebook and other
social networking sites. That is why we have carried
out together with the non-governmental organisation
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STOP-HE]JT a series of workshops with the youth of our
high school.

Visits to museums

Three years ago an unusual museum was opened
in Warsaw: Polin — the Museum of Jewish History. It
depicts the history of Jews because the fate of the Jewish
people is very much connected with the history of Po-
land. The history connected with the Holocaust is the
basis for teaching about tolerance, counteracting hate
speech, stigmatisation, xenophobia. The museum or-
ganizes very interesting workshops.

How to differ in a beautiful way?

Workshop at Polin Museum

This question was asked by class 1C students during
the workshop at the Polin Museum on the 7* of Novem-
ber, 2018. Its main goal was to show that differences can
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lead to conflicts, but they can also be the wealth from
which the group draws. During the workshop, the stu-
dents performed activities that dealt with the subject
of diversity within their class and in the broader social
context. They explained what discrimination is and
why it is crucial to counteract it. When solving tasks at
the permanent exhibition, they wondered whether di-
versity in Poland was an essential asset in Poland in
the 16" century. The keywords of these classes were:
diversity, tolerance, communication.

Our Peace Club members
had a chance to watch a pre-re-
lease showing of a documentary
“We are Jews from Breslau’ in
Atlantic cinema in Warsaw, under
the auspices of Konrad Ade-
nauer Foundation and Polin Mu-
seum. Our students were able to
meet the creator of the film Ka-
rina Kaper and Dirk Szuszies and
a historian, Katharina Friedla.
The film tells a story of children
who survived the destruction of the Jewish Diaspora
in Wroctaw (Breslau in German), in the south-west
corner of Poland and their fate after 1933. The tragic and
painful story makes us realize that we should oppose
all forms of intolerance, prejudice, rejection and isolation,
which unfortunately are still present in contemporary
Wroctaw. The documentary was created by inter-
viewing 14 Jewish inhabitants who used to live in a
pre-war Wroclaw.
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The law

To better understand the
mechanisms of the functioning
of a democratic state, we orga-
nize meetings with politicians.

This year we had local govern-

ment elections. In our school,

we organised mock elections.

Students voted for the President

of Warsaw. First of all, they had a

chance to meet with councillors

from our district. Then, electoral

law and posters encouraging

people to vote were hung on the school premises. Fi-
nally, School Electoral Commission was appointed. It
prepared ballot papers, and its members watched over
the course and the correctness of the voting. Before
making the final decision, all students from our se-
condary school and the teachers had the opportunity
to watch a presentation in which all fourteen candi-
dates were portrayed. We wanted to show them how
important it is to take part in such events and have an
impact on the political scene.

In November students from our school took part
in a workshop organised by Civic Polonus Foundation
‘Parliamentarianism in action’. During the meeting,
participants analysed the proper functioning of the de-
mocratic state, the mechanisms that secure the rights
and freedom of citizens, and the dangers arising from
the abuse of power. They wondered if there is an al-
ternative to democracy and if democracy is always

Mock Elections
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'Parliamentarism in action’

safe. They referred to examples from history. Some of
the activities were devoted to discussing specific cases
of linking human and civil rights, hate speech and dis-
crimination in various countries around the world.
Students learned how the system of protection of
human rights in the world and Europe works. They
got to know the history of some heroes of the Sakharov
Prize awarded by the European Parliament to those
who were repressed for their activities in the fight for
human and civil rights.

The right to freedom, diversity, tolerance and
legal guarantees

These are the first generation human rights, gua-
ranteed in Polish law, in the Polish Constitution. In our
secondary school, there is an author’s program of legal
education during which the students learn the exact
issues of law, solve cases. We are involved in various
legal projects whose aim is to educate the citizens on
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the basis of conscious rights. We meet with lawyers.
Our guest was among others Ombudsman.

Debate on the European Union

The Regional Center for International Debate in
Warsaw was the organizer of the debate on the future
of the European Union with the participation of the
Minister of Foreign Affairs of the Republic of Poland
prof. dr. hab. Jacek Czaputowicz. During the meeting,
Minister Jacek Czaputowicz gave a lecture entitled
‘Polish vision of the European Union’. After the speech
of the head of Polish diplomacy, a moderated discussion
took place, during which Minister Czaputowicz an-
swered the questions of the gathered guests, including
representatives of the diplomatic corps, journalists,
students and high school students, among who the ones
from class 3C of our high school. During the meeting,
inter alia, the results of surveys conducted among Poles
where presented, which show that 80% of respondents
declare their support for the European Union.
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We have carried out a series of lessons within the
EU theme to show what value diversity can be. We had
meetings with lecturers from the University of Warsaw.

Celebrating important events

The 79" Anniversary of the outbreak of World War 11

We celebrate important events in the history of
Poland. This year on the 1% of September 2018, we cele-
brated the 79" anniversary of the outbreak of World
War II together with the beginning of the school year.
During the school ceremony, students showed us a per-
formance which consisted of poems and recordings based
on the memories of young people who were teenagers
on the day of the outbreak of the Second World War. Our
teenagers used original recordings from the Polish Radio,
songs from that period and read authentic memories
of people who experienced these tragic moments. The
whole performance made a significant impression on the

70



Act, Connect, Transform for the World Peace

audience and evoked emotional feelings. It made our
students realise that at that time, their great grand-parents
couldn’t go back to school after the holidays. The war
changed their whole life.

Race to Kabacki Forest

Our students took part in a bike trip to the Ka-
backi Forest, which is located near our school to com-
memorate people murdered during the Second World
War. In 1939-1944, SS and German police officers shot
at least a few hundred people there. Kabacki Forest
was probably one place of execution within the so-
called “Warsaw Death Ring’, where the Germans car-
ried out executions for almost the entire period of
occupation.
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Competitions

We encourage our students to
take part in different competitions
and Olympics, for instance, “Nobel
Peace Prize Winners Olympics’,
‘Knowledge about Poland — the
contemporary World Olympics’,
‘European Union Knowledge Con-
test’.
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CHEMISTRY AND PEACE — THE NOBEL PRIZES

Daniela Dumitras, PhD in Chemistry
Liceul Tehnologic Economic "Virgil Madgearu’,

lasi, Romania

Contentment is the only real wealth. Alfred Nobel

Alfred Nobel was born on
the 21 of October 1833 in Stock-
holm, and he died on the 10" of
December 1896 in San Remo,
Italy. He was a famous Swedish
chemist, inventor and business-
man. He invented dynamite,
and he created the foundation
which offers the renowned No-
bel Prizes annually.

He was a prematurely born
baby, and during his entire
childhood, he was prone to sick-
ness. He had three brothers:
Robert, Ludwig and Emil.

His father, Immanuel, left for Russia after suffering
several business failures, leaving his three children at
home with their mother, in the midst of a harsh exis-
tence. Robert and Ludwig took up jobs in order to help
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their mother financially, but Alfred, with his ailing health,
focused more on his school, where he obtained out-
standing results.

In 1842, the three children,
together with their mother, left
to Russia to see their father in
Sankt Petersburg. Their dad
had managed to set up an ex-
tremely profitable business in
the arms industry, also taking
advantage of the political si-
tuation of the time: Russia was
involved in different conflicts,
and there was a dire need for
arms. Young Alfred showed
interest in visiting his father’s factories, thus learning
many things about weapons and gun powder.

At the age of 17, in 1849, Alfred left Russia to study
abroad. He visited many countries, such as Denmark,
the United States, Germany, France, during which time
he met many researchers. Among them, he met J.T.
Pelouze, who was experimenting with detonating Ni-
trocellulose, and John Ericsson, who was researching
steam engines. Alfred was fluent in Swedish, Russian,
French, English and German. He was also drawn to
English Literature and applied sciences such as Physics
and Chemistry.

He came back to Russia in 1851, and he joined his
father in business. The latter, who had named his arms
company ‘Nobel and sons” was passing through a pe-
riod of prosperity, in the context of the Crimean War
which the Tzar of Russia, Nicolae the First, was waging.
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In 1856 the war ended, and in 1859 the company
went bankrupt because of the lack of demand for mu-
nitions. Consequently, Immanuel Nobel and his wife
decided to return to Sweden. The three children re-
mained in Russia, though, trying to revive the business.

During this time, Alfred started to think of a method
to control nitro-glycerine. This was an extremely un-
stable and highly explosive compound which was dis-
covered in 1846 by Ascanio Sobrero. Alfred invented a
device in which he com-
bined the black powder
with nitro-glycerine, which
was to be detonated using
a fuse. After that, he led
numerous experiments, his
compound proving to be
extremely strong, and thus
it became famous world-
wide for its explosive abi-
lities.

In September 1864 a tragedy happened in the Nobel
family: a factory exploded in Sweden, and Alfred’s
brother — Emil — died. Alfred manages to surpass this
tragedy, and later on, the use of his invention was re-
quested by the Swedish Railroads. This brought him
considerable revenue, as nitro-glycerine was deemed
usable on an industrial scale. Nobel became famous
worldwide. However, incidents like the one leading to
his brother’s death did not stop there; they were a common
occurrence everywhere in the world, and because of
this, Alfred became the target of numerous critics.
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Then he thought of
another substance that he
wanted to combine with
nitro-glycerine and he dis-
covered the diatomite. He
named the compound “dy-
namite’. This had conside-
rably more power than the
previous product while
being easier to control. The
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dynamite helped in building tunnels, streets, channels,
and Alfred Nobel could develop companies world-
wide, and he became wealthy.

In 1870 the Franco-Prussian War started, and the
dynamite was intensively used, something which Nobel
did not wish for. In 1872 his father died and after that
Alfred moved to Paris. Although having a very high
status, he was a lonely man, and on a personal level,
he felt unfulfilled. In 1891, Nobel moved to San Remo,
Italy, following a troubled period. Here he opened up
a research laboratory, and also participated in numerous
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international peace confe-
rences. In 1894 he returned
home to Sweden. Then, he
wrote a book (play) called
‘Nemesis’. In December
1896 he died at the age of
63 years old.

In order to free him-
self from the burden of his
career built upon manu-
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facturing dynamite, in the last years of his life, he got
involved in movements promoting peace. Before he
died, he wrote a will through which he wanted the
major part of his wealth to be turned into a fund for re-
warding people who brought the most significant bene-
tits to humankind. Thus, prizes were to be awarded to
those who had made the greatest breakthroughs in the
previous years in the fields of Physics, Chemistry, Phy-
siology or Medicine, Literature. Still, there was a special
prize to be awarded for a person who had made the
most considerable efforts to promote peace between
nations.

‘A prize for forgiving a sin.”

In 1888, Ludwig Nobel, Alfred’s brother, passed away.
A French newspaper confused the two of them and
mistakenly published Alfred Nobel’s obituary, in which
the Swedish scientist was condemned for his inventions.
The title was food for thought for the great inventor:
‘The merchant of death is dead — Dr Alfred Nobel, who
became rich by finding ways to kill more people faster
than ever before, died yesterday.” On the 27" of No-
vember 1895, while attending the Swedish-Norwegian
Club in Paris, he publicly announced the creation of
the special prize which would bear his name. In addition,
he decided that all his wealth be transformed into a
fund from which to reward the biggest breakthroughs
in science annually, but also the efforts made by a person
to establish worldwide peace. Further on, the prize was
awarded to people in the fields such as Literature,
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Physics, Chemistry and Medicine. Thus, Alfred Nobel
remained in people’s mind not as the one that supplied
dynamite to Europe, but as the pacifist philanthropist.

The manuscript comprises of four yellowed pages,
with cramped handwriting and full of notes. It is rather
difficult for the untrained eye to grasp the interesting
details, mainly because the text lacks specific criteria for
awarding the prizes. In one particular paragraph, Al-
fred Nobel gave vague instructions: a part of his wealth
(approximately 31,5 Swedish Kronas, now amounting
to 200 million Euros) was destined for a fund whose
interest was to be distributed to those who, during the
previous year, brought the most prominent services to
humankind in five major fields — Physics, Chemistry,
Medicine, Literature and Peace. Four committees, three
in Stockholm and one in Oslo (at the time when the
testament was written, Norway was united with Sweden),
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were assigned with establishing the prize winners. The
26 lines changed the chemist’s reputation and offered
Sweden a prestigious place in the world.

In the testament, Nobel requested that those who
would be awarded the Prize for Peace should meet at
least one of these requirements: to have worked for
‘cutting down military forces’, to have ‘organised peace
congresses’ and to have promoted ‘brotherhood among
nations’.

Nobel is the most sought after prize in the world
by scientists, writers, activists or politicians, and it is
awarded yearly for Physics, Chemistry, Literature, Eco-
nomics, Medicine or Psychology or Physiology and Peace.

Somewhat unfairly, Alfred Nobel is renowned only
for the prizes which bear his name and for the dynamite.
However, other inventions belonging to him have also
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been highly important: synthetic rubber, artificial leather,
artificial silk. However, the impact of dynamite in de-
veloping civilisations has been a considerable one, as
building roads and developing railways have been ac-
celerated by the power of Nobel’s new explosive.

Alfred’s multilateral genius drove him to tackle
many branches of science, literature, culture and human
civilisation. He combined the scientific activity impec-
cably with the economic one and the industrial en-
deavour with the literary one. The touch of his genius
energised every branch of human activity, be it eco-
nomic or social wise.

The Nobel Prize for Peace was awarded 98 times to
131 winners, 16 of them being women. The youngest
winner was 17, Malala Yousafzai in 2014, as she was an
advocate for women’s education rights.

The Nobel Prizes have been awarded since 1901,
except the one for Economy, which was instituted in
1968 by the Swedish Central Bank on the occasion of
300 years since its foundation.

The prizes were created after Alfred Nobel's death,
according to his will.

Among the winners of the
Nobel Prize, there are four Ro-
manian personalities: Elie Wiesel
won the Peace Prize in 1986,
George Emil Palade for Phy-
siology and Medicine in 1974,
Herta Miiller for Literature in
2009, and Stefan W. Hell in Che-

George Emil Palade mistry in 2014.
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The Romanian doctor Ioan Moraru, co-president
of the “World Doctors for preventing Nuclear War” Or-
ganisation, together with the American Bernard Lown
and the Russian Mihail Kuzin also won the Nobel Prize
for Peace in 1985.

The first Nobel Prizes were awarded to:

* Wilhelm C. Rontgen — Nobel Prize for Physics for
discovering X-Rays;

* Emil von Behring — Nobel Prize for Medicine for
discovering the treatment with specific serum against
diphtheria;

¢ Jacobus Henricus van’t Hoff — Nobel Prize for Che-
mistry for researching into the laws of chemical dy-
namics and osmotic pressure in substances;

¢ Sully Prudhomme — Nobel Prize for Literature;

* Henry Dunant and Frederic Passy — Nobel Prize
for Peace for the founding of the Red Cross Organisation.

2018 Nobel Peace Prize Winners
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122 years after his death, on the 10" of December
2018, the latest Nobel Prize for Peace was awarded to
Denis Mukwege and Nadia Murad for their efforts to
end sexual violence as a war weapon. The two laureates
brought crucial contributions to raising awareness and
fighting against these war crimes. Denis Mukwege, as
a doctor, has dedicated his life defending the war victims,
and Nadia Murad is the witness who came forward about
the abuses committed against her and other women. Both
of them, although in different ways, helped to promote
the fighting against sexual violence during wars, in order
for those who committed these crimes to be punished.
This year marks a decade since the UN Security Council
adopted the 1820 resolution, which states that using sexual
violence as a war weapon constitutes a war crime, but
also a threat to international peace and security.

The Nobel Peace Prize in 2018 is in perfect accor-
dance with the criteria described in Alfred Nobel's tes-
tament. Denis Mukwege and Nadia Murad endangered
their lives to combat war crimes and bring justice for
the victims.

Sciences in the class

The impact of sciences and peace upon human de-
velopment is enormous, as they have the quality of
being enablers for the main instruments used to sup-
port and to transform the natural environment while
establishing the limits in which these actions are al-
lowed to happen. Developing practical skills in schools
in applied science classes (Physics, Chemistry, Biology,
ICT) will help in observing and understanding the world
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Activities in the framework of 'Stiintescu’ projects

as a whole, with specific components, processes and
phenomena, by using learning through understanding
and practice.

Thus, developing and implementing two “Stiintescu’
(‘Mr Science’) projects, with the involvement of over
200 students during two school years, have developed
their team spirit, their responsibility toward the others,
tolerance towards those with new ideas, research and
experimenting skills etc. The “Stiintescu” projects have met
the students’ needs to understand clear abstract infor-
mation from STEM fields by doing practical activities.
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In this manner, the experimental layer of most of the
activities contributed to improving their critical thinking.

By experimenting alone, students have stepped
onto the fascinating path of knowledge, becoming fa-
miliar and befriending basic notions, however “dry’
due to their theoretical content, thus encouraging not
only lowering science to the students” understanding
level but also their collaboration, especially between
students with different levels, although united by their
passion for science.

The message ‘Magic is the only science that we haven’t
understood yet’ leads us to think that a phenomenon
which we haven’t understood well enough can be ex-
plained in a simple manner. We want our students to tell
science notions simply, avoiding embellished expla-
nations, as they have understood it and to know how
to use it for peaceful goals. In the future, they will be
able to assemble some research teams who will explore
themes of interest to the community they belong to.
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LOOKING AT AN OLD PHOTO
WITH ‘THE KNOTTED GUN’

Murat Giinesdogdu, teacher of English
Galatasaray Lisesi, Istanbul, Turkey

Said the General of the Army,

‘I think that war is barmy.”’

So he threw away his gun:

Now he’s having much more fun.

Spike Milligan

At the southeast corner of Kungsportsavenyn and
Engelbrektsgatan in Goteborg stands a replica of ‘Non-
Violence’, an iconic bronze sculpture depicting an over-
sized Colt Python 357 Magnum revolver with its barrel
tied in a knot and contorted to point the sky.
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Also known as “The Knotted Gun’, the original sculp-
ture was created in 1980 by Swedish artist Carl Fredrik
Reutersward who was inspired by the death of John
Lennon, the legendary British singer, songwriter, and
peace activist. On this bleak winter morning in Istanbul,
here I am, sitting in front of my computer and scrolling
through my photo library, when I come across a photo
of myself taken one spring day several years ago at
that very corner with the replica of ‘Non-Violence’ in
the background. With hindsight, I notice that it was
my first encounter with this Reutersward sculpture,
and I feel a strong sense of gratitude for the opportu-
nity, which enabled me to see this sculpture in person.

Reutersward’s “‘Non-Violence’ is widely regarded
as one of the commonplace symbols of peace, such as
the dove and the peace sign. “This sculpture deserves
a second look! It is about peace. It was created to honour
an ardent peace campaigner.” I hear myself muttering.
I make myself a cup of coffee and decide to take a second
look at the photo from that spring day. As I am taking
a second yet closer look at the picture on my computer
screen now, my gaze focuses on the sculpture in the
background. Just then I feel my imagination startled
awake and the images of John Lennon, Yoko Ono, Nel-
son Mandela, Mahatma Gandhi, Olof Palme, Anna
Lindh, Tsutomu Yamaguchi, Phan Thi Kim Phuc Oont,
Aylan Kurdi and countless others are making a pro-
cession before my mind’s eye. I eventually find myself
asking a question many a person might have asked be-
fore: “Why?’

+3kok
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In his groundbreaking book The
Social Conquest of Earth, Edward
O. Wilson, the famed biologist,
addresses the subject of the duality
of human nature with two crucial
questions and supplies his own
answer: ‘Are people innately good,
but corruptible by the forces of
evil? Or, are they instead innately
wicked, and redeemable only by
the forces of good? People are both.” (2012, p. 241). If one
uses Wilson’s argument as a springboard, one might
as well argue that human beings are both selfish and
generous at the same time. The selfish side of human
nature causes conflicts between persons on the indi-
vidual level. Where groups are concerned, our selfish
genes provoke human groups to wage wars on the
group level.

The world has suffered a lot from conflicts and wars.
In fact, “of the past 3,400 years, humans have been en-
tirely at peace for 268 of them, or just 8 per cent of re-
corded history.” (Hedges, 2003). In the twentieth
century alone, no less than 108 million people are be-
lieved to have lost their lives due to wars. There are
various estimates regarding the total number of people
killed in wars throughout all of human history: the num-
ber could be anywhere between 150 million and one
billion (Hedges, 2003).

What will happen in the future? Are we going to con-
tinue waging wars? Or are we going to wait for someone
to stop all wars with the wave of a magic wand? We
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cannot always rely on the past to guide us to the future, as
the past alone may be an imperfect guide to the future.
The 20™ century was one of both war and peace. Can we
make the 21% century one of peace alone? In my humble
opinion, yes, we can make this century a century of peace
if we teach our children tolerance. As Hellen Keller
said, ‘the highest result of education is tolerance’.
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%3434

If we want a peaceful world, ‘there are tasks for every-
body”’ (Galtung 1980, p. 396). As educators, one of our
tasks should be to emphasize the culture of peace as
described in a Declaration on a Culture of Peace issued
by The General Assembly of UNESCO in 1999:

The Declaration defines the culture of peace as a set of values,
attitudes, traditions, modes of behaviour and ways of life-
based on respect for life, ending of violence and promotion
and practise of non-violence through education, dialogue and
co-operation; commitment to the peaceful settlement of con-
flicts; respect for and promotion of the right to development,
equal rights and opportunities for men and women, the rights
of everyone to freedom of expression, opinion and information;
and adherence to the principles of freedom, justice, democracy,
tolerance, solidarity, co-operation, pluralism, cultural di-
versity, dialogue and understanding at all levels of society
and among nations.

(www.unesco.org/education)
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In order for peace to prevail, education for peace
must be one of the main pillars of the educational sys-
tem. Peace education is an educational process during
which peaceful problem-solving methods, instead of
problem-solving methods based on violence and conflict,
are taught to individuals (Polat, 2015). Peace education
aims to improve behaviours and knowledge necessary
to form a secure world and a supportive environment
(Harris 2003, p. 9). According to the findings of Coskuner
(2008), students who were trained in peace education
had a lower level of aggressiveness, higher skills of
conflict solution and lower negative and destructive
behaviour.

As teachers, we must encourage the good in our
students and show them the ways to struggle with the
forces of evil that might corrupt them. A peaceful future
is possible: we owe this to those who have lost their lives
in wars, escaping wars and because of wars; we owe
this to all of those who have sacrificed their lives for
peace; we owe this to our children.
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MULTICULTURAL AWARENESS CONTRIBUTES
TO PEACE-BUILDING

Daniela Livadaru, teacher of Religion
Liceul Tehnologic Economic "Virgil Madgearu’,
lasi, Romania

Through its specific contents, Religious Education
has an essential role in multicultural education and can
make a direct contribution to promoting social cohesion.
Every class of Religious Education aims at transmitting
a message of love and tolerance, of respect for and sen-
sitivity towards the others, of increased awareness of
the values of the one living alongside while fighting
stereotypes.

The goal of Religious Education is to model the moral-
religious behaviour of students in the spirit of the uni-
versal values of love, peace and communion, by bringing
in front of the students positive models from biblical
times and various cultures to present-day, by putting
them in different life contexts or by encouraging them
to learn about their own religion or other religions and
understand what it means to be religious.

The class approach is doubled by the non-formal
and outside-school approach, by means of various ac-
tivities and projects, which create opportunities for
students to investigate, reflect and evaluate concepts
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found within different religions and religious beliefs,
and thus to broaden their understanding of the world
we all live in and to ensure the premises of peaceful
communion.

In front of the Great Synagogue in lasi

One of these projects was carried out between the
6" of June and the 10" of October 2017, when 24 volun-
teers of the Club for Peace Act+ in 'Virgil Madgearu'
Technological Economic High School in Iasi were in-
volved in the development of the information and aware-
ness campaign The Great Synagogue — witness of the history
of the multicultural lasi. Students were coordinated by
two teachers, Aurora Cristina Balan and Daniela Nicoleta
Livadaru, having as partners in all the stages the mem-
bers of the Jew Community in Iasi and EuroDEMOS
Association. The participating students were aged bet-
ween 15 and 17, and during the selection process equal
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chances were ensured for everybody; the main selec-
tion criteria were their engagement in the Peace Club ac-
tivities and their willingness to take part in this project.

The volunteers came up with the idea of this pro-
ject, as a natural continuance of the development of the
Erasmus+ Strategic Partnership KA2 Listen to Stories
engaged in the Past — the Second World War.

The Great Synagogue - old photo

Employing this project, we aimed at promoting the
Great Synagogue in lasi as an important heritage ele-
ment for the multicultural identity of our city. Moreover,
we had in mind to bring forth to the public audience,
in order to make it more aware, our message regarding
the multicultural facets of lasi history in the frame-
work of the present national and European context.

Concurrently, this project was an excellent opportunity
for students to promote values such as the knowledge

95



A History of Peace - the 20" Century

and appreciation of the past, interculturality, and open-
ness towards diversity, recognition, and valorisation of
the cultural heritage and, above all, the universal value
of peace. All the carried-out activities had as objective
the development of competences with social and civic
character and a positive, tolerant, mediating conduct,
based on respect, acceptance, and mutual recognition.
From this point of view, we targeted a broad audience,
formed firstly by the students and teachers in our school,
together with parents and families, and secondly by the
citizens of Iasi (local authorities, researchers, or common
people), inhabitants of the Moldova region and from
all over Romania.

Our project was structured according to four primary
directions: preliminary research on the Jew Community
in Jasi and get-to-know-you activities; documentation
on the importance of the Great Synagogue as significant
heritage element of the multicultural identity of lasi

(from the historical, architec-
tural, cultural point of view);
information and awareness
campaign in the community
about the chosen heritage ele-
ment and activities promoting
the European values.
The first major activity
within the project The Great
Synagogue —witness of the his-
tory of the multicultural Iasi
The Commemorating happened on the 27" of June
Symposium 2017, when we were invited
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in the beautiful room “Vasile Pogor” of the City Hall
in lasi to take part to the Commemorating Symposium
for the 76 years that passed since the Iasi Pogrom. It was
a rare occasion to find out crucial information about
the Jew Community in Iasi, taking into consideration
that one of the speakers was the Society for the Ad-
vancement of Romanian Jewry Chairman Rabbi Yosef
Wasserman, but also to launch our project in public.

Taking part in the Remembrance Ceremony

One day later we participated with our volunteers
in the March for Life and Hope and to the Remembrance
Ceremony for the victims of Iasi Pogrom in the days of
27" to the 29" of June 1941, that took place in the Jewish
Cemetery in Iasi. This occasion was also used to present
our project to those attending and to hand them leaflets.

The Remembrance Ceremony - Officialities
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The participation to this event brought us together
with His Excellence Hans Klemm, the USA ambas-
sador in Romania, Her Excellence Tamar Samash, the
Israeli Ambassador and Mihai Chirica, the Mayor of
Iasi, who appreciated our initiative.

The Museum of the Jew Community

On the 10™ of July, we made another step in our
project — getting acquainted with the Jew Community.
And what could have been more appropriate than a
study visit to the Museum of the Jew Community in lasi?
A warm-hearted host was the custodian, Mrs Martha
Esanu, who patiently took us back and forth throughout
the history of the Jewish community in these places,
stressing major events. Together we stepped back in
time, as much as the few proofs that passed the test of
time allow us. Our kind guide offered us ajourney along
with the Jewish Religious Calendar, giving explanations
on the important Feast Days, moments of joy and com-
munion for every Jewish family. The old pictures, the
precious objects, the books in Hebrew or fragments of
the chronicles try to capture in a small space the his-
tory of one of the oldest Jewish communities in south-
eastern Europe. Before departing, we let some of our
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impressions in the Book of Honour. But inside us, we
took not only knowledge but also the eagerness to find out
more about the Jewish people, their culture, their religion.

Of course, we didn’t neglect to promote our project
amidst the community and to distribute leaflets and
posters to the Jewish representatives or to the citizens
of lasi.

Visit to Merarilor Synagogue

The interaction with a less familiar culture to us was
strengthened by the visit we took in the only active (in
those days) sanctuary of the Jewish community, which
is Merarilor Synagogue (‘of the Apple growers’), also
located in Targu Cucului, a neighbourhood inhabited
by numerous Jewish families in the first half of the 20
century. It was indeed a special occasion, as none of us
had lived a previous experience of this kind. This time
our guide was Tibor Korosi, member of a Jewish family
in Jasi and former student in our high school, who ex-
plained to us some elements of the religious service.
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On the 16" of August, Mrs Martha Esanu, the cus-
todian of the Museum of the Jew Community in lasi
gave us an ample interview, reviewing the history of the
Jewish people in Iasi, the history and the importance
of the Great Synagogue for the community, the main
religious Feast Days and Jewish traditions. Moments
of reflection or funny happenings mingled with the
presented facts.

The European Day of the Jewish Culture

On the Sunday of the 3™ of September, we had the
honour to take part, at the invitation of the Jew Com-
munity, to the activities celebrating the European Days of
Jewish Culture held at Merarilor Synagogue. The theme
of this meeting was The writers in the Diaspora — the his-
torian and professor Itic Sfart Kara. Organiser and mode-
rator was Mrs Martha Esanu, guests being Mr Abraham
Ghiltman, the Association of the Jew Community in Iasi
Chairman, and PhD Lecturer Francesca Solomon. It was
a special occasion for our volunteers to understand the
community’s life from its sources and to interact with
remarkable people, with gripping life-stories.

The same day offered us the extraordinary oppor-
tunity to enter the Great Synagogue, where the access
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The Great Synagogue

of visitors was not allowed due to the ample restoration
process it undertook. Together with the representa-
tives of the Jew Community in lasi, we were given a
chance to attend the exhibition on the theme Progress in
the restoration works of the Aron Kodesh at the Great Syna-
gogue in lagi. The exhibition featured as special guest
Mrs Pia Stefania Stinghe, Art restaurateur expert, de-
signated by the Ministry of Culture to coordinate this
category of works within the Great Synagogue. The
expert-lady diligently explained to us the whole pro-
cess of wood preservation and restoration and pointed
to us interesting details of the Aron Kodesh which had
been already restored.

On the 21* of September, our volunteers celebrated the
International Day of Peace, together with other students
from our school and our partners from EuroDEMOS
Association. The first activity was entitled The March of
Peace, through which our students, wearing white T-shirts
with the logo of the Club for Peace Act+ spread within
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The Peace March The Dove
the community their message on the importance of
peace and its benefits for the society we live in. It was a
march of joy, the students talking to passers-by, curious
to find out the scope of our activity, sharing with them
coloured paper-made doves and colourful balloons.
Obviously, we distributed leaflets promoting our project,
and we presented to the citizens of Iasi met along the

Inside the Centre for Information of the Citizens
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way the importance of this historical monument in the
city, as peace is a synonym to the respect for the other,
the awareness and recognition of its values.

Thanks to our influential partner EuroDEMOS, we
were invited to promote our March of Peace and our
project in the Centre for Information of the Citizens of
the lasi City Hall, to all those present there. It was a
new occasion to talk to the community not only about
this project, original through the chosen heritage ele-
ment, but also other impressive activities carried out
in our high school.

The March of Peace ended in the Romanian-Israeli
Friendship Square in front of the Great Synagogue.
Here, the volunteers presented their Moment of Peace,
aiming to signal to the public the existence of violence in
schools and in the society and to reinforce the neces-
sity to put into action all the forces in order to promote
peace and its values, the knowledge and recognition
of past, the interculturality and openness towards di-
versity and mutual respect.

The itinerant photo exhibition regarding the Great Synagogue
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To end the March, the volunteers displayed the iti-
nerant photo exhibition Multicultural lasi: The Great Syna-
gogue. The artistic eye of our volunteers tried to capture
on film the Great Synagogue from as many angles as
possible, in order to emphasise the multicultural di-
mensions of our city. It also underlined the manner in
which this historical monument harmoniously inscribes
itself in the city’s architecture.

SOS for the Historical Monuments

On the 29™ of September, we answered the SOS for
the Historical Monuments call aired by the EuroDEMOS
Association, participating in the works of The Monu-
ment — Tradition and Future International Symposium.
After the opening of the exhibition entitled SOS — the
cultural-architectural national heritage, our dedicated vol-
unteers distributed leaflets to those attending the event
and shared information about the historical monument
chosen by us as notable for the richness of the cultural
heritage of Iasi. It was a major opportunity to (re)bring
into the focus of the audience the Great Synagogue, a
heritage element which, fortunately, was fully restored
and reincluded in the touristic circuit of Iasi starting
with 2018.
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With Rabbi Yosef Wasserman

The step from the mutual awareness towards mutual
recognition was taken with the support of EuroDEMOS,
on the 2" of October, by means of participating to the
scientific Symposium The Culture of Difference, the Difference
in Culture, organised at the lasi City Hall by the Depart-
ment for Diaspora, together with the Society for the
Advancement of Romanian Jewry. Thanks to this oc-
casion, the members of the project team interacted with
eminent members of the Jew Community, such as Rabbi
Yosef Wasserman or Rabbi Yosef Harel, who taught
our students about the cultural specificity of Judaism.
At once, the students took with them the call to tolerance
and to increase the spiritual, cultural, educational, and
economic bonds between lasi and Israeli cities, launched
by Mihai Chirica, the Mayor of Iasi.
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Workshop on the European values

The continuation came naturally on the Interna-
tional Day of Education, the 5" of October, when the
volunteers of the Club for Peace Act+ took part in the
workshop The Youth Education in the spirit of the Euro-
pean values, an activity moderated by Ana Cristina
Zacornea and Catalina Aghinitei from EuroDEMOS
Association. The volunteers were stirred up to identify
and recognise the values of the European Union and
also to reflect upon the role of education in the har-
monious development of the future European citizen,
responsible and actively involved in the life of their
community.

After we had debated the necessity of education in
the framework of the European values, we went up the
Copou Hill to reach “Vasile Pogor” Museum to visit The
History Museum of the Jews in lasi exhibition. Structured
in four sections: The Jewish Iasi, Before That Sunday, That
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"The Jewish lagi” Exhibition

Sunday and Jewish Cultural Personalities, the exhibition
gave us a helping hand in acquiring more knowledge
on the history of the Jewish community in Iasi. We disco-
vered new information, original pictures, rare docu-
ments, and we understood better the role played by
this important community in the development of our
city and its multicultural dimension.

Presenting the itinerant exhibition: 'The Great Synagogue’
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At the end of our information and awareness cam-
paign we joined one last activity at the invitation of our
partners, the Jew Community in Iasi, occasioned by The
National Holocaust Remembrance Day, the 9™ of October,
i.e. the Symposium: Remembrance, Education through
Awareness, Hope for the Future. In the conclusion of the
event, Mrs Martha Esanu introduced our project to the
audience as a hope for a brighter future regarding the
correct recognition of the Jew community, despite some
anti-Semitic tendencies. Our volunteers presented the Mo-
ment of Peace, displayed the itinerant exhibition Multicul-
tural lasi: The Great Synagogue and they distributed leaflets,
being unanimously appreciated by all the participants.

In addition, inspired by the
motto IASI unites (us)! and to-
gether with our students, we set
off in search of those factors
which make IASI a multicultural
city, uniting and gathering all
in a lively and colourful com-
munity, fully aware of its roots
and values. Through the effort
of each of the team members -
in interviews, reports or beliefs,

Iagi unites (us)! in photographs, art or literature,
in nostalgic or joyful shared thoughts about the past or
the present, we tried to point out the story which our
city has to tell about the Jew community and the Great
Synagogue, about respect and communion, about cul-
ture and cultures, about places and people.
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Together for the National Holocaust Remembrance Day,
the 9" of October

Our information and awareness campaign meant
more than spreading leaflets around and putting up
banners. We created a Facebook page which worked
as a database, illustrating all the developed activities. We
had press releases transmitted further on in the local
media, we participated in broadcasts at regional tele-
visions, we were also on the radio, and our Facebook
page had been distributed by Iasi media, the Jew Com-
munity Federation in Romania, The Jew Community in lasi.
In addition, Mrs Martha Esanu, the representative of
the Jew Community in Iasi involved in our project, had
written two informative articles which were published
in the Israeli Weekly Journal and The Jewish Reality, both
of them with very good coverage.

We consider that the impact of our campaign was
a relevant one, taking into consideration not only the
number but mainly the quality of the transmitted mes-
sages and also the feedback received from the com-
munity.
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Thus, through the Eu-
roscola project The Great
Synagogue — witness of the
history of the multicultural
Iasi we haven’t aimed to
restore the building of the
Great Synagogue (this being
the responsibility of the local
authorities), but to place it
on the touristic map of Iasi
again, in the album pages
and the city tour guides, to
putit back on the list of touristic objectives worth visiting,
and to bring it forth in the eyes of the citizens in Iasi,
who many times pass it by, without being aware of the
high value of this place in our cultural heritage. We have
tried to create that particular line of expectations for
the inhabitants of the city, but also for tourists, in order
to re-establish the cultural and the spiritual glitter of this
monument, beyond its exterior and interior appearance,
especially after its reopening in 2018. Its restored and
preserved walls can only survive thanks to the interest
given by those who step over its threshold, to the ac-
knowledgement of the historical, cultural, religious and
artistic value they shelter, to a proper attitude and appre-
ciation of the community in which they were created
and which was renowned for its peaceful living.

The Great Synagogue today
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TEACHING PEACE AT KINDERGARTEN

Brian O’hogain, teacher of English
Escola Infant Jesus Jesuites Sant Gervasi, Barcelona, Spain

A short reason for the activities

On the 30" of January, our school celebrates the
anniversary of Mahatma Gandhi's death. He is one
of the greatest advocates of peace that the world has
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known. To mark this occasion, our school has decided
to do a series of talks and activities around the central
theme of peace. As there is a kindergarten in our
school, special child-friendly activities have been pre-
pared for them. The idea is that they understand the
underlying concept of peace, that is, that we accept the
good qualities in everyone regardless of their short-
comings, be it age, race or culture. We are all different,
but we all matter. It is only in seeing and understanding
these differences and finally accepting them, that we
can achieve peace.

The activities will be developed as following:

On the chosen day, a group of older students will
go to a classroom of 4-year-old students. They will have
a large storybook as a prop. The children will sit in a
semi-circle around the narrators. The props needed for
the first story are four plastic animals, a zebra, a bird,
a giraffe and a lion. Five students will be asked to serve
as volunteer actors so that the story can also be quite
visual. This will help the students understand it better.
Also, in the background, a typical picture of a green,
verdant jungle scene will be projected. Before the ac-
tuation, the students will be instructed on the roles
they have to play.

Before the actuation, the students will be asked
these questions:

Which animals do you see here?

Do you think these animals like each other? Explain why.

What positive characteristics does each animal have?
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Thus the story begins:

Unlikely friends

Once upon a time, a young, mean hunter wanted
to trap animals that lived in a savannah. He wanted to
sell them on the internet to make lots of money. He set
an evil trap that would leave the animals locked up in
a cage. He set the trap and left for his camp to wait.

After a while, a giraffe, a lion, a zebra and a bird
came along and were trapped in the cage. Each animal
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was frightened of the next. They were all especially
frightened of the lion. They were desperate to get out
of the cage and away from each other. At first, all they
did was fight. They blamed each other for the situation
they were in. But after a few hours of arguing, they be-
came tired and hungry. They sat down and looked at
each other. They saw they were all the same, frightened
and alone. So they decided to work together to get out
of the cage.

The giraffe was the first to go into action. With her
long neck, she was able to get food from the trees
around them to regain their strength and then the bird
was able to open the lock on the cage with his beak.
Just then, the hunter came back. The lion with his me-
nacing, scary roar and powerful paws scared the hunter
so he wouldn’t follow them, while the zebra with his
hooves, trampled the thick grass and served as a guide
to a safe place where they could stay.

That day they all became friends and learned that
everyone has their differences and that working to-

gether, you can accomplish anything.
The end.

After the story ends, the older students will have a
conversation with the younger students to make sure
they understood the moral of the story:

Did you like the story? Why?

The older students ask each animal to come out
and then asks the younger students:

What did this animal do to help?
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To close the activity, the older students ask/elicit:

All the animals have a different, special quality.

What happens if you put all these qualities together?
What do you make?

The older students should elicit the term team.

Then the older students will ask:

Can you make the team when you are fighting?

Can you make the team if you think someone is not as
good as you?

To drive home the message, they close with:

We are all a team here on Earth. If we see only
differences, we will all fight. But if we see our good
qualities, we can do whatever we want!
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TeEACHING HISTORY FOR PEACE IN ROMANIA.
A FEW CONSIDERATIONS

Dragos Palade, PhD in History
Liceul Tehnologic Economic *Virgil Madgearu’
lasi, Romania

We live in a society where violence is a constant
and not an exception. Its forms of manifestation are in-
creasingly diverse, and their degree of intensity varies'.
It would thus seem imperative that peace education
is implemented nation-wide.

This would entail a
paradigm shift when it
comes to the curriculum as
well as the teaching me-
thods. Such a systemic ‘re-
volution” in the Romanian
system of education is

! Bearing in mind that Romania is part of the European Council’s
Convention on the preventing and combating violence against
women and domestic violence (11.05.2011), a survey of the Eu-
ropean Union Agency For Fundamental Rights states that 30% of
Romanian women were victims of physical violence and almost
40% of psychological abuse, while 60% of Romanians tolerate violent
behaviour within the family and even deem it justified (see the
report Violenta impotriva femeilor, ancheta FRA).
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not foreseeable in the short-term future, as it requires
the agreement of the teaching staff, mass-media, society,
but especially the decision of the Romanian political
factors. Given the general perception that in the past
30 years the quality of Romanian education has con-
tinuously been dropping and its objectives no longer
serve the overall purpose of an education which should
focus on respecting institutions, valuing democracy,
economic development, and the prosperity of the popu-
lation is lost in the temporal unknown?.

To this end, it seems imperative to introduce a new
school subject, with a separate curriculum from that of
history, with a self-standing curriculum and textbook.
A new school subject would suppose an additional effort
for students in the context of the high school curricula’s
overload (30-31 classes per week) followed by home-
work and studying at home for the next day.

The most convenient me-
thod, despite its insufficiency
and lack of cohesion, is to edu-
cate mentalities, attitudes and
social behaviour during his-
tory and counselling classes
in an interdisciplinary way or
via extra-curricular activities

2Based on the current developments in Romanian society, the
only viable solution is to make education a national priority and
for the political factors to implement an educational program
drafted by education specialists after sincerely and profoundly
analysing the phenomenon.
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on the topic®. The goals of this education should be in
direct connection to the Romanian society’s general is-
sues, conditions and culture*, as well as in accordance
with the educators’ vision and creativity. Teachers should
start by teaching the causes of civil and domestic vio-
lence first and only then try to raise awareness about
underdevelopment, famine, poverty, illiteracy, environ-
mental sustainability, the power of non-violence.

In Romania, due to the tensions between various
ethnic groups® (Romanians and Hungarians, Romanians
and Saxon in Transylvania, Romanians and Rroma
throughout the country), the most suitable option would
be the education based on the de-mythologisation of the
enemy, i.e. based on multiculturalism and an awareness
of the suffering of the various ethnic groups throughout
history in order to promote empathy and reduce hos-
tility.® This approach tries to legitimise the ‘other’s’
point of view, not to agree with it, but to acknowledge

% Carolina Turcanu, Educatie formald, nonformald si informald: per-
spectivele noilor educatii, in ‘Studia Universitatis Moldaviae’, in the
series ‘Stiinte ale educatiei’, no 5 (105), 2017, Chisinau, p. 116.

*D. Bar-Tal, The elusive nature of peace education, in G. Salomon
& B. Nevo (eds.), Peace education: The concepts, principles, and prac-
tices around the world, Mahwah, New Jersey, 2002, p. 35.

® Animosities were deeply rooted in the collective history and
stories, integrated into socialisation processes in society and the
emotions and information connected to conflicts were passed on
to the new generations.

¢ Ian Harris, History of Peace Education, in the volume Encyclo-
pedia of Peace Education, edited by Monisha Bajaj, Charlotte, North
Carolina, 2008, p. 21.
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his perspective as valid and ‘build peace through the
opening of hearts’”. Since these inter-ethnic tensions
became manifest in the Romanian space both indivi-
dually and collectively, it is recommended that the edu-
cational strategies be tailored according to each type of
violence, as well as each ethnic group.

History teachers should begin peace education by
presenting the causes of these conflicts/animosities
and develop the students’ critical thinking abilities, as
well as their ability to understand different points of
view, as well as using non-violent solutions in inter-
personal relationships. In other words, discouraging

7 Gavriel Salomon, The nature of peace education: Not all programs
are created equal, in the volume G. Salomon & B. Nevo (eds.), Peace
education: The concepts, principles, and practice around the world, New
Jersey, 2002, from p. 6 onwards.
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discrimination in school is the first step in discouraging
it in society.? In order to achieve that, the pre-university
and university curricula should be altered to accom-
modate the European dimension of teaching history so
that the emphasis is placed on knowledge of the com-
mon past and building a European identity.” The new
textbooks should be attractive in shape and design, in-
cluding multiple narratives and interpretations, primary
and secondary sources, as well as reflective questions.
Teaching and studying history should focus on methods
and approaches that promote independent learning by
using new learning environments, the creation of net-
works and analytical and critical abilities that can be
transposed into current practice.'

8 “We can prepare for peace intentionally and systematically
just as we prepare for a natural disaster.” (Kevin Kester, Developing
Peace Education Programs: Beyond Ethnocentrism and Violence, in
‘Peace Print: South Asian Journal of Peacebuilding’, Vol. 1, no 1,
Spring 2008, p. 40).

? Some education theoreticians listed among the causes of war
nationalist education, which fuels political radicalism and insti-
gates to antagonism (Mehmet Alpargu, Enis Sahin, Serkan Yazici,
Teaching History and Its Contribution to Peace, in “International Jour-
nal of Social Inquiry’, Vol. 2, No 2, 2009, St. Andrews, p. 200 and
onwards; lan M. Harris, Peace education theory, in “Journal of Peace
Education’, Vol. 1, No 1, 2004, Routledge, p. 9; Cristina Koulouri,
History Teaching and Peace Education in Southeast Europe, in ‘Hitot-
subashi Journal of Arts and Sciences’, No 50, 2009, Tokyo, p. 54
and onwards).

10D. Maric, R. Jovanovic, Teachers on Teaching Teaching: How
Practitioners see the Current State and Future Developments in His-
tory Education across the Western Balkans. Research Report, Hague,
2017, p. 13.
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Students must be able to judge and decide." That is
why critical narratives which allow room to multiple
perspectives and alternative interpretations must not be
marginalised. They must be complemented and supported
through a series of educational methods and strategies
which facilitate the so-called historical empathy. School
trips to historical architectural sights, museums and old
residential areas could stimulate the students’ trans-
portation in time and their understanding of humanity’s
prior experiences. Such historical sources could enrich
the students” perception of the ‘other” by analysing his

1 The new purposes of modern education are the formation of
an open, innovative, adaptable education in a world of conti-
nuous competition. The individual must be trained to express his
views, to get involved in decision-making, to be active and efficient,
to react adequately to totalitarian and authoritarian manifestations
(Catalina Turcanu, op. cit., p. 117).

122



Act, Connect, Transform for the World Peace

motifs for acting in a certain way according to the his-
torical setting.

At the same time, using old photographs and his-
torical artefacts could paint a useful mental picture of
the people or events subjected to the empathetic analysis.
The expected outcome is that through the dramatisation
of historical works or literary-historical works in in-
terdisciplinary lessons students empathise with the
characters they play and thus acquire the general in-
formation on the conditions in which the people acted
and the reasons behind their actions.'?

Furthermore, there should be greater emphasis on
contemporary history, as well as increased attention to
the consolidation of European consciousness, human
rights and civil society."

2 Mehmet Alpargu, Enis Sahin, Serkan Yazici, op. cit., p. 208.
3 Ibidem, p. 14.
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It is imperative that teachers be trained in regional
workshops, training programmes, talks on the curricu-
lum issues and the revision of history textbooks from
the perspective of regional reconciliation. Regional his-
tory must be placed in the greater comparative context
of European and world history, also doubled by the
process of demystification of each nation’s history.

In conclusion, we must not wait for the decision
factors to enact positive change in Romanian society and
education. We can design history lessons with peace
education as its goal, we can organise extra-curricular
activities that approach such topics, just as well as we
can organise debates in counselling classes and role-
play, the solving of conflicts etc. Only by sustained
training and active implication can we face violence.
Passivity is not an option in education.

4 Cristina Koulouri, op. cit., p. 59.
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BLACK HiSTORY MONTH IN LTEVM

Anca Patrichi, teacher of English
Liceul Tehnologic Economic "Virgil Madgearu’,
lasi, Romania

They say history was written in blood; the blood of
the men who died on battlefields, the blood of children
who died in the bombing and the tears brought by that
blood within the families who felt the loss and the atro-
cities of war. But there were some parts of history written
in peace, involving and promoting the civil disobedience
movement inspired by Mahatma Gandhi. It is that part of
history (of the United States of America and of South-
Africa) that was pointed out in my English classes, during
the Black History Month (celebrated in February in the
United States and Canada and marked as a remembering
event in our high school in the same month). This an-
nual observance constitutes a way of remembering im-
portant Afro-American figures who symbolise the fight
against racial segregation, discrimination and violence.

It all started in the United States in 1926, when his-
torian Carter G. Woodson and the Association for the
Study of Negro Life and History chose the second week
of February to be ‘Negro History Week’, as it coincided
with Abraham Lincoln’s birthday, on 12" February
and Frederick Douglass’s (born 14™ February). These
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two men had marked history in ways that proved crucial
for the future of black people.
Lincoln issued the Eman-
cipation Proclamation, which
freed the slaves of the Con-
federate states (the southern
states fighting against the
Union). He was the 16" pre-
sident, but many see him as
the greatest of all the US pre-
sidents. He led the nation
with dignity and determi-
nation through the Ameri-
can Civil War, fighting for justice and equality for all.
This conflict encompassed morality issues, politics and
constitutional rights. His presence in the presidential
chair meant the eradication of slavery, the preservation
of unity and a more modernised economy in the US.

Abraham Lincoln

The other renowned man who inspired the exis-
tence of the Black History Month is Frederick Douglass,
a brilliant abolitionist and

well-known orator of his

time, who became the first

high-ranked black citizen in

the US government. Since

their deaths, the Afro-Ame-

ricans have been celebrating

the contributions they made

to uphold the fundamental

Frederick Douglass human rights. From this
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initial phase, there has been an emphasis placed on en-
couraging the teaching of the history of Afro-Ameri-
cans in the nation’s public schools.

In the beginning, it was called Negro History Week;
however, as early as the 1940s, in some communities,
February became Negro History Month. In the context
of the ascendance of the American civil rights movement
and the rise of black consciousness in the 1960s, this
way of remembering the past became highly popular.

Nelson Mandela

When considering the Afro-American history, one
cannot forget that, besides the two great men above,
there were many personalities making a mark in the fight
for human rights and tolerance among races. Among
other Afro-Americans who changed history, there are
also figures such as Martin Luther King, Nelson Mandela,
Rosa Parks, Barack Obama, Jesse Owens, Coretta Scott
King, Kofi Annan, Sojourner Truth, Harriet Tubeman,
Ida Wells, Ellen Johnson Sirleaf and Thurgood Mar-
shall. They played a key role in the entire world, not only
in their countries.

One of the pivotal figures who sought to improve
the discriminatory American society and to change
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mentalities during the 1950s and the 1960s was Martin
Luther King. His famous speeches reminded everyone
in America that race should not be a barrier and that
human rights are not just at the mercy of some people.
Similar to King’s fight for equality, but on a different
continent, there was the struggle of one of the most fa-
mous figures in the 20* century: Nelson Mandela. His
sacrifice — spending 27 years in prison and campaigning
for an end to apartheid in South Africa — was not in vain
and he gained popularity and respect not only in his
country, where he was elected president, but also in
the world.

While others fought in-
justice with words, Jesse
Owens fought in competi-
tions, and he won four Olym-
pic Golds at “Hitler’s Olym-
pics’, in Berlin, 1936. It was
said that after the competition, in the eyes of the press,
Hitler shook hands only with the German athletes who
had been victorious and then he left the stadium. Despite
having been discriminated all his life, Jesse Owens was
always dignified, and the tribute issued to him by the
president after his death says it all: ‘Perhaps no athlete
better symbolised the human struggle against tyranny,
poverty and racial bigotry’.

Another remarkable figure was Thurgood Marshall,
a civil rights lawyer who fought against segregation
from his unique position: the first African-American
appointed to the US Supreme Court Justice. He was
the lead lawyer in the renowned case Brown vs Board of
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Education, in 1954, the context for overturning legal
segregation in the US. The Court ruled unanimously at
that time that American state laws which encouraged
racial segregation in public schools were to be consi-
dered unconstitutional. The content ‘separate educational
facilities are inherently unequal” was the beginning of
a long process of change in American society, in which
white children and Afro-American children finally
went to the same schools.

The struggle against discrimination, however, was
not only led by men. There were also many women
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fighting for human rights and maybe some names got
lost in the midst of time. Others have remained in the
public memory, due to the impact of these women upon
the unjust world they lived in. Rosa Parks is one of them.
This woman refused to give her seat on the bus to a white
person, revolting against the absurd Jim Craw law,
which enforced racial segregation in public means of
transport. Her courage led to the Montgomery bus
boycott, which took place from 5" December 1955 to
20" December 1956, and is considered the first large-
scale US demonstration against segregation.

Even long before Rosa Parks’ gesture, Harriet Tub-
man, a former slave escaped, and during the Civil War,
she worked as a spy for the Union Forces. She guided
soldiers, and she helped free 700 slaves.

While racial conflict got to its horrifying peak in
which the southerners were practising lynching, Ida
Wells, a brave journalist and editor investigated this
appalling practice, and she led an anti-lynching cru-
sade in the United States in the 1890s. She was a fear-
less activist and campaigner and a founding member
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of the NAACP (The National Association for the Ad-
vancement of Colored People).

However, in teaching English in Romania, this month
dedicated to the fight against discrimination means
more than that, for it is not only about the Afro-Ameri-
cans. It is not only about the rape and lynching of Laura
Nelson in 1911, an Afro-American woman who was
hanged from a bridge or the lynching death of Mary
Turner (in 1918), who was eight-month pregnant and
hanged from a tree in Georgia, just because she was of
different skin colour. It is not only about the Jim Crow
segregation laws, separating white people from Afro-
Americans on buses. It is about teaching humanity in
schools. It is about letting go of the inherent inequities
stemming from unconscious and conscious biases. It also
regards learning things about the freedom of speech,
quality education and equal legislation.

Activities within the Black History Month

Thus, in order to raise awareness upon human rights
and especially the need for equality in today’s hectic
society, students from LTEVM had to work in teams,
organise their information into a project and present it
in front of their classmates, preferably in a free-speech
manner.
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Students from classes 10" C, E, F and G and 11t C
and F presented famous Afro-American people (such
as Martin Luther King and Rosa Louise M. Parks) and
the events which led to significant changes in the his-
tory of the world, concerning racial segregation laws.
Students were made aware of the historical role and
impact that Nelson Mandela, Martin Luther King and
Rosa Parks had on the world in the second half of the
20" century. The famous discourse ‘I Have a Dream’
from 1963 was viewed in class and discussed upon and
during the project presentations; the emotional feed-
back from some students emphasised their need for
knowledge on this topic and their sensibility towards
the matter.

The judgemental way of perceiving the world is
not the right one, and they should be the generation to
try and reduce this phenomenon, as I hope we all
dream of a world in which, as M. L. King said: ‘Chil-
dren will not be judged by the colour of their skin, but
by the content of their character’.
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AQUI PROU BULLYING

Nuria Feliu Torruella, teacher of Social Sciences
Escola Infant Jesus Jesuites Sant Gervasi,
Barcelona, Spain

Our school context

Our school lies in the heart of Sant Gervasi district
in Barcelona. Most of the students who attend our
school come from the same district. This means that
our students come from the middle/upper-class segment
of society. It is, therefore, a fact that our school does
not have such problems as immigration or the social
isolation that comes from this. However, saying this, a
problem, which threatens the peaceful atmosphere of
the school-and one which has been increasing over the
past few years to a point where it is a severe threat to
the wellbeing of the school is bullying.

This problem has been worrying the school’s di-
rectors for some time, and last year it was decided that
we had to find a solution to this, in a different and in-
novative way. A think-tank was organised, and brain-
storming was carried out. They came up with a new
project called ‘Aqui prou Bullying’, which translated
means ‘Enough Bullying here’.
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Erasmus +

It was about the same time that the possibility to
take part in the Erasmus+ project ‘Act, Connect, Trans-
form for the World Peace’ came about. It was to be a
huge coincidence finally, as the idea from the think
tank on how to tackle bullying would be similar to the
peace groups suggested by the Erasmus+ project. The
school then decided to strengthen our own project by
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joining it to the Erasmus+ project. Therefore, our pro-
ject would address the problems of bullying and give
sense to the solution of the conflicts through mediation
suggested as part of the Erasmus+ project. The project
itself will be outlined and explained below.

Aqui prou bullying. Definition and objectives

The three main aims of the project are to work to-
wards the prevention of bullying in the entire school
environment, the detection of students who are facing
bullying, as well as the aggressors and the final part
is the intervention of a group of experts to stop bullying
and find solutions so it will not occur again.

It is essential to highlight that for a project to be suc-
cessful, it must involve the whole school community.
Therefore, our school will implement this project form
5t year of primary school to 1 of Batxillerat (A-levels).
Especially involved with this project were the so-called
active agents. (explained later)

Thus, it can be said that the objectives for this part
of the project are to train all students so they can recog-
nise what constitutes bullying and intervene on behalf
of the victim. The training equips them with the
knowledge and the tools to face bullies. They become
active observers, rather than ineffective bystanders.
The school is striving for a scholastic atmosphere of re-
spect and peace.
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Aqui prou Bullying. Training for peace and respect

All students will participate in a series of activities
that help them to be able to forge emotional links to
each other. These emotional links will help them in the
future to work together towards a fairer, more just and
respectful society. Students will also learn about being
assertive in the face of something they think is wrong.
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They need to lose the fear that they sometimes have
when they have to speak up about a certain type of be-
haviour that is unacceptable. They will also do work-
shops on empathy. Above all else, to equip them with
strategies so they can understand how a victim feels.
This, in turn, feeds the assertiveness in a circle of sorts.
Finally, and no less importantly, the students through
workshops and presentations will learn about the
ideas of respect and peace.

Aqui prou Bullying. Types of activities

The first activity that the students will do is reading
real-life testimonials from students who suffered bul-
lying. Together with a trainer, they will then talk about
the different feelings that these stories bring to them.
Afterwards, the definition of bullying will be learned
and discussed. Students will be helped though work-
sheets how to differentiate bullying from other types
of behaviour. Finally, different cases from the school
will be looked at. The objective of all these activities is
to raise awareness among the students about what
bullying is, its after-effects and most importantly to
furnish the student body with the skills to stand up
united as a group against the aggressors.

Aqui prou Bullying. Training of agents

From each class, three students will be chosen to
act as peace agents. These students will receive further
training. Part of their task will be to get involved and
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commit themselves to improving the atmosphere.
Apart from this, agents will be required to watch over
the student body and detect possible cases of bullying
and then report any problem they see to the group of
reference. (Staff in direction positions, teachers, and
representatives from the parents” council form the group
of reference.) In this way, all the community of the school
is involved. The final part of the process is to find a re-
solution to the conflict with the reference group and
put the process of the conflict resolution into place.
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PEACE IN THE EDUCATIONAL ENVIRONMENT
OBTAINED BY EMPLOYING INNOVATIVE
TEACHING STRATEGIES FOR SUPPORTING
INCLUSIVE EDUCATION

Mihaela Turcinasu, teacher of History
Colegiul National, lasi, Romania

Starting from the implementation of the school
motto Performance through tradition awareness, The Na-
tional College in lagi has tried to train competitive young
people on a European level. The National College in lasi
can be considered an educational institution having rich
experience in the development of international pro-
jects with European funding, as it has been constantly
preoccupied with ensuring a European dimension on
education within the institution. Ever since 2002, there
have been project implementations in the Socrates-
Comenius Lifelong Learning Programme. Numerous
projects were approved and successfully implemented,
ensuring practical professional training for students
from the specialisation Mathematics-Informatics, as
well as for teachers. Thus, along the years there have
been 15 Leonardo DaVinci VET projects, 5 Multilateral
Comenius projects and 2 Euroscola projects. Many
teachers also benefited from individual mobility pro-
jects. Within the Erasmus+ Programme, The National
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College developed no less than 12 projects, 9 of which
have been Strategic Partnerships, 2 VET mobility pro-
jects and one connected to school education. There has
been a wide variety of project topics covered by The
National College, ranging from training in certain areas
of the ITC field to the improvement in the quality of
education and creating businesses online. None of these
developed projects, though, had as objective studying
the student groups dynamics in order to find the neces-
sary strategies and methods for preventing conflicts,
emotional alphabetisation or outdoor learning, in such
a way as the current Erasmus+ project, Key Action 1 —
School Education Mobility, entitled ‘Innovative Teaching
Strategies for Supporting Inclusive Education’.

The development of the project has as its main rea-
son the need for training teachers in such a way as to
support “peace’/‘the limitation of conflicts” in the edu-
cation environment, by sustaining the inclusion of those
students belonging to risk categories (mono-parental
families, religious minorities, poor financial situation,
rural areas etc.), but also by supporting overachieving
students, capable of performance, who, in their turn,
represent an exclusion risk group. In today’s conditions,
in order to address the high diversity of children, our
school has tried to extend its aim and role, continually
adapting to the requirements and learning needs of the
students from The National College. Offering high-quality
educational services, increasing the participation level
of all the students in all the activities and reducing the
exclusion rate represent measuring parameters of in-
clusive education, but also the requirements which the
school strove to fulfil.
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Through this project, we aimed:

- to train teachers from The National College in the field
of preventing bullying behaviour amongst students;

- to train them in the field of creating and organising
outdoor learning activities;

- to ensure the European dimension in education
in order to increase the quality of teaching.

The first part of the project involved the participation
of 15 teachers in two training courses in the following
manner: 7 teachers participated in the training course
“Education Outside the Classroom from Sites, Museums,
Monuments and Nature’ that took place in Limassol,
Cyprus, in the period 22-27 July 2019, in which EDU-
CULTURE delivered the training; 8 teachers partici-
pated in the course ‘Conflict management, emotional
intelligence and bullying prevention” in Florence, Italy,
between 12" and 17 of August 2019, the training being
delivered by Europass Teacher Academy.

The second part of the project consisted of the de-
velopment of the final product by the teachers in-
volved, taking into account the obtained competences,
in the following manner:

a) Participants in the course “‘Education Outside
the Classroom from Sites, Museums, Monuments and
Nature’ had to plan and perform an outdoor learning
activity with the students, adapted to the requirements
of the subject they teach.

b) Participants in the course ‘Conflict management,
emotional intelligence and bullying prevention” im-
plemented an intervention plan involving four activities
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for reducing the number of conflicts and the bullying
phenomenon in school.

c) There have been seven workshops organised for
disseminating good practices, in which many teachers
from The National College, but also other schools in Iasi
took part.

d) The brochure ‘Innovative Teaching Strategies
for Supporting Inclusive Education’

(http://national.is.edu.ro/EUprojects/docs/strate-
gii/BrosuraStrategii.pdf).

The publication represents the final product of the
project, and it comprises of the planning of the outdoor
activities, as well as the intervention plans for reducing
the number of conflicts and the bullying phenomenon,
all made by the participant teachers. The academic po-
tential of any child cannot be developed separately from
his/her emotional, social and physical potential, and
this fact can only be fulfilled within a positive educa-
tional environment in which students collaborate, they
help one another, they trust each other and their teachers,
they live in peace and harmony. The educational en-
vironment refers to the attitude, the emotional state,
the disposition, the tone and the mood which the students
have in the classroom. This represents the results of the
established relationships among students, between stu-
dents and teachers and, indirectly, between the students’
parents and their teachers. In a classroom, we can en-
counter the following types of interpersonal relationships:

- interknowledge relationships,

- intercommunication relationships,
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- socio-emotional relationships,

- peer pressure relationships.

The relations established inside the class-group
present different characteristics (honesty, openness and
acceptance, cooperation, kindness etc.), but occasionally
the educational environment can be tainted by negative
traits (distrust, dishonesty, selfishness, competition etc.),
which leads to the emergence of conflicts and bullying.
Thus, it is necessary to improve cohesion and coope-
ration between students within classrooms to limit the
number of conflicts and the bullying phenomenon. For
this purpose, there have been numerous activities planned
and applied in classes by the teachers from The National
College in lasi, representing good practice models.

I present below the plan for the outdoor learning
activity which took place during the National Day of
Commemorating the Holocaust (the 9™ of October) to-
gether with students enrolled in the 8" F class at The
National College:

Teacher: Mihaela Turcanasu

Class: 8" F

Date: the 9" of October 2019

Place: The Jewish Route — lasi

Way of organising: study visit

Aim: presenting the importance of the Jewish
community in the history of lasi

Connected competences: at the end of the activity, the
students will have acquired the following competences:

C1: presenting the main events which took place in
the Iasi Pogrom;
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C2: stating the role of the Jewish community in the
history of Iasi;

C3: identifying the circumstances which made the
anti-Semite actions in lasi likely to appear;

C4: integrating in time and place the main histori-
cal monuments representative for the spirituality and
the history of the Jewish community in Iasi.

Strategies:

- methods and techniques: learning by discovery,
learning by cooperation, explanation, conversation,
teamwork, problematisation, direct observation, docu-
mentation;

- means: study visits;

- ways of organising the activities: frontal, individual

- methods of assessing the activities: systematic ob-
servation and the students’ feedback at the end of the
activity, satisfaction questionnaire;

- resources:

Bibliography:

- Materials provided by the trainer in the course
Education Outside the Classroom from Sites, Museums,
Monuments and Nature from Limassol, delivered by
EDUCULTURE between the 22"¢ and the 27* July 2019.

- Calineci, M. (coord.), 2006, Consiliere educationald,
Editura RAABE, Bucuresti.

- OMEN nr. 3637 from 12.04.2016.

Geographical:

The Jewish Route — lasi

Temporal:

- 100 minutes
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Preparing the activity:

a) Informing the students: the students are told about
the tragic events that took place in the Iasi Pogrom and they
are informed regarding the event The Commemoration
of The Holocaust on the 9™ of October 2019, and with this
occasion, they will walk on the “The Jewish Route” to-
gether with their classmates, during their History class:
Union Square — Former Police Station — Cuza Voda Street
— the monument dedicated to the first Jewish theatre lo-
cated in front of the “Vasile Alecsandri’ National Theatre.

b) Preparing the students:

- We use materials from https://www.pogromul
delaiasi.ro/ in order to incite students’ curiosity.

- We present them a series of information about the
Holocaust and the importance of the Jewish commu-
nity in lasi for the culture, economy and the spirituality
of the city.

- We present the aim of the activity and the task
they have to complete.

- We specify to each student the necessary materi-
als for the activity (notebooks, pencils, pens), as well
as the proper outfit for this extracurricular activity.

- We instruct them on the regulations for the
movement around the city.

- We request the parents’ approval, and we put to-
gether the file necessary for obtaining the School Head-
master’s approval for the trip (according to the procedure
required by the County School Inspectorate).

Development of the activity:

a) Presenting the importance of the Jewish com-
munity for the spirituality and the economy of lasi in
Union Square;
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b) Introducing the Iasi Pogrom (27-29 June 1941) in
the yard of the Former Police Station, illustrated by
pictures of that period;

c) Walking on Cuza Voda Street, analysing the ar-
chitecture typical for the Jewish community, as its mem-
bers had stores and crafting workshops on the ground
tloor of the dwellings;

d) Presenting the monument dedicated to the first
professional Yiddish Theatre founded in Iasi (the
Green Tree), situated in front of the “Vasile Alecsandri’
National Theatre.

1. In the yard of the Former Police Station, where the June 1941 Pogrom
took place; 2. Jewish Architecture still visible on Cuza Vodi Street; 3. On
the site of the first professional Yiddish Theatre; 4. The monument dedi-
cated to the first professional Yiddish Theatre
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Assessment/feedback: direct observation, dis-
cussion with students, questionnaires.

The activity was organised for the 8" F and the 9
E classes, due to the collaboration between teachers Iu-
liana Bratescu and Mihaela Turcanasu.

Webography:

- Velisco, N., (coord.), 2017, Educatie incluziva, https://mecc.gov.md,
[https://mecc.gov.md/sites/default/files/educatie_incluziva_final.
pdf], accessed in June 2019.

- ** educatieincluziva.info, Ce este educatia incluzivd, [http://edu-
catieincluziva.info/ce_este_educatia_incluziva], accessed in June
2019.

- ***ucecom-spiruharet.ro, Ce este educatia incluzivd, [www.uce-
com-spiruharet.ro > proiecte » prezentare-Educatia-incluziva], ac-
cessed in June 2019.

- http://national.is.edu.ro/EUprojects/docs/strategii/Brosura
Strategii.pdf

- http://www.pogromuldelaiasi.ro/
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EDUCATION FOR PEACE
THROUGH THE CURRICULUM

Cinzia Usai, teacher of English
Liceo Classico Statale ‘Mario Cutelli’, Catania, Italy

The creation of the Club for Peace hasn’t been, in
the last years, the only activity to prevent violence phe-
nomena, discrimination of any kind and other possible
conflicts leading to non-constructive solutions. Our school
has always had as one of its main objectives the pro-
motion and development of values and, consequently,
of competences related to tolerance, multiculturalism
and inclusion of any kind of diversity.
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Therefore, in the last two years, besides the activities
promoted within “The Club for Peace’, our school com-
munity has been engaged in conveying the above values
through the different subjects of the curriculum and in
developing a series of special events. Moreover, the
students take part actively in the school government
bodies according to Italian law, which is a way to learn
and practice democracy at school in awareness-raising
and negotiating process.

The following activities are a few examples of how
the objectives related to education for peace have been
pursued:

1. Through Religion as a subject

— ‘Angels for one day”. The involved students
spent a whole day with children coming from the
poorest quarters of the town playing with them and
sharing their problems;
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— ‘The Christmas Supper’ organized by the same
group of students for poor families;

— Solidarity experiences with the ‘Comunita di
Sant’Egidio’.

2. Through English performances

— ‘Romeo and Juliet’: love wins hate;

— “West Side Story’: social conflicts and their con-
sequences on young people; love wins feud;

Greek Performance

3. Through a Greek performance
—‘Le Troiane’: love defeats hate.

4. Through Physical Education
— ‘Palla Amica’” project: the promotion of culture
and sport.
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5. Through Law and History
—‘La catena umana e la discesa al porto” project;
— A series of lectures by magistrates.

Europe’s Day Ventotene

6. Through all subjects

— ‘Europe’s Day’ research and reflections, 9" May
2019;

— presentation on the ceremony day at the end of
the school year.
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THE NOBEL PRIZES

Roberta Marino, student
Liceo Classico Statale ‘Mario Cutelli’, Catania, Italy

The Nobel Prize is a set of annual international
awards bestowed in several categories in recognition
of academic, cultural or scientific advances.

The inventor of the Nobel
Prizes, Alfred Nobel was born in
Stockholm, Sweden, on 215 Oc-
tober 1833. He wrote poetry and
drama. Nobel was interested in
social and peace-related issues.
When Nobel’s will was made
known after his death in San Remo
on 10" December 1896, it imme-
diately created a great interna-
tional sensation.

The invention was made in

1886. Alfred Nobel got a
patent of ownership on this
material the next year,
which he named it “"dyna-
mite’. He also invented a
fuse detonator which could
be set off by lighting it.

Alfred Nobel
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The First Nobel Prize Award Ceremony - 1901

The First Nobel Prize Award Ceremony was in
1901 at the Royal Academy of Music in Stockholm. A
Nobel diploma is a medal and 10 million in Swedish
crowns, which are presented by the members of the
Royal Family.

The Royal Academy of Music in Stockholm
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The Royal Academy of Music in Stockholm

The Nobel Peace Prize

It is one of the five Nobel Prizes, along with the
prizes in Chemistry, Physics, Physiology or Medicine,
and Literature. The aim of this prize is to recognise offi-
cially those who have “‘done the most or the best work
for fraternity between nations, for the abolition or re-
duction of standing armies and for the holding and
promotion of peace congresses’. According to Alfred
Nobel’s will, the recipient of the prize is selected by the
Norwegian Nobel Committee, a five-member com-
mittee appointed by the Parliament of Norway. Since
1990, the prize is awarded on 10™ December in Oslo
City Hall.

The importance of the Nobel Peace Prize can be
appreciated through the actions of some of its recipients.
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Some Nobel Peace Prize Laureates

In 1907, Ernesto Teo-
doro Moneta received the
Nobel Peace Prize for his
efforts directed to the pro-
pagation of world peace. He
had encouraged ‘The Lom-
bard Union for International
Peace and Arbitration” and
had constructed a Pavilion
for Peace at the Milan Inter-
national Exposition, during
which he presided over the
fifteenth annual Interna-
tional Peace Congress.

In the early 20" century, Jane Addams, one of
America’s first major progressive voices, demanded
direct action to solve the social problems created from
America’s 19™-century industrial boom. She was respon-
sible for the first settlement house in the USA, Chicago’s
Hull House, middle-class women being encouraged to
take action and to provide aid in poor, mostly immi-
grant communities.

One of the most famous laureates, Martin Luther
King Jr, was an American civil rights activist in the
1950s and 1960s. As the American society was pro-
foundly and dangerously divided on the issue of racial
segregation, Martin Luther King Jr became the voice of
nonviolent and peaceful resolution. Another well-known
name is Mother Teresa, the nun who devoted her life

Ernesto Moneta
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to charity work in India, in times of menacing inequality
and poverty. In 2014, Kailash Satyarthi and Malala
Yousafzai received the Nobel Peace Prize ‘for their
struggle against the suppression of children and young
people and for the right of all children to education’.

As the Nobel Peace Prize can be awarded to an or-
ganisation as well, Red Cross received three times this
Award, in 1917 for aiding hurt or abandoned soldiers
of any nationality in World War I, in 1944 for serving
prisoners of war in World War II, and in 1963 in honour
of its centennial.

Bibliography:
Abrams, Irwin (2001). The Nobel Peace Prize and the Laureates.
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QUEEN MARIE OF ROMANIA

Dragos Palade, PhD in History
Liceul Tehnologic Economic ‘Virgil Madgearu’
lasi, Romania

Born Maria Alexandra Victoria de
Saxe-Coburg and Gotha, Princess of
Great Britain and Ireland! (29 October
1875 — 18 July 1938), she was Crown
Princess? and the second Queen of
Romania, as the wife of the Crown
Prince, who later on became King
Ferdinand I of Romania®.

Queen Marie*

* Photos taken from reginamaria.org, a project of Asociatia
Identitate Culturald Contemporand (AICC Romania).

1 She was the niece of Queen Victoria of Great Britain and of
Tzar Alexander II of Russia, thus being first cousin with King
George V of England, with Emperor Wilhelm II of Germany and
with Tzar Nicolae II of Russia (Lucian Boia, Suveranii Romaniei.
Monarhia o solutie?, Humanitas Publishing House, Bucuresti, 2014,
starting from page 23.

2 On the 29t of December 1892 she married Ferdinand I, the
prince heir to the throne of Romania, trying, from the beginning,
and successfully integrating in the nation which had adopted her
as Princess, and, starting from 1914, as Queen.

% Crown Prince of Romania, King of Romania, 10 October 1914 —
20 July 1927.
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After her wedding (she was then 17 years old) she
led a constant battle for becoming independent and to
affirm her own personality*. She struggled for fulfil-
ment and for giving her life meaning. The war would
be her opportunity. She believed in victory without a
shred of doubt from the first moment until the last.
Needless to say, she also had her anxious moments,
when faith seemed to be against Romania or when Ro-
manians appeared to lack the capacity to deal with
such hardships, but even then, she knew that the war
would be won, solely for the fact that England could
not ever lose.

Queen Mary seemed to understand the significant
responsibility of monarchs and world leaders, and she
owned it with all her heart, ever since she came to her
adoptive country. She got to really know the Romanian
people, their culture and customes, their rural regions and
above all, their goals, which in time, also became hers.
She fitted perfectly in the Romanian landscape, which
was more inclined towards personalities than towards
institutions®. ‘Our honest pursuit always had a single
purpose: Romania. Any mistakes we might have done,
we have been driven by the best of intentions, and I am
fully convinced that our people know this.”® She was
brought to the country to be a part of the ‘construction’

* Cristian Mosneanu, Regina Maria, Librex Publishing House,
Bucuresti, 2018, p. 38.

> Ibidem, p. 39.

® Hannah Pakula, Ultima romanticd. Viata Reginei Maria a Ro-
mdniei, translated by Sanda-Ileana Racoviceanu, Lider Publishing
House, Bucuresti, 2003, p. 214.
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imagined by King Carol’,
but who did not assign too
many tasks to her as a Prin-
cess of Romania.

She got involved in the
Second Balkan War (1913)
at which point she created a
committee of ladies from the
Romanian aristocracy® who
could help physically, logis-
tically and emotionally the
Romanian soldiers who were
sick with cholera and those
who were quarantined and  Queen Marie on her coronation
who did not understand the  day, the 15" of October 1922
reasons behind their isolation, as they were extremely
eager to return to their agricultural activities. She even
managed to convince the old King to allow her to ad-
ministrate one of the cholera camps, where she per-
formed admirably.’

7 ‘T have been imported [...] to be trimmed, educated, cut
down and trained according to the great man’s conception of
things.” (Diana Mandache, Regina Maria a Romdniei. Capitole tir-
zii din viata mea. Memorii redescoperite. ALLFA Publishing House,
Bucuresti, 2011, p. xxiii). Carol I (born 20 April 1839, deceased 10
October 1914) was ruler (10 May 1866 — 14 March 1881) and King
of Romania (14 March 1881 — 10 October 1914).

8 According to the customs of the time, the military options, as
well as political decisions belonged to men. Women were left
with the humanitarian part beyond the battlefield (Maria, Regina
Romaniei, Jurnal de razboi (1916-1917), Vol. 1, translated by Anca
Barbulescu, edition revised by Lucian Boia, Humanitas Publishing
House, Bucuresti, 2016, p. 12).

® Hannah Pakula, op. cit., p. 206.

165



A History of Peace - the 20" Century

She constantly sought to strengthen the connections
between Romania and Great Britain, showing true di-
plomatic qualities in supporting and defending Ro-
mania’s interests. She opposed Romania’s involvement
in the First World War on the side of the Central Powers,
and she energetically defended the idea of an alliance
with the Entente, in order to benefit from its assistance
in creating a unified national Romanian state. She un-
derstood better than some politicians of those times
that the national interest of Romania was tightly con-
nected to Transylvania. For this reason, she was the
soul of the royal party which supported the Entente, a
fact that was confirmed by all the Romanian politicians
of the time. In her meeting with the Finance Minister,
Emil Costinescu, she restated her decision to remain in
the country next to Prince Carol and the other children,
in case King Carol I and his nephew Ferdinand de-
cided to abdicate and, respectively, renounce the throne,
if Romania entered the war against their home country,
Germany."

Ion I. C. Bratianu' had her involved in the per-
suasion process and secret negotiations with members
of her family, both from Great Britain or Russia, for ac-
knowledging the rights of Romania upon Transylva-
nia and Bukovina as a price for the entrance of our
country in the Great War, on the Entente’s side'?. For

10 Ibidem, p. 218 et passim.

120 August 1864 — 24 November 1927, politician and prime
minister of Romania.

12 Hannah Pakula, op. cit., p. 235.
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this purpose, in a long series of unofficial letters sent
to King George V of Great Britain and Tzar Nicolae II,
she presented, in great detail, Romania’s wishes for
creating a unified national state, as well as the reasoning
which justified and gave fundament to these goals.”
This involvement in the political life of Romania wouldn’t
have been successful if the Queen hadn’t possessed a
brilliant political vision and a determination to match.
In an answer given to the future marshal Alexandru
Averescu'?, she traced her courage and determination
to her ethnic origin: “You cannot understand me, general.
I am English, and the English are not accustomed to
losing’.

Queen Marie with Marshal Alexandru Averescu

13 Maria, Regina Romaniei, Povestea vietii mele, Moldova Pu-
blishing House, lasi, 1990, starting from p. 34.

4 Alexandru Averescu (9 March 1859 — 2 October 1938) was a
military marshal of Romania, army general and commander of
the Romanian Army during the First World War.
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Even if she didn’t hold any official position in co-
ordinating public affairs (she wasn’t a ruling queen),
the whole history recognises without a doubt the cru-
cial part she played in the general stance Romania took
before and during the war. ‘In a certain way, it was her
war’ . Queen Marie embraced the cause of war as others
embraced religion. The majority of her actions, without
hesitation, were among the wounded and the sick (vic-
tims of typhus and cholera epidemics), and this brought
her the nickname of “‘mother of the wounded’**. Count
de Saint-Aulaire, the Minister of France in Bucharest,
remembered that ‘every morning, the Queen, in a nurse
uniform [...] goes to the train station to receive the
wounded. The Queen faces death and, which is no doubt
the difficult part, she overcomes the tiredness of an entire
day, not an 8 hour one, but a day that lasts until late at
night, with 16, 17 or 18 hours of work, as much repulsive
as it is dangerous, in the midst of infectious fetid smell
of gangrenes. When we speak about the Queen, we
don’t only refer to courage. Courage involves fear and
energy to prevail. Unknown feeling for a sovereign
whose audacity resembles invulnerability.”"’

She was outraged by the lack of authority and or-
ganisation. In addition, she noticed that the statesmen
were disoriented and they couldn’t handle unpredictable
situations anymore. That is why she got involved in

15 Maria, Regina Romaniei, Povestea..., p. 12.

16 Cristian Patrdscanu, Maria, Regina Romaniei: patriotismul fap-
telor, in “Revista 22, No 26, 30 June - 6 July 2015, p. 14.

17 Auguste Felix Charles de Beaupoil de Saint-Aulaire, Confession
d’un vieux diplomate, Flamarion, Paris, 1953, p. 115.
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subjects which were
specific to men: war
and politics. Parado-
xically, because of the
Queen’s temper, this
‘trespassing’ didn’t
bring the hatred of the
political class or the
military ‘caste’. Her
conviction that the re-
sistance depended on
the soldiers” morale
was found in her per-
sonal example. An ex-
ample of faith, vo-
lition and involve-
ment, which marked
everyone around her

Queen Marie’s activities as nurse

reflected in the Parisian press, 1920

and impressed the troops. She walked in trenches two
feet away from the enemy lines, sharing cigarettes,
rum, caressing and encouraging Romanian soldiers,
even in moments in which everyone knew the war was
lost. Her ‘intrusion” was meant to replace not only the
King’s lack of energy but also that of the Romanian
high officers. “Why am I not King? I would go every-
where; I would see everything. I would talk to the sol-
diers. [...] They would adore me. I would be a palpable
reality for them, not just a name.”*®

8 Note from 5/18 September 1916 (Maria, Regina Romaniei,

Povestea..., p. 411).
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The documents of the
time record her unstoppable
tenacity and the fact that she
never hesitated to do any work
or face any danger when the
good of the people was at
stake. She was utterly dedi-
cated to her work, and this
happened beyond the hospi-
tals. She could often be seen
on the streets of Iasi city, al-
ways ready to supply help to
the suffering soldiers, refugees
and poor people that crossed

Queen Marie in the uniform
of Rosiori 4 Regiment

her path, and all these were made out of love for her
country without expecting any praise or reward. She
would often wear a folk costume, wander around the

country, speak with the peas-
ants and she was so loved that
her portrait rested next to icons.
Her spirituality and an un-
abashed faith in God guided
the Queen throughout her en-
tire life. She was a giver of
hope, peace and light."

It is worth to mention her
contribution to the instating
of general Prezan in com-
mand of the Joint Chiefs of

19 Cristian Mosneanu, op. cit., p. 13.
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Staff instead of general Iliescu (a close acquaintance of
prime minister I. I.C. Brdtianu) and of doctor I. Can-
tacuzino as head of the Public Health General Direc-
torate. Full of bravery and a determination which
borderline recklessness, the Queen organised a net-
work of hospitals, tirelessly attending the sick suffering
from epidemic typhus, as well as those wounded on
the battlefield. She coordinated the activity of the Red
Cross, and organised army field hospitals, and she raised
funds for the ambulance service. Thus, she became
known as ‘the mother of the wounded’ or “the soldier
Queen’.

The whole historical documents acknowledge her
as the soul of the Romanian resistance over the entire
interval of the war. Her staunch opposition to a separate
truce with the Central Powers, but especially her re-
jection of this ‘shameful peace’” were crucial moments
which contributed to keeping Romania’s rights as an
allied state. ‘Certainly, in that moment of history, Marie
was the only true man in Romania.’*

During the entire war, the Queen was constantly
alongside the sufferance of her people, and her effort
never seemed too great to her when she could alleviate
pain and bring the slightest comfort. ‘Although through
her veins runs the blue blood of another nation, [...]
she understood the goals of our Romanian nation, and,
even with the price of her child Mircea, she followed
our people faithfully in such difficult times. This is one

2 Auguste Felix Charles de Beaupoil de Saint-Aulaire, op. cit.,
p- 216.
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of the reasons for which ‘as Heir Princess, she has been
popular; as a Queen, she was beloved’?'.

Queen Marie offering support to war victims,
within a Red Cross campaign

She regularly watched the politicians, which she
came to despise because of their partisan interests dis-
played in a time when the national interests should
have come first. She didn’t manage to replace the Bra-
tianu Government, who was responsible for the de-
feats of 1916, with one representing all parties.

Furthermore, she was a promoter of culture in her
country, thus enriching our own with the beauty of the
cultural styles from her home country as well as those
belonging to some regions she had visited and that had
impressed her. She is the initiator of the style called
‘Queen Marie’ — an eclectic style which is a combination
between the neo-Celtic style found in England and the

2l Hannah Pakula, op. cit., p. 223.
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neo-Byzantine style, incor-
porating Scandinavian motifs
and art nouveau. Painting,
poetry, memoir writing, thea-
tral arts, decorative arts are
fields in which the Queen
successfully activated.?

She was also involved in
war propaganda, collabora-
ting with the Romania news-
paper edited by the Joint
Chiefs of Staff, with the Nea-
mul Romdnesc newspaper co-
ordinated by Nicolae lorga,
or promoting her country as the westerners did not
know many things about it. For this purpose, she wrote
and published My Country in 1917, first in Great Britain
and then in France (Mon pays)®. No other Romanian
statesman had lobbied so much for our country before.
No other Romanian statesman was as happily wel-
comed by a great power as the Queen was received in
the USA. No other foreign state ruler respected a Ro-
manian one as the Queen was respected. Even the
most powerful foreign politicians who were in proxi-
mity to her felt intimidated.*

Queen Marie at Cotroceni Palace

2 Among the most famous works of the Queen, there are: Patru
anotimpuri din viata unui om (1913), Visdtorul de vise (1913), llderim
(1915), Hotii de lumina (1915), Crinul vietii (1927 — 1930), Casele mele
de vis, Cum am ajuns la Tenha Juvah, Balcic, Branul iubit, Mdasti (1932),
Povestea unui om bun (Cristian Mosneanu, op. cit., p. 97 et passin).

» Translated in Romanian from English by N. Iorga.

2 Jbidem, p. 22.
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At the League of Nations, Geneva, 1924

Warmly welcomed in New York, 1926

The Queen’s personal qualities, her kinship rela-
tionships with the British Royal House, her firm pro-
Entente stance, but also the exceptional image she had
in France, as well as in the entire West, all deblocked
Romania’s negotiations with the Great Powers during
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the Peace Conference in Paris. Thus, the Great Unifi-
cation from 1918 and its international recognition hap-
pened in significant part thanks to her, which made
the renowned historian Nicolae Iorga state that ‘she
would become the mother of an entire nation’®.

The boundaries of the Greater Queen Marie with George
Romania, after World War [ Clemenceau, Paris, 1919

The unexpected death of King Ferdinand I and the
inefficiency of King Mihai’s regency (1927-1930) made
the political figures of the time to seek the Queen
Marie’s counsel quite often. Moreover, she continued
to fight for the Romanian cause and to promote the
country’s values beyond the borders, until she was gra-
dually pushed away from the politics of the country,
once Carol I assumed the throne. It was at that time
that she retreated to Balcic or to Bran castle, and she

% Nicolae Iorga, Memorii, vol. III, ‘Nationala” Publishing House,
S. Ciornei, n.d., p. 326.
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spent her last days in Pelisor Castle, where she died on
the 18" of July, 1938.

With a determined personality, volition, honesty,
energy and joyfulness, Marie was the Queen that con-
quered the hearts of all Romanians. Elegant, intelligent,
sentimental, with the sense of humour and, above all,
tull of life for her country, she always knew how to make
herself noticed, appreciated and loved. Consequently,
she promoted a new vision about what royalty should
be, a symbiosis between the tough monarch and the
sensitive woman. For all her sacrifice and love for our
country, ‘no public figure in Romania was more pa-
triot than this Queen of foreign origin’.

Queen Marie in the middle of her people
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PEACE AT HOME, PEACE IN THE WORLD!

Zeynep Aykan, student
Galatasaray Lisesi, Istanbul, Turkey

Atatiirk! was the writer of nine
books, most prominently ‘Nutuk” and
‘Geometry’; a reader of almost four
thousand books in fields such as poli-
tics, grammar, philosophy, geography,
biography and law in his 57 years on
earth; a nature-lover who moved a
mansion to preserve a tree; a father

who adopted eight children and brought up a nation.

Furthermore, he was

a national leader des-

cribed as “The centuries

rarely produce a genius.

Look at this bad luck of

ours, that great genius of

our era was granted to the

Atatiirk and his adoptive daughter ~ Turkish nation” by Lloyd

Ulkii George and nominated

for the conferral of the Nobel Peace Prize by Eleftherios

Venizelos — former Prime Minister of Greece. Mustafa

Kemal Atatiirk is the founder of the Republic of Turkey.

I Atatiirk means ‘Father of Turks’.
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Nomination of Atatiirk for the Nobel Peace Prize

Keeping Atatiirk’s memory alive starts with his
saying, ‘Peace at home, peace in the World". His objective for
the Turkish nation, reaching the level of contemporary

2Mehmet Gonliibol, Synopsis of the Turkish Foreign Policy, 1981,
p- 269.
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civilization, could only be achieved by peace at home
and in the world. In addition to that, he defined the
Turkish nation in these words: ‘How happy is the one
who says I am a Turk” thus explaining that a person can
be identified as a Turk if they feel like one, regardless
of their origins. He prevented civil strifes, revolts, in-
ternational disagreements by interpreting and taking
lessons from history.
For him, using military means
was the last resort. He thought of
wars as trial grounds where na-
tions fought with all their power;
be it science, culture, economy, mo-
rals or diplomacy. For whatever
reason, I am not an advocate of
dragging a nation into war. War
must be unavoidable and vital. My
conviction is this: My conscience
should be clear when Ilead my  Atatiirk at Canakkale
nation to war. We can fight against (Gallipoli)
people who say ‘we will kill” so that “we won’t die’.
However, unless a nation’s life faces peril, war is mur-
der.” Thanks to his foresight and peaceful ideas, Turkey
did not participate in World War Two, contributing to
regional peace with the Balkan Pact on 9™ February
1934. He was a role model for India, Tunisia, Algeria
and many other countries’ struggle for independence.
A great soldier, Atatiirk was a man of peace, not of
war. After the liberation of Izmir from enemy occupa-
tion on 9™ September 1922, Atatiirk told the reporter of
The Daily Mail newspaper in Izmir on 26" September
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1922: ‘I want real peace. I didn’t want to make the last
attack. But I couldn’t find any other way to drive the
Greeks out of Anatolia. The temperance we demon-
strated in our victory contradicts with the subversive-
ness of the Greeks. I believe that the British nation will
now enter into trade and friendly relations with Turkey.’
The friendship and alliance relations with the Greeks
and the British after the war prove his words. At the same
time, when General Trikupis, who commanded the Greek
army, was brought to his headquarters as a prisoner,
his respectful and polite attitude demonstrates his view
on war: Sit down, please, General! You must be tired he said.
Then he ordered coffee. He was kind to Dianis, too. But his
eyes were in the eyes of Trikupis. Trikupis was looking
at him with great admiration. When the speech was
finished, Mustafa Kemal stood up and said, Can I do
something for you? I want my wife in

Istanbul to be informed about my situ-

ation, he replied. Mustafa Kemal

Pasha, holding his hand for a long

time, said: War is a game of Fortune.

General, sometimes the most skilled are

defeated. You did your duty. Responsi-

bility comes from luck, don’t worry!”

It was evident that Atatiirk

emphasized the importance of

world peace for him in his speeches.

Atatiirk on the cover  As a matter of fact, in his speech
of the Time Magazine 4t the Grand National Assembly

3 Halide Edip Adivar, House with Wisteria, Istanbul, 1962, pp.
232-233.
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on 1** November 1925, he said, “‘Mutual trust and peace
is a principle of happiness that all nations should tremble
upon. However, if this principle is not fulfilled by all
nations, instead of providing peace, it will let most po-
werful nations gain privileges against weaker nations
they want to exploit. In particular, taking measures to
keep the international arms trade under the control of
a number of nations raises this suspicion.” In another
speech, ‘Peace is the best way for nations to achieve
prosperity and welfare. To strengthen our country every
day, to keep our country in a position to resist all kinds
of possibilities and to watch all the stages of world
events in great alertness is the beginning of the prin-
ciples that our peaceful politics
will be based on.” he said.

This foreign policy increased
Turkey’s reputation abroad and
allowed it to enter the League of
Nations in 1932.

His letter addressed in 1934 to
ANZAC soldiers” mothers shows
how he was ahead of his time and
gives a good lesson on humanity
to the whole world.

“Those heroes that shed their Atk and his wife Latife
blood and lost their lives...

You are now lying in the soil a friendly country.

Therefore rest in peace.

There is no difference between the Johnnies and the
Mehmets to us where they lie side by side in this coun-
try of ours.
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You, the mothers, who sent their sons from far
away countries, wipe away your tears.

Your sons are now lying in our bosom and are in peace.

After having lost their lives on this land, they have
become our sons as well.”

An Australian mother expressed her feelings as follows:

“The warmth of your words eased our sorrow for our
sons who vanished in Gallipoli, and our tears ended.
Your words are a consolation to me as a mother. Now
we are sure that our sons rest in peace in their eternal
rest. If your Excellency accepts, we would like to call you
Ata, too. Because what you have said at the graves of
our sons could only be said by their own fathers. In the
name of all mothers, our respects to the Great Ata who
embraced our children with
the love of a father.’

Another explanation of
Atatiirk’s interest in World
Peace can be found in his
following words, addressed
when the Romanian Fo-rei
Minister Victor Antonesco Atatiirk speaking with citizens
came to Ankara on 17" March 1937: “We cannot know
that an event that we think is the furthest will not touch
us one day. Humankind is a single body and each nation
a part of that body. We must never say What does it matter
to me if some part of the world is ailing? If there is such an
illness, we must concern ourselves with it as though
we had that illness. No matter how far it is, it is no
wonder that this principle saves people, nations and
governments from selfishness.”
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When he left this world on 10t November 1938, at
five past nine, he left behind the republic that he called
his magnum opus; a nation that was reunified to ob-
tain its freedom just when it was about to crumble. His
principles are esteemed and accepted in a universal
context. Additionally, when Atatiirk passed away, Turkey
had no enemies in foreign policy. Relations with all
countries were within the framework of friendship.

This great statesman, who had
been interested in state affairs since
his early years, who had devoted
his life to ‘peace at home and in
the world’, who had learned five
foreign languages with his own
efforts, who was sensitive to nature,
who dedicated the sovereignty
day to children and entrusted in
the hands of the youth the pro-
tection of this sovereignty and independence is now
lying in Anitkabir which is surrounded by the Peace
Park?, pointing out how peaceful and harmonious
states are without fighting.

* Anitkabir is placed in The Peace Park, which is created with
saplings from several foreign countries and from several regions
of Turkey, that is inspired from the stance of Atatiirk, ‘Peace at
home, peace in the world’. Several trees and saplings were taken
from Afghanistan, United States, Germany, Austria, Belgium, China,
Denmark, Finland, France, India, Iraq, England, Spain, Israel, Italy,
Japan, Canada, Cyprus, Egypt, Norway, Portugal, Yugoslavia
and Greece. Today, The Peace Park contains approximately 48.500 trees
and plants, from 104 different species.
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NICOLAE TITULESCU - A MAN OF PEACE
Diplomat, Professor, Jurist and Politician

Miruna Olguta Ciobanu,
Alexandru lonut Sanduleanu, students
Colegiul National, lagi, Romania

Know from me that Romanian people accept all the suffering,
but also, they will never accept the injustice. Nicolae Titulescu

Who was Nicolae
Titulescu?

Nicolae Titulescu (1882-
1941) was the only Roma-
nian politician who became
the president of The League of Nations and had two con-
secutive mandates. He supported diplomacy regard-
ing peace, and his entire career is based on this idea.
Being an essential personality in the public domain, he
had a crucial role with respect to the national unity of
Romania and the international public opinion. Thanks
to his abilities and hard work, he was named ‘the min-
ister of Europe’.

Events

Nicolae Titulescu had an active political life, being
considered the most prominent Romanian diplomat in
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history. He was dedicated to his country, against all the
hostility, making great efforts in maintaining the peace.
The most important events in his life are:

+ 1909 - he first enters the political world;

+ 1918 - he becomes more popular as World War
Two ends;

« 1919 - he takes part in The Peace Conference from Paris;

+ 1921 - he becomes a permanent delegate of The
League of Nations;

» 1933/34 - he signs The Little Entente and The Balkan
Pact;

+ 1936 - he is dismissed by Carol II, the King of Ro-
mania.

Nicolae Titulescu (in the middle), with Nicolae lorga,
exiting the Chamber of Deputies (1931)

Origin and studies

He was born in Craiova (in the South of Romania). At
the beginning of the 20" century, Titulescu moved to
Paris and started Law School, thanks to his oratorical
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abilities. There, he wins the ‘Ernest Beaumont’ prize
with one of his exceptional writings. In 1905, he moved
back home and started teaching Civil Law at the Uni-
versity in lasi.

Political life

He entered politics at
27 years old. Three years
later, Titulescu got a spot in
one of the biggest political
parties in Romania, at that
time, the Democrat Con-
servative Party. Its leader
was Take Ionescu, who an-
nounced: ‘A big, extraor-
dinary talent has raised in
the Romanian tribune and
this talent is ours!”. In 1917
he became a member Ion
I.C. Brdtianu’s government, 1914 — Discourse for the revision
as Minister of Finance. of the Constitution

The politician

Nicolae Titulescu supported the idea of Transyl-
vania uniting with Romania, in his speech, called “The
heart of Romania’. In the summer of 1918, along with
other Romanian politicians, he established, in Paris,
The Romanian National Committee, officially recognised
as the plenipotentiary de facto organ of the Romanian
nation. The purpose of this Committee was to promote in
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Romania before 1918

Romania before 1918 si Greater Romania
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international public opinion the right of the Romanian
people to national unity. He also made some reforms
that led to the Great Union. Ion I. C. Bratianu, the presi-
dent of the Council of Ministers, wanted Romania to
become a republic and Titulescu, its president. Nicolae
Titulescu declined this offer, as he was a supporter of
a constitutional monarchy.

Nicolae Titulescu in the League of Nations

Since 1921, Nicolae Titulescu had been nominated
as minister plenipotentiary in London (1921-1927),
Minister of Foreign Affairs (1927-1928 and 1932-1936),
and a permanent delegate
of the League of Nations,
in Geneva. While holding
these positions, Titulescu
fought against the revisio-
nism from Europe, the pre-
servation of the borders as
provided by the Paris Peace
Treaties, and the establish-
ment of good neighbourly
relations between states.
He had two fundamental
ideas: “The collective secu- Nicolae Titulescu and Ion
rity' and ‘The prevention of Antonescu —1923-1926, London
the aggressor’; he actively pointed them on a global
scale.

He was twice-elected (in 1930 and 1931) as the pre-
sident of the General Assembly of the League of the
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Nicolae Titulescu and Albert Einstein — 1930

Nations, in spite of the rule, due to his high prestige,
brilliant oratorical talent and extensive knowledge on
international matters. In this capacity, he fought for the

1933 - Reunion of the Permanent Committee of the Little Entente (Prague)
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preservation of stable borders through the mainte-
nance of peace, for the respect of the sovereignty and
equality of all nations in the international community,
for good relations between both large and small neigh-
bouring states, for collective security, and the prevention
of aggression. He was also known for his good rela-
tionship with the Soviet Minister of Foreign Affairs.
Titulescu and his activity were pointed to national
collaboration, having an interest in European peace.
He signed The Little Entente and The Balkan Pact, his goal
being the protection of Romania against its invaders.

1933 — Vienna

His dismissal

His dismissal in 1936 was a consequence of the in-
ternational events that had happened in that year. Titu-
lescu supported the sanctions for the aggressive states,
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After signing the Little Entente. (front row) Nicolae Titulescu,
Edward Benes (Bulgaria), Bosco Jeftic (Serbia)
especially the rise of Nazism in
Germany. He signed in London,
in 1933, in the name of the Roma-
nian government, the convention
for the definition of aggression, and
made remarkable efforts to arrange
the signing of a Balkan pact. He
agreed to sign a treaty of mutual
assistance with the Soviet Union,
knowing that Romania will benefit
from a Russian-German rappro- 1934 - Nicolae Titulescu
chement and hoping to obtain,  @nd Louis Barthou
through legal arguments, the recognition of the union
of Bessarabia with Romania.

After the remilitarization of the Rhineland, the col-
lective security policy envisaged by Titulescu failed,
and he was exposed to both external and internal criti-
cism. On the 29" of August 1936, King Carol I dismissed
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Titulescu as the head of the Foreign Ministry of Ro-
mania and asked him to leave the country. He established
in Switzerland; a few years later, he moved to Cannes.
Despite all of that, he continued his activity.

Titulescu died in 1941, and five decades later, his
remains were brought to Romania and buried in the yard
of St. Nicholas's Church, in Brasov.
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IRENA SENDLEROWA

Julia Czapla, student
LXIII LO im. Lajosa Kossutha w Warszawie,
Warsaw, Poland

People should be divided into good and bad.
Race, origin, religion, education, property —
they do not matter. Only what kind of person he is.

Irena Sendlerowa (15" February 1910 — 12" May
2008) was a Polish social worker and humanitarian
who served in the Polish Underground during World
War Il in German-occupied Warsaw, and from October
1943 was the head of the children’s section of Zegota,
the Polish Council to Aid Jews.

In the 1930s, Sendlerowa
conducted her social work as
one of the activists connected
to the Free Polish University.
From 1935 to October 1943, she
worked for the Department of
Social Welfare and Public Health
of the City of Warsaw. In 1940,
the Nazis forced Warsaw’s more
than 400,000 Jewish residents
into a small locked ghetto area,
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where thousands died every month from disease and
starvation. As a social worker, Sendlerowa was able to
enter the ghetto regularly to help the residents and soon
joined Zegota, the Council to Aid Jews. Putting them-
selves at considerable risk, she and about two dozen of
her colleagues set out to save as many Jewish children
as possible from death in the ghetto or Holocaust.

Zegota began by saving Jewish orphans. They had
several ways of smuggling them out of the ghetto: some
were carried out in potato sacks; others left in ambulances
or snuck out through underground tunnels. Still, others
entered the Jewish side of a Catholic church that straddled
the ghetto boundary and left on the other side with new
identities. Sendlerowa then helped place the children
with willing Polish families or in orphanages and other
care facilities, including Catholic nun convents.

As the situation became direr for the ghetto’s inha-
bitants, Sendlerowa went beyond rescuing orphans and
began asking parents to let her try to get their children to
safety. Although she couldn’t guarantee the children’s
survival, she could tell parents that their children would
at least have a chance. Sendlerowa kept detailed records
and lists of the children she helped buried in a jar. She
planned to reunite the rescued children and their par-
ents after the war. However, most of the parents did
not survive.

The German occupiers suspected Sendlerowa’s in-
volvement in the Polish Underground, and on 20* Oc-
tober 1943, the Nazis arrested her and sent her to Pawiak
Prison. Withstanding torture and imprisonment, Send-
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Children rescued from the Warsaw Ghetto by Irena Sendlerowa

lerowa never revealed anything about her work or the
location of the saved children. She was sentenced to
death but narrowly escaped on the day of her scheduled
execution, after Zegota bribed German officials to ob-
tain her release.

Sendlerowa continued her
work until the war ended, by
which time she and her col-
leagues had rescued some 2,500
children. It has been estimated
that Sendlerowa personally
saved about 400. For many chil-
dren of the Holocaust, Send-
lerowa was like a mother. After
years, they had a chance to find Irena Sendlerowa at
more relatives, or at least get to  the Social Security Office
know their story, thanks to a i Warsaw (circa 1949)
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small blonde woman with blue eyes and her famous
list.

In 1965, she was recognised by the State of Israel as
Righteous Among the Nations. Among the many decora-
tions Sendlerowa received were the Gold Cross of Merit
granted her in 1946 for the saving of Jews and the Order
of the White Eagle, Poland’s highest honour, awarded
late in Sendlerowa’s life for her wartime humanitarian
efforts.
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PoPE JOoHN PAUL 11

Wiktoria Tlatlik, student
LXIII LO im. Lajosa Kossutha w Warszawie,
Warsaw, Poland

No more war, it's peace, peace must guide the fate of na-
tions and all mankind.

Pope John Paul II, born Karol Jozef Wojtyta (18" May
1920 — 274 April 2005), served as Pope and sovereign of
the Vatican City State from 1978 to 2005.

Karol Wojtyta spent his
childhood and youth in Wa-
dowice, a little town near
Cracow, where there was a
significant Jewish commu-
nity. The fact that he had a
lot of friends among Jews
influenced his later attitude
to other cultures. As a teenager, he fell for the theatre
and even thought about becoming an actor. He started
studying Polish Philology at the Jagiellonian Univer-
sity in 1938. When the Second World War broke out,
Karol was sent to a work camp. In 1942 he decided to
become a priest and went to a seminary in Cracow.
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Woijtyta was ordained as a priest on 1% November
1946, by the Archbishop of Krakow, Cardinal Sapieha.
Then he was sent to Rome’s Pontifical International
Athenaeum Angelicum, to study under the French Do-
minican Fr. Reginald Garrigou-Lagrange. Wojtyta re-
turned to Poland in the summer of 1948 for his first
pastoral assignment in the village of Niegowi¢, near
Krakow, at the Church of the Assumption. He arrived
at Niegowic¢ at harvest time, where his first action was
to kneel and kiss the ground. He repeated this gesture,
which he adapted from the French Saint Jean Marie
Baptiste Vianney, throughout his papacy.

In March 1949, Wojtyta was transferred to the parish
of Saint Florian in Krakow. He taught Ethics at Jagiel-
lonian University and subsequently at the Catholic Uni-
versity of Lublin. While teaching, he gathered a group of
about 20 young people, who began to call themselves
Rodzinka, the ‘little family’. They met for prayer, phi-
losophical discussion, and to help the blind and sick.
The group eventually grew to approximately 200 parti-
cipants, and their activities expanded to include annual
skiing and kayaking trips.

During this time Poland was a communist country
behind the Iron Curtains and the government fought
with the Catholic Church. Priests were under surveil-
lance and persecution by the authorities. Despite living
in such difficult times, Karol Wojtyla believed that we
should have faith and love for others. This belief gave
him strength and hope for the change in his country.
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1978 — Elected as Pope

On 13" January 1964, Pope Paul VI appointed him
Archbishop of Krakéw. In 1978 Wojtyta became the
264" pope according to the chronological list of popes,
the first non-Italian in 455 years. At only 58 years of
age, he was the youngest pope since Pope Pius IX in
1846, who was 54.

During his pontificate, Pope John Paul Il made trips
to 129 countries, travelling more than 1,100,000 km
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Papal Mass in Manila

while doing so. He consistently attracted large crowds,
some among the largest ever assembled in human his-
tory, such as the Manila World Youth Day, which gathered
up to four million people, the largest Papal gathering
ever, according to the Vatican.

Pope John Paul 11 - The first visit to Poland, June 1979

In June 1979, Pope John Paul II travelled to Poland,
where ecstatic crowds constantly surrounded him.
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This first papal trip to Poland uplifted the nation’s
spirit and sparked the formation of the Solidarity move-
ment in 1980, which later brought freedom and human
rights to his troubled homeland. Poland’s communist
leaders intended to use the pope’s visit to show the
people that although the pope was a Pole, he did not
alter their capacity to govern, oppress, and distribute
the goods of society. They also hoped that if the pope
abided by the rules they set, the Polish people would
see his example and follow them as well. If the pope’s
visit inspired a riot, the communist leaders of Poland
were prepared to crush the uprising and blame the
suffering on the pope. Visiting his native Poland in
1979, Pope John Paul II struck what turned out to be a
mortal blow to its Communist regime, to the Soviet
Empire and ultimately to Communism. On later trips
to Poland, he gave tacit support to the Solidarity orga-
nisation. These visits reinforced this message and con-
tributed to the collapse of East European Communism
that took place between 1989/1990 with the reintro-
duction of democracy in Poland, and which then spread
through Eastern Europe (1990-1991) and South-Eastern
Europe (1990-1992).

John Paul II significantly improved the Catholic
Church’s relations with Judaism, Islam, the Eastern
Orthodox Church, and the Anglican Communion. He
visited mosques and synagogues. A key goal of John
Paul’s papacy was to transform the Catholic Church.
His wish was “to place his Church at the heart of a new
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religious alliance that would bring together Jews, Mus-

lims and Christians in a great religious armada’.
Peace as the gift of God and the task facing each
man is one of the essential values for John Paul II, which
marks the beginning of the pontificate. The entire pon-
tificate of the pope is marked by ecumenical activities,
both in the dimension of interreligious dialogue and in
the dimension of activities aimed at building peace bet-
ween religions and nations. On the other hand, the
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analysis of peaceful messages

on the World Peace Days points

to their rich theological content,

a very accurate reading of the

signs of the times, pointing out

the directions of overcoming

conflicts and disputes and de-

fending the fundamental rights

of the human person, the rights of the nation and the
laws of religion as conditions for the existence of true
peace.
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PoOPE FRANCIS: FROM THE EXPERIENCE
OF EMIGRATION TO THE DEVELOPMENT
OF THE DIALOGUE TOWARDS SOLIDARITY
AND COOPERATION

Carmine Rapisarda, teacher of English
Liceo Classico Statale ‘Mario Cutelli’, Catania, Italy

Pope Francis, a symbol of the Franciscan Christian
revolution, is attempting to restore the Church through
the original values of simplicity, poverty and trans-
parency. He managed to revive the values of dialogues
and of peaceful mutual respect among different cul-
tures and religions.
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His family’s personal experience regarding migration
led him to an act of solidarity towards the weakest people.
His commitment as a man of faith was directed to pre-
serving Christian values, at hosting and respecting people
persecuted in their own land.

One of the most representative examples was the ac-
tion taken against the mafia and the support of immi-
grants and Red Cross volunteers.

Jorge Mario Bergoglio, who is currently the first Jesuit
pope, was born on 17 December 1936 in Buenos Aires,
Argentina. His father, Mario Bergoglio, was an Italian im-
migrant who worked as an accountant in Italy’s Pied-
mont. His mother, Regina Sivori, was a housewife born in
Buenos Aires to a family with North-Italian origins. Mario
José’s family left Italy in 1929 to escape the fascist rule of
Benito Mussolini. This event would influence his future
action in defending immigration.

Bergoglio officially became a Jesuit on 12" March
1960, when he made the religious profession of the initial,
perpetual vows of poverty, chastity and obedience as a
member of the order.
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Bergoglio is well known for personal humility and
a commitment to social justice. Important social ac-
tions were taken through the harsh words pronounced
against the mafia and the remembrance of the crimes
committed, such as on the 15" of September 2018 when
he visited Palermo to commemorate the murder of
Don Pino Puglisi, who was a Roman Catholic priest in
the rough Palermo.

In 1990, Puglisi spoke out against the Mafia who
controlled the area of Brancaccio, a troubled area in
Palermo and opened a shelter for underprivileged
children.

He tried to discourage
the children from dropping
out of school, from selling
drugs, robbing, dealing and
selling contraband cigarettes.

Those parishioners who had
tried to follow him in his moralizing campaign received
messages of threats.

He openly challenged the Mafia who controlled
the neighbourhood, and for such reason, he was killed
by them on 15" September 1993, on his 56" birthday.
One of the murderers who killed father Puglisi, Salva-
tore Grigoli, later confessed and revealed the priest’s
last words as his killers approached: “I've been expecting you'.

The presence of Pope Francis is an essential sign
against the Mafia and it is a symbol of legality.

Another struggle operated by Pope Francis was
the assistance to immigrants. Pope Francis spoke about
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the migrant crisis, as well as migrant hosting in ge-
neral, saying that “it’s better not to receive if you can’t
integrate’. The Pope also said: “We cannot remain in si-
lence in front of drowning at sea, massacres of civilians,
bombs and bullets that target our volunteers and health
facilities as well.”

Nave U. Diciotti

In reference to the event of the 137 migrants who
disembarked on the 25" of August, 2018 from the Italian
coast guard ship Ubaldo Diciotti, Pope Francis took at-
titude to avoid a disaster. The ship was refused by a lot of
countries, and it finally arrived in Italy, but the Italian
government didn’t give the permission to disembark
and to host the immigrants, while the Italian Church
had agreed to host the majority of the migrants. They,
therefore, were sent to Mondo Migliore, in Rocca di
Papa in Rome.

Actually, 25.000 immigrants have been hosted by
the Italian Church.
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Meeting the volunteers of the Red Cross

Another remarkable action done by the pope is the
recent encounter with the members of the Red Cross.
During a meeting at the Vatican, there was the partici-
pation of more than 6,000 Italian Red Cross volunteers,
as well as leaders of 16 Red Cross and Red Crescent
Societies around the world.

Pope Francis greeted the millions of Red Cross and
Red Crescent volunteers around the world who help
to ‘bring down the shadow of indifference and the cul-
ture of waste, which are so common today” and who,
with compassion, ‘put only people, not money, at the
centre of social life’.

In his address, the Italian Red Cross President, Mr
Francesco Rocca, also stressed that, for the Red Cross
and the Red Crescent volunteers, ‘there are no forgotten
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crises or remote places’. For them, ‘humanity is the
guiding principle that becomes a reality in conflict
zones, on search and rescue ships in the Mediterranean
Sea, in Central Italy after the earthquakes, each day with
the elderly, children, the homeless, the most vulnerable,
and all those who risk becoming invisible. Welcoming,
protecting the dignity of every human being and pro-
moting integration are priorities for us’.

He highlighted that the Red Cross had helped mi-
grants and people all around the world. He empha-
sized the importance of remaining impartial and not
being influenced by the nationality, the race, the social
class, the faith or the political ideas.

His papacy is an excellent example of how institu-
tions can actually develop actions that encourage dia-
logue and cooperation among people.
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FABR1Z10 DE ANDRE & PIERO’S WAR

Valeria Paterno Castello, student
Liceo Classico Statale ‘Mario Cutelli’, Catania, Italy

Music has been a fundamental tool for a long time.
Among the firsts, the Greek cantors sang the gests of
mythological heroes, until nowadays when music is a
way to express ourselves without limits. Especially
during the war, or after them, singers and song-writers
often represented people from a nation. Italy had their
own too: one of the most famous was Fabrizio de André.

He was an Italian sin-
ger-songwriter, born in
Genova on 18" February
1940, and he died in Milan,
11* January 1999. Many
lyrics of his songs tell sto-

ries of marginalized peo-
ple, rebels and prostitutes and some critics consider
them as real poetry. He has also been an anarchist and
pacifist of ideas, and one of the artists who most valued
the Ligurian language. La Guerra di Piero or Piero’s War
is one of the most famous songs written by Fabrizio de
André. He talks about a soldier, named Piero, who,
when seeing an enemy soldier, refused to shoot him

Fabrizio de Andre
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because, aside from the colour of the uniform, they
had the tiredness of the war in common. Unfortu-
nately, when the soldier saw Piero, he shot him out of
fear, and Piero understood the shortness of life and
that he would not be able anymore to pray for the for-
giveness of his wrong deeds.

The Remembrance Day

Another central theme of Fabrizio de André’s
songs is the poppy. This flower is the symbol of the Re-
membrance Day, which is a commemoration of the end
of the First World War and the other wars. It is cele-
brated on 11" November, the day when the First World
War ended in 1918. The Remembrance Day is dedicated
to the soldiers who died during the war.
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Piero’s War

You sleep under a field of wheat

neither the rose nor the tulip

watch over you from the shadows nearby,
only a thousand red poppies.
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Along the waters of my creek
I want to see silver pikes
not the bodies of soldiers
carried down by the currents.

So you said, and it was winter
and like the others toward hell
you go sad as those who must
and the wind is spitting snow on your face.

Stop, Piero, stop now

let the wind blow over you

let it bring the voices of those who died in battle
they gave their lives in exchange for a cross.

But you didn’t hear, and time went by
you kept marching with the seasons
until you passed the border

on a beautiful spring day.

And while you marched with the soul on your
shoulders

you saw a man at the bottom of the valley,

he was in your very same mood

but his uniform was of a different colour.

Shoot him, Piero, shoot him now

and then one more time, shoot him again

until you'll see him lie there

until he falls to the ground covered by his blood.
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‘And if I shoot him in the head or the heart
He'll have only time to die

but I'll have plenty of time to see

to see the eyes of a dying man.’

And while you have been so thoughtful
he turns, he sees you, and he’s afraid
and bracing his artillery

he doesn’t do you the same courtesy.

You fell to the ground without a sound
and realized in a blink

that you will not have time

to ask forgiveness for all your sins.

You fell to the ground without a sound
and realized in a blink

that your life would end that day

that there will be no return.
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‘My dear Ninetta, to die in May

that takes way too much courage,

beautiful Ninetta, straight to hell

I would have preferred to go in the winter.’

And while the wheat was listening

you held tight to your rifle,

inside your mouth, you held your words
too frozen already to melt in the sun.

You sleep under a field of wheat

neither the rose nor the tulip

watch over you from the shadows nearby,
only a thousand red poppies.
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LECH WALESA

Michat Kostka, student

LXIII LO im. Lajosa Kossutha w Warszawie,

Warsaw, Poland

Democracy needs — just like freedom — to be placed in

time and space.

Lech Watesa (born 29%
September 1943) is a retired
Polish politician and labour
activist. He co-founded and
headed Solidarity (Solidar-
nos¢), the Soviet bloc’s first

independent trade union, won the Nobel Peace Prize
in 1983, and served as President of Poland from 1990

to 1995.

Lech Watesa from the be-
ginning of his professional ca-
reer was actively involved in
activities aimed at improving
the situation of workers and
defending workers’ rights. For
his union activities and the

support of workers’ protests in 1976, he was thrown
out of work at the Gdansk Shipyard. Nevertheless, he
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remained an informal leader of the labour movement
on the coast. When in August 1980 he planned to start
a strike in the Shipyard, Watesa was asked to take the
lead. The situation in the country was complicated — there
was an economic crisis, empty shops, desperate society
and the government which tried to save its authority
with slogans and fear. The Strike Committee formulated
21 postulates, among which, apart from economic de-
mands, there were very important political demands.
First of all, it was creating free trade unions, independent
of employers. Workers supported striking shipyard
workers throughout the country. The government had
to talk. As a result of the agreements, the Independent
Self-Governing Trade Union Solidarity was established,
headed by Lech Watesa. His photos from the Shipyard
ran around the world.

Lech Walesa leaving a shipyard in Gdarnsk, Poland, 1983
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Despite having only vocational education, Lech Watesa
had incredible charisma. His spontaneous speeches
moved crowds. People with great enthusiasm began to
join this movement. In a short time, Solidarity had 10
million members. However, the time of joy did not last
long. On 13" December 1981, the authorities imposed
martial law on the territory of the whole country, jus-
tifying it with the threat of civil war and the invasion
of the Soviets. All Solidarity activists, including Lech
Walesa, were interned and Solidarity was banned. At that
time, the name of Watesa was already synonymous for
freedom and struggle with the communist regime for
Western Europe and the USA.

In 1982, Lech Walesa received the title
of ‘Man of the Year” of Time magazine. In
1983, the Nobel Committee granted him
the Nobel Peace Prize.

Lech Walesa, fearing that the communist authorities
would not want to let him into the country, decides
that his wife Danuta and his eldest son will receive the
prize on his behalf. For Lech Walesa and most Poles,
a significant part of life was faith and the Catholic
Church. Therefore, the election of the first Pole as Pope —
Karol Wojtyla —and his words addressed to Poles during
subsequent pilgrimages strengthened the spirit of
struggle with the communist system. At the end of the
1980s, the authorities saw the growing resistance of the
society and the resurgent Solidarity and decided to
enter into dialogue with the opposition.

Eventually, the Round Table talks began, with op-
position representatives headed by Lech Watesa and
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The Round Table talks — 1989
representatives of the authorities. In this peaceful way, in
1989, a political and economic transformation was carried
out in Poland, which became a stimulus for changes
throughout Central and Eastern Europe.

The communist era finished. In the new Poland, Lech
Walesa engaged in political activities. He decided to run
in the first, democratic, free and universal presidential
election and he won. In December 1990 he was sworn
in as the President of the Third Polish Republic. He held
this function until 1995. After that, he remained friendly
with many leaders in the world, propagating with them
the ideas of peace and dialogue in conflict resolution.
For Poles, he is a model person and symbol.
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TURKISH ARTISTS WHO PROMOTE WORLD PEACE

Bugra Can Ors, student
Galatasaray Lisesi, Istanbul, Turkey

Even though Turkish history is full of wars and
battles, it also includes many leaders and artists who
strived for world peace. The greatest one of these leaders
is Atatiirk. One of the artists that I chose to introduce
is Zulfi Livaneli.

Zilfi Livaneli

Livaneli (born in Konya, 1946)
had lots of national and interna-
tional awards by means of his
music and his literary works. Seve-
ral artists have covered his works,
like John Baez and Maria Faran-
douri. Livaneli, one of the most
prominent names of culture, art
and politics in Turkey, signed his
name on nearly 300 compositions and 30 movie songs.
These compositions and songs were all the time
played for peace; all the concerts were always organised
for peace. On the other hand, Livaneli earned so many
prizes with his written works. In fact, one of the cha-
racters that he has created in one of his stories nearly
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became real. Here is the article published about this in

CNN Turkey: ‘The winners of this year’s Nobel Peace

Prize which is given by the Norwegian Nobel Com-

mittee since 1901 are Dr Denis Mukgewe and Nadia

Murad. Mukgewe and Murad earned the prize with

their works on sexual violence used as a weapon of war.

And that’s precisely the same

story in the book Huzursuzluk (Un-

rest) by Ziilfii Livaneli. Nadia Mu-

rad makes us remember Meleknaz

from the tale of Livaneli. Livaneli

showed us the Middle East reality in

his book, which had drawn intense

interest from the readers when it

was published. He told us the story

of Meleknaz, which started in Mar-

din and ended in Istanbul. Meleknaz, who felt the sa-

vagery of the terrorist groups to the end, saw lots of

women like her and Livaneli described them in his

story. So this book which has a different point of view

about the refugee problems came to mind thanks to

the Nobel Peace Prize. Huzursuzluk became one of the
bestsellers when it was first published.

As we can see, Livaneli encourages peace and op-
position to war, although he hadn’t earned the prize
even though he deserves it with his works. Let’s see
the meaning of peace by the words of Livaneli in an in-
terview: ‘Culture is an act of peace, and peace is an act
of culture. And scientists, men of culture, people who
think have always tried to make mankind walk by the
side of peace. They have always tried to rationalise

228



Act, Connect, Transform for the World Peace

people to peace, to unarm, to humanity, to friendship
against war, against violence’. Livaneli became one of the
ambassadors of UNESCO in 1996 and kept on stimu-
lating World Peace. And finally, he was awarded a prize
called ‘Cem Papandreu International Peace Prize” from
Greece.

A poem from his novel ‘Huzursuzluk’

Harese

Do you know what ‘harese’ means my son?
It's an old Arabic word.
The words greed, greedy, ambition, ambitious come
from that.
My child, here is what ‘harese’ is:
Camels are called desert ships, you
know, these holy animals walk in the
desert without eating or drinking
for three weeks, hungry and thirsty,
that’s how strong they are.
But there is a thorn in the desert that they love.
They pull the thorn off and eat it where they see it.
The sharp thorn cuts the camel’s mouth,
the cuts start to bleed.
When the salty blood mixes
with the thorn, the camel likes
the taste even more.
Thus, the more he eats, the
more he bleeds; the more he
bleeds, the more he eats, he wouldn’t be satisfied, and
if not stopped,
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he would die because of exsanguination.

That’s what ‘harese’ is.

AsIsaid, words like greed, greedy, ambition, am-
bitious come from that.

This is how things work in the Middle East, my son;
they always kill each other but never understand that
they actually kill themselves.

They get drunk from their own blood’s taste.
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THE INTERNATIONAL COMMITTEE
FOR THE RED Cross — ICRC

Julia Bruno, student
Liceo Classico Statale ‘Mario Cutelli’, Catania, Italy

In today’s society, there is more
technology, information and more
possibilities, but that doesn’t mean
that there aren’t people who suffer.
Most people are closed in their own
bubble, selfish, and their hobby is wasting money that
could’ve gone to make people happy. For this reason,
I think it is vital for all people to know what prominent
societies are doing or have done for this world.

Health care
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The International Committee for the Red Cross (ICRC)
defines economic security as the ability of individuals,
households or communities to cover their essential
needs with dignity sustainably. This can vary according
to an individual’s physical needs, the environment and
prevailing cultural standards. The ICRC’s Economic
Security (EcoSec) Unit, which is part of the Assistance
Division, seeks to establish if people affected by different
kinds of crises and conflicts can cover their essential
needs sustainably. If they cannot do so, EcoSec steps in
to help protect lives and restore livelihoods. EcoSec
concentrates on restoring one or several of what are
known as ‘key livelihood outcomes’. These are:

Food consumption: What are people eating? Does
their diet cover their nutritional requirements?

Providing food
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Food production: Are people able to hunt, fish,
produce food or forage as they normally would?

Income: Do people earn or obtain enough money
to cover their basic expenses?

Living conditions: Are people protected against
bad weather? Do they have the means to cook food? Can
they maintain basic standards of hygiene?

Capacity: Can the government, civil society, National
Red Cross or Red Crescent Societies and others help meet
people’s economic security needs?

EcoSec addresses these matters through:

Relief activities: Saves lives and protects livelihoods
atimmediate risk. Examples include distributing food
and essential household items.

Livelihood-support activities: These are designed to
bolster livelihoods sustainably. Examples include mi-
croeconomic initiatives, cash transfers, and distributing
farming tools or seed — along with training.

Capacity-building activities: These aim to build up
the capacities of important local institutions so that people
affected by crisis or conflict can benefit from improved
services. Such actions are often combined with live-
lihood-support programmes for maximum impact.
For instance, EcoSec works with veterinarians to organize
campaigns to vaccinate people’s livestock in conflict-
affected areas.

History of the ICRC

Since its creation in 1863, the ICRC's sole objective has
been to ensure protection and assistance for victims of
armed conflict and strife, as by encouraging the de-
velopment of international humanitarian law (IHL).
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The founding

What was to become The International Committee of
the Red Cross met for the first time in February 1863 in
Geneva, Switzerland. Among its five members was a
local man named Henry Dunant who, the year before, had
published a book (A Souvenir of Solferino) calling for
improved care for wounded soldiers in wartime.

By the end of the year, the committee had brought
together government representatives to agree on Dunant’s
proposal for national, military medical services to help.
And in August 1864 it persuaded governments to adopt
the first Geneva Convention.

The ICRC’s primary role was a coordinating one.
But it gradually became more involved in field ope-
rations, as the need for a neutral intermediary between
conflict sides became apparent. Over the following 50
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The Geneva Convention: the signature-and-seals page of the 1864
Geneva Convention, that established humane rules of war

years, the ICRC expanded its work while national so-
cieties were established (the first in the German State
of Wiirttemberg in November 1863) and the Geneva
Convention was adapted to include warfare at sea.

The First World War, 1914-18

At the outbreak of the First
World War, based on experience
in other conflicts, the ICRC opened
a Central Prisoners of War Agency
in Geneva, to restore links between
captured soldiers and their families.
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It continued to innovate: its visits to prisoners of
war grew during this period. That same year it visited
political prisoners for the first time, in Hungary.

1918-1939

The League of the Red Cross

After the war, many national societies felt that, with
the coming of peace and hopes for new world order,
the role of the Red Cross had to change. In 1919, they
founded The League of Red Cross Societies, intended as the
future coordinating and support body for the Movement.
But conflicts during the 1920s and 1930s emphasized the
need for a neutral intermediary, and the ICRC remained
active — increasingly outside Europe (Ethiopia, South
America, the Far East) and in civil wars (notably in
Spain). The ICRC persuaded governments to adopt a new
Geneva Convention in 1929 to provide greater protection
for prisoners of war. But despite the obvious broader
threats posed by modern warfare, it was unable to have
them agree on new laws to protect civilians.
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The Second World War, 1939-45

The Second World War saw a considerable ex-
pansion of activities as the organisation tried to work
to assist and protect victims on all sides. The ICRC and
the League worked together to ship relief supplies,
reaching both prisoners of war and civilians. ICRC
delegates visited POWs around the world and helped
exchange millions of Red Cross Messages between family
members. For years after the war, the ICRC dealt with
requests for news about missing loved ones. However,
this period also saw the ICRC’s greatest failure: its lack
of action on behalf of victims of the Holocaust and
other persecuted groups. Lacking a specific legal basis,
it was left to individual ICRC delegates to do what
they could to save groups of Jews.
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Since 1945

Since 1945, the ICRC has continued to urge govern-
ments to strengthen international humanitarian law.
In 1949, at the ICRC’s initiative, states agreed on the
revision of the existing three Geneva Conventions
(covering wounded and sick on the battlefield, victims of
war at sea, prisoners of war) and the addition of a fourth:
to protect civilians living under enemy control. The Con-
ventions provide the ICRC’s principal mandate in
situations of armed conflict. And in 1977, two Protocols
to the Conventions were adopted, the first applicable to
international armed conflicts, the second to internal
ones — a significant breakthrough. The Protocols also
laid down rules concerning the conduct of hostilities.

Santa Claus, shocked by war, searches for a lonely

child. An emotional Christmas ad underscoring the
sadness felt by separated families
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26" NOVEMBER 2018

A familiar but out-of-place man takes cover behind
a broken wall as gunfire rains down from abandoned
buildings. Santa Claus — a dirty, battle-worn Santa —
appears shocked to be in a bullet-riddled cityscape.
His iconic red clothes are filthy, his face is grimy, and
his white beard is sullied. People flee amid burnt-out
cars and hazy smoke.

What sounds like the script of a sad action movie
is the opening scene of this year’s touching Christmas
ad from the International Committee of the Red Cross
(ICRC). This ad highlights the plight of loved ones se-
parated from family due to conflict, natural disaster
and migration.

Reuniting families

Key facts on the campaign:

The ICRC is currently looking for more than 100,000
missing persons worldwide — the most for the orga-
nization in more than 15 years.
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The impact of disappearances on individuals, families
and communities at large is one of the most damaging
and long-lasting humanitarian consequences of conflict,
other situations of violence, migration and natural
disasters.

The ICRC has seen a sharp rise in families looking
for loved ones in Syria, Myanmar and Nigeria.
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THE EFFECTS OF THE PEACE TREATIES IN THE
20™ CENTURY ON WORLD PoLITICS

Sevin Koklii, student
Galatasaray Lisesi, Istanbul, Turkey

Introduction

Pacifist organizers gather circa November 1926 to celebrate the eighth
anniversary of Armistice Day.
(Keystone-France/ Gamma-Keystone via Getty Images)

In the 20™ century, the world was divided into blocks,
totalitarian regimes had emerged, and colonialism
tried to capture the nations under the name of the
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Mandate System. The 20" century is the period in which
wars and peace treaties were the most abundant. The
beginning of the developments and structures of in-
ternational relations in today’s world goes back to World
War I, which was between 1914 and 1918, and its results.
However, World War I was not an international crisis
that emerged suddenly. This war was the result of de-
velopments after the French Revolution (1789-1815),
which not only affected Europe negatively but also has
had everlasting influences in politics.

From World War I to Peace Treaties

World War I began when Austria-Hungary de-
clared war against Serbia as a result of the assassination
of Austria-Hungarian Crown Archduke Francois Fer-
dinand by a Serbian nationalist, Gavrilo Princip, in Sa-
rajevo on 28" June, 1914.

The result of the wars on all fronts caused the death
of millions of people, economic instability and the col-
lapse of the great empires. Nation-states have emerged
according to national understanding. At the end of this
war, the German Empire, the Ottoman Empire, Bul-
garia and the Austro-Hungarian Empire, which were
called Central Powers, were defeated. The winners of
the war, England, France, USA and Russia, wanted to
lead the new world order.

The Treaty of Versailles made with Germany, and the
Sevres Treaty with the Ottoman State caused the de-
struction of world peace rather than support it.
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Versailles Peace Treaty

European leaders signing the treaty to end World War I in the Hall
of Mirrors at the Palace of Versailles

It was the first peace treaty that was prepared after
World War I. On 7 May 1919, the treaty text was given

245



A History of Peace - the 20" Century

to the German delegation. Despite all objections, Ger-
many signed this agreement on 28" June 1919, at the
Palace of Versailles.

Germany also gave up all overseas territory. Com-
pulsory military service was abolished in Germany,
and its army was limited to 100,000 people. Germany
could not manufacture aircraft and submarines but
would leave all their ships to their allies. In addition to
these obligations, Germany was also charged with war
compensation.

German economy started to aggravate in the 1920s;
by the end of the decade, the citizens were in complete
poverty. There was a new nationalist trend in the country.
The Nazi Party (NSDAP) led by Hitler used the situation
and came to power in 1933 with the vote of the people.
Hitler invaded Poland in 1939 and started World War II.

Saint Germain Peace Treaty

After World War I, the Allies signed a treaty with Aus-
tria on 10" September 1919 at Saint-Germain-En-Laye.

The compulsory military service was abolished,
and the number of the Austrian army was reduced to
30,000. As a result of the treaty, the Austrian territory
shrunk considerably. Austria lost its fertile agricultural
areas and experienced a severe economic collapse.

Neuilly Peace Treaty

The 296-points Peace Treaty with Bulgaria was signed
on 27" November 1919 in Neuilly-sur-Seine. With this
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treaty, Bulgaria left South Dobruja to Romania, Ko-
motini and Alexandroupolis to Greece and Tsaribrod
and Strumica to Yugoslavia. Bulgaria was no longer
connected with the Aegean Sea. Beginning in 1920,
they would pay two billion and two hundred million
renovation debt in 37 years.

Trianon Peace Treaty

The treaty was signed on 4™ June 1920 in Trianon.
According to its 364-points, Hungary left the Presburg
region to Czechoslovakia, Bosnia and Herzegovina to
Yugoslavia, Transylvania to Romania, and Burgenland
to Austria. Hungary also had a lot of economic and fi-
nancial burdens due to the renovation costs.
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Sevres Peace Treaty

As a result of the minority rebellions and World
War I, a Peace Treaty — Sevres — was signed between
the victorious states and the Ottoman government in
Istanbul on 10" August 1920. However, this severe
treaty was never accepted by the Ottoman Parliament
or by the Turkish Parliament.

According to the Treaty of Sevres, the Rumelia bor-
der of the Ottoman Empire was brought to the borders
of present-day Istanbul. Western Anatolia was given to
Greece; Mardin, Urfa, Gaziantep and Amanos Moun-
tains — southern part of Anatolia — were given to France.
In the East, an Armenian border was established. Be-
yazit, Van, Mus, Bitlis and Erzincan, with the east of
Euphrates, were handed over to a newly founded Ar-
menia. In the area between modern-day Iraq and Syria,
Kurdistan was being established. Iraq was left to the
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control of England. Istanbul was going to be an inter-
national city and a Bosphorus commission with its own
navy, army and budget were to be established. Apart
from all these, the military power of the Ottoman Em-
pire was limited to law enforcement.

This treaty, which was intended to be applied to
the Turkish people — the dominant element of this em-
pire —both contradicts with the principles in which the
Entente Communities made their propaganda and the
realities of the international system of the time. The
Turkish National Liberation War was going to begin
on a realistic and robust basis.

Lausanne Peace Treaty

On 24" July 1923, the treaty was signed and en-
tered into force on 6™ August 1924. The islands were
given to Greece according to the Treaties of London
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and Athens signed by the Ottoman Empire. The capitu-
lations were removed. The Entente States gave up their
war compensation. It was decided that the Turkish go-
vernment pay the debts of the Ottoman Empire that in-
cumbent on Turkey. Concerning the problem of the
Bosphorus, an international commission, whose presi-
dent was Turkish, was formed.

There were three main issues that were not resolved
with the treaty. These were: Mosul issue, the debts bet-
ween the Ottoman Empire and France, and the Turkish-
Greek population exchange. Anatolia again became
the Turkish homeland. The plan of the imperial powers
to establish an Armenian state in Anatolia failed. This
struggle of the Turkish nation has been an example to
other nations and societies seeking freedom.

The Lausanne Treaty set the foundations of the new
Republic of Turkey. It is considered as the deed of the
modern Turkish Republic.

Paris Peace Treaty

It was signed on 10™ February 1947. The United
States, the United Kingdom, France, the Soviet Union,
Romania, Hungary, Bulgaria and Finland met. Ac-
cording to this treaty, Italy even lost its territory before
World War L

The border between Finland and the Soviet Union
was restored according to the border of 1% January
1941. Hungary’s borders were returned to the pre-war
limits. The borders of Romania were rearranged ac-
cording to the limits of 1 January 1941. Except for the
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Hungary border, it was returned to pre-war borders.
Greece became one of the only alliance states that won
land after World War II. The collapse of the Soviet
Union in 1991 did not lead to any changes to the Paris
Peace Treaties.

San Francisco Peace Treaty

Following World War II, San Francisco Peace Treaty
was signed between the allied forces and Japan on 8"
September 1951 in San Francisco — California. Japan gave
up its rights on many islands. The Allies confiscated all
assets belonging to the companies, institutions and
private persons owned by Japan. These assets were worth
$ 25 billion. Japan also made payments to Myanmar,
the Philippines, Indonesia and Vietnam as war repa-
rations. With this treaty, World War Il officially ended.
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Conclusion

After the 20" century, the political, military, social
and economic structures at the beginning of this century
became inevitable, and this was the result of human de-
velopment. Excessive growth of the imperial forces,
competition among the great powers, the system of an
unstable alliance, the support of terrorism by some
regimes and the existence of forces balancing each other
have overshadowed the peace treaties made in the 20"
century. Despite these negative aspects, the contributions
of the 20™-century agreements to world peace have been
valuable. It is a fact that international law, in which human
rights have grown and developed, has increased its
effect on states. Moreover, these states maintain their
existence by adhering to these treaties.

Immanuel Kant, a German philosopher, stated in
his book ‘Perpetual Peace: A Philosophical Essay’ the con-
ditions for world peace. In his work, Kant announced
the prerequisites of eternal peace as the absence of secret
agreements between states; whether small or large, no
state is controlled by other states; progressive elimi-
nation of permanent armies; not making unnecessary
debts to other countries; not to interfere in the internal
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affairs of states and maintain open diplomacy between
countries. The ultimate conditions of eternal peace are
also stated by Kant: each state shall be governed by a
republic, international law is based on a federation of
free states, and World citizenship is guaranteed by law
in every country.

Herodotus, the famous historian and anti-war per-
sonality, states the importance of world peace with the
words: ‘Nobody can be foolish
enough to prefer war instead
of peace’. In addition, the great
leader Gazi Mustafa Kemal
Atatlirk shows how important
is peace to the Turkish nation
by his words ‘peace at home,
peace in the world’".
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THE LEAGUE OF NATIONS

Alexia Urtoi, Andrei Pantir, students
Colegiul National, lasi, Romania

Introduction

It was the first organi-
sation dedicated to achieving
global peace by building a
collective security system,
which should have been a
way of guaranteeing political independence and terri-
torial integrity for all of the member states. The Treaty
of Versailles, signed by the countries which participated
in the First World War, is the document which attests
the existence of the League. However, it was destined to be
a failure right from its very inception in 1919 because
of its political strategy and the absence of armed forces.

Starting with 1920...

On the 10™ of January, the League is reunited for the
first time in London; despite that, its permanent venue
would be settled in Geneva. Furthermore, to maintain
impartiality between countries, the organisation’s own
International Court of Justice would be placed in the
Hague. The League also created some committees spe-
cialized in resolving problems which threatened global
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1923 - Conference in Geneva

peace: the International Organisation of Labour, the
Committee for Refugees and the International Com-
mittee for International Cooperation.

Initially, there were 42 member nations; ten years later,
their number would rise to 60. However, the League’s
permanent council was formed by only five nations: Great
Britain, France, Italy, China and Japan.

The Greatest Shortcomings

First and foremost, in the absence of the USA, Russia
and Germany at the formation of the organisation, the
League lacked the unity between member countries ne-
cessary to maintain peace. Then, without its own military
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force, the League of Nations had to resort to just imposing
economic sanctions.

On the other hand, the most influential members of
the organisation preferred to use the ineffective appease-
ment policy when having diplomatic discussions with
Germany, Italy and Japan, which did not work because
of these states’ many different political doctrines (Nazism,
Fascism and Imperialism).

The brutal blows from Germany, Italy and Japan

All of the countries mentioned in the subtitle would
start violating the articles of the Treaty of Versailles once
out of the League of Nations. Coincidentally, these were
also the countries which formed the Axis in the Second
World War.

In September 1931, Ja-
pan, a founding father of the
League, took over Manchuria
without being penalised.

Two years later, Adolf Hitler

pulled his country out of the

League under the pretext of

the organisation’s failure of Adolf Hitler
world-wide disarmament and the unsuccessful estab-
lishment of a weapon parity between Germany and
France. In the spring of 1936, the Germans invaded
Rhineland while the Frenchmen stood still, lacking the
support of Great Britain.

Continuing with facts, Italy started the Second Italo-
Ethiopian War in October 1935 using forbidden chemical
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weapons; two years later,
Benito Mussolini pulled Italy
out of the League of Nations.
Now going to the Eastern
side of Europe, Russia was
excluded from the organi-
sation following the invasion
of Finland in 1939; after this,
the League shut down until
1946 when it was replaced
with the United Nations Organisation, a much better-
prepared project with its own international army.

Benito Mussolini

The League’s most significant successful times

The organisation managed to settle down conflicts
in Memel (disputed between Lithuania and France),
the Aland Islands (territory contested between Finland
and Sweden), Upper Silesia (split between Germany
and Poland) and the Saar region (which was given to
Germany).

Romania and the League of Nations

One of Romania’s most famous diplomatic figures,
Nicolae Titulescu was a permanent delegate of his home
country in the League of Nations from 1921 onwards. He
was twice elected as the president of the organisation
in consecutive years, 1930 and 1931. Titulescu aspired
for equality between all states, world peace and thriving
international relationships between small and large
countries alike, especially those with common borders.
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31 March 1930, Paris - Nicolae Titulescu (right)

However, he was criticized even by fellow countrymen
for his tendency to sympathise with the bolshevik regime
even during diplomatic negotiations.

Conclusion

The important thing about the whole situation is that
we, humans, have been able to learn from the mistakes

The Palace of Nations - Geneva
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of our ancestors, now the United Nations Organisation
being a considerable international force. Even if the
League of Nations failed to accomplish all of its goals, and,
quite possibly, that transcended into the start of World
War IJ, it represents the baseline for today’s general world-
wide prosperity and the triumph of global peace.

The League of Nations - Map
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THE UNITED NATIONS —
How 1O MAINTAIN PEACE?

Duru Tuncer, student
Galatasaray Lisesi, Istanbul, Turkey

Introduction

The notion of peace is one of the most disputed
topics in the 21° century. According to Oxford Dictio-
naries peace means ‘freedom from disturbance’ or ‘a state
or period in which there is no war, or a war has ended’; how-
ever, peace means a lot more to people of this world.
Peace ensures that everybody lives upon some stan-
dards, has freedom of belief and expression, has the
ability to join his or her country’s government, and has
equal rights and privileges as everybody else. Despite
the suffering and the actions taken in the 20" century,
maintaining peace remains a serious problem. Even if
those actions influence today’s world, they are not
enough, and we should take more steps towards better
solutions.

From the League of Nations to the United Nations

World Wars I and II, taking place in the first half of
the 20™ century, have had some severe outcomes that
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would influence the rest of 1900s. The League of Nations,
which was founded in 1920 primarily based on the dis-
cussions of the Paris Peace Conference in 1919, had the
mission to keep the world in a stable, peaceful state.
However, it has failed to accomplish this mission,
largely because of the harsh conditions of the Treaty of
Versailles on Germany. This treaty not only nullified
Germany’s rights to possess a decent military power, but
also destroyed its economy. The Germans, humiliated
by the conditions of this treaty, were prone to support
the aggressive dictatorship of Adolf Hitler who told
them that he would reclaim the power of Germany lost
to the Allies at the end of World War I. World War 1II
was born from this aggressiveness, fortified by the hu-
miliation of a peace treaty. This war proves the failure
of the League of Nations. Before the second half of the
20™ century even began, the world had spent ten years
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in devastating wars. The United Nations was founded
in 24" October, 1945 to end this perpetual state of war,
taking the place of a deficient organisation, the League
of Nations.

First session of the United Nations Assembly

Even though the UN had not been able to be thoroughly
active during the Cold War, when the world (and the
UN itself) was torn between two power blocks, itis quite
efficient throughout the world today with its principles
such as sovereign equality, nonintervention, and me-
diation. Nevertheless, the success of the actions taken
by the UN in the safekeeping of peace is open to dis-
pute: since the foundation of the UN there have been

263



A History of Peace - the 20" Century

many wars, many armed conflicts and the world is still not
free of all that opposes peace. Acknowledging that it still
has room for improvement, there have been plenty of
achievements attained by the UN, especially in deco-
lonization actions. Since the foundation of the UN,
more than 80 former colonies have gained their inde-
pendence, and The Special Committee on Decolonization
monitors the principles of the UN on decolonization.

The United Nations Headquarters

The United Nations also protects fundamental human
rights like food and shelter of the underprivileged
with co-foundations like WHO (World Health Organi-
sation), UNICEF (United Nations International Children’s
Emergency Fund), and WFP (World Food Program).
Additionally, the UN contributes to the safeguarding
of the world’s cultural heritage with another co-foun-
dation, UNESCO (United Nations Education, Science
and Culture Organisation).
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The Importance of Non-Violent Actions
on Maintaining Peace

Undoubtedly, one of the most important develop-
ments of the 20" century was the widespread accep-
tance of non-violent civil actions as a medium to seek
rights. Conscious people have realized that they could
make their voices heard and express their problems
through passive measures such as marches.

The Salt March led by Mahatma Gandhi
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One of the most prominent examples of these actions
is the Salt March, led by Mahatma Gandhi. To express
their discontent on the taxation of salt production by
the British Government, Gandhi organized a 24 day long
walk at the end of which the participants produced
their own salt in a village called Dandhi. Even though
the British Government arrested some of the activists
who joined this action, the march made the world hear
the voice of India and became an essential step to-
wards an independent India. Moreover, this action of
Gandhi has become an influential example to other
civil actions — like the Civil Rights Movement in the
United States or the independence movements of other
mandated countries.

General View of the Opening Session of Millennium
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Education and Raising Awareness for
Maintaining Peace

A crucial thing to do in order to maintain peace is
to raise awareness about the importance of peace and
the sufferings of war. As Erasmus had declared in his
quote ‘Dulce bellum inexpertis’, war is sweet only to those
who have not experienced it. Therefore, it should be
our duty to make the people that have never seen war
understand that war is not ‘sweet’. This duty can only be
made real by a firm policy of education and awareness.

Another benefit of a decent education for peace is that
it creates responsible and cultured citizens. A conscious,
responsible citizen understands the vital importance
of notions like democracy, human rights, and equality. He
or she further takes action to ensure that these notions
are meticulously represented.

Conclusion

Peace is indispensable for
humanity. History has taught
us that war only brings despair
and devastation. We should
learn from our ancestors and
their thousand years old expe-
riences. To have sustainable
peace in the world, we need
fair peace treaties, organisations
which have sworn to protect peace at any price, and
most importantly, conscious individuals. In the 21*
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century, where corporations

and countries can make every-

thing for higher profits, peace-

keeping is not at all an easy

endeavour. However, as Ber-

trand Russell said: ‘Human

beings must be aware of the common benefit of human-
ity, and not of the fake interests that divide nations!".
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THE UNITED NATIONS CHILDREN’S FUND —
UNICEF

Carlota Regales Pons, Patricia Ricci Pujol, Students
Escola Infant Jesus Jesuites Sant Gervasi,
Barcelona, Spain

All children have a right to survive, thrive and fulfil
their potential — to the benefit of a better world.

UNICEEF is a branch of the
UN and works in 190 countries
and territories to protect the
rights of each and every child.
UNICEF has spent 70 years
working to improve the lives of children and their
families around the world in different conflict zones.
They provide the ground support to children in con-
flict situations, based on the charter or goals that we will
outline below. It was founded in New York in 1946 after
the devastation of World War II had left millions of
children without parents,
homes or hope.
Aswe all know, each child
has certain rights which were
agreed on during the foun-
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dation of the United Nations charter for Human Rights.
UNICEF’s goal is to make sure that these rights are ad-
hered to. These same rights can be roughly summa-
rized in the following points:

1. Child protection and inclusion

Every child has the right to grow up in a safe and
inclusive environment.

UNICEF works with partners around the world to
promote policies and expand access to services that
protect all children.

2. Child survival
Every child has the right to survive and thrive.

UNICEF has helped reduce child mortality all over
the world by working to reach the most vulnerable
children everywhere.

3. Education

Every child has the right to learn.

UNICEF works around the world to support quality
learning for every girl and boy, especially those in the
greatest danger of being left behind.

4. UNICEF in emergencies

Reaching every child in emergencies.

UNICEF is on the ground before, during, and after
emergencies, working to reach children and families
with lifesaving aid and long-term assistance.
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5. Gender

Every girl has the right to fulfil her potential.

UNICEF works all over the world to empower girls
and women, and to ensure their full participation in
political, social, and economic systems.

6. Innovation for children

Innovating to drive results for every child.

UNICEF works with partners in every sector to co-
create innovative solutions that accelerate progress for
children and young people.

7. Supply and logistics

Delivering solutions to reach every child at risk.

UNICEEF delivers sustainable access to lifesaving
supplies where they are most needed, accelerating re-
sults for the most vulnerable children.

8. Research and analysis

Using data to drive results.

UNICEF’s global programmes and initiatives are
grounded in rigorous research and thoughtful analysis
of the situation of children.

Other information we found interesting;:

UNICEEF relies on contributions from governments
and private donors.
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UNICEF’s total income for 2018 was US$ 5,2 billion.

Connection with Barcelona:

Lionel Messi

On 7™ September 2006, an agreement between UNICEF
and the Spanish Catalan association football club FC Bar-
celona was reached whereby the club would donate
€1.5 million per year to the organisation for five years.
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As part of the agreement, FC Barcelona would wear
the UNICEF logo on the front of their uniforms in the
colour yellow (as seen in the picture on the left of Lio-
nel Messi).

Bibliography:
https://en.wikipedia.org/wiki/UNICEF#Sponsorship

https://www.unicef.es/cat
https://www .unicef.es/causas/mundo
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AMNESTY INTERNATIONAL

Aleksandra Ortowska, student
LXIII LO im. Lajosa Kossutha w Warszawie,
Warsaw, Poland

Better to light a candle than curse the darkness.

Amnesty International
(commonly known as Am-
nesty or Al) is a London-
based non-governmental or-
ganisation focused on human rights. The organisation
claims to have more than seven million members and
supporters around the world.

The stated mission of the organisation is to cam-
paign for “a world in which every person enjoys all of
the human rights enshrined in the Universal Declaration
of Human Rights and other international human rights
instruments.’

Amnesty International was founded in London in
1961, following the publication of the article The Forgotten
Prisoners in The Observer on 28™ May 1961, by the
lawyer Peter Benenson.

275



A History of Peace - the 20" Century

Amnesty International Sections

Amnesty International is mostly made up of volun-
tary members but retains a small number of paid pro-
fessionals. In countries in which Amnesty International
has a strong presence, members are organized as ‘sec-
tions’. Sections co-ordinate necessary Amnesty Inter-
national activities generally with a significant number
of members, some of whom will form into ‘groups’,
and professional staff. Each has a board of directors. In
2005 there were 52 sections worldwide.

Amnesty International is financed mainly by fees
and donations from its worldwide membership. It says
that it does not accept contributions from governments
or governmental organisations.

Amnesty International primarily targets governments
but also reports on non-governmental bodies and pri-
vate individuals (‘non-state actors’).
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There are six key areas which Amnesty Interna-
tional deals with:

1. Women’s, children’s, minorities” and indige-
nous’ rights

2. Ending torture

3. Abolition of the death penalty

4. Rights of refugees

5. Rights of prisoners of conscience

6. Protection of human dignity

Aims

Some specific aims are to:

- abolish the death pe-
nalty,

- end extrajudicial exe-
cutions and ‘disappearances’,
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- ensure prison conditions meet international human
rights standards,

- ensure a prompt and fair trial for all political
prisoners,

- ensure free education to all children worldwide,

- decriminalize abortion,

- fight impunity from systems of justice,

- end the recruitment and use of child soldiers,

- free all prisoners of conscience,

- promote economic, social and cultural rights for
marginalized communities,

- protect human rights defenders,
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- promote religious tolerance,

- protect LGBT rights,

- stop torture and ill-treatment,

- stop unlawful killings in armed conflict,

- uphold the rights of refugees, migrants, and asy-
lum seekers,

- protect human dignity.

To further these aims, Amnesty International has
developed several techniques to publicize information
and mobilize public opinion. The organisation con-
siders as one of its strengths the publication of impartial
and accurate reports. Reports are researched by inter-
viewing victims and officials, observing trials, working
with local human rights activists, and monitoring the
media. It aims to issue timely press releases and publishes
information in newsletters and on web sites. It also
sends official missions to countries to make courteous
but insistent inquiries.

Campaigns to mobilize public opinion can take the
form of individual, country, or thematic campaigns.
Many techniques are deployed, such as direct appeals
(for example, letter writing), media and publicity work,
and public demonstrations. Often, fund-raising is inte-
grated with campaigning.

In situations which require immediate attention,
Amnesty International calls on existing urgent action
networks or crisis response networks; for all other
matters, it draws on its membership. It considers the
large size of its human resources to be another of its
key strengths.
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The Nobel Peace Prize

In 1977, Amnesty International was awarded the Nobel Peace Prize
for the “defence of human dignity against torture’

The organisation was awarded the 1977 Nobel Peace
Prize for its “defence of human dignity against torture’,
and the United Nations Prize in the Field of Human
Rights in 1978.

In the field of international human rights organi-
sations, Amnesty has the third-longest history, after the
International Federation for Human Rights, and broadest
name recognition, and is believed by many to set stan-
dards for the movement as a whole.

Examples of their work

In 2017, Amnesty International released a report
documenting how the Syrian government carried out
crimes against humanity - including murder, torture,
enforced disappearance, and extermination - at Sayd-
naya Prison in Syria.
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In 2016, using a combina-
tion of survivor testimony and
satellite imagery, Amnesty In-
ternational provided credible
evidence that Sudanese gov-
ernment forces had carried out
war crimes and crimes against
humanity — including the use
of chemical weapons — in the Jebel Marra region of
Darfur, Sudan.

In 2014, Amnesty International documented numer-
ous massacres of Muslims in the Central African Re-
public, and the violent expulsion of the remaining

Muslim population from the

western half of the country.
Amnesty International has
consistently documented severe
violations and abuses of inter-
national human rights and in-
ternational humanitarian law
committed in north East Nige-
ria by the armed group Boko Haram and the Nigerian
military including publishing reports each year since
2012. In 2015 Amnesty published two reports which
document war crimes and crimes against humanity
committed by Boko Haram and the Nigerian military
as well, naming nine senior military officials who should be
investigated for their possible criminal responsibility.
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The Writing Marathon

The Writing Marathon takes place every year around
the International Human Rights Day. The marathon was
created in Poland in 2001 and has grown into the world’s
largest human rights event —in 2017, 5.5 million shares
were launched worldwide. During the event, people
around the world are mobilized to oppose human rights
violations solidarily. During the 2018 Marathon, letters
were written on human rights defenders from 10 coun-
tries. They were women who bravely fight violations of
human rights, and now they need themselves support.
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MEDECINS SANS FRONTIERS
(DocToRrS WITHOUT BORDERS)

Gokalp Payanda, student
Galatasaray Lisesi, Istanbul, Turkey

Royalty isn’t worth as
much as a healthy breath in
this World as Suleiman the
Magnificent said while he
was sick; the most important truth in this world is
human health. Everyone should live regardless of their
religion, language, race, colour or political view. No
one has the right to take someone’s life or to leave an
injured for dead. What makes human a human is his
conscience. When the conscience is not felt, then the
human is lost. His soul is alive no more. To bring him
back to life is the mission of the ones with a conscience.
There is no difference between physical and moral
death.

Before a war begins, it looks like a game. In fact, it
is a game from the beginning to the end for the men
who lead the war around a table. But the soldiers in the
fronts are the ones who witness the real tragedy. Pawns
understand the meaninglessness of the war among
bullets, grenades on their laps, carrying their injured
brothers in arms or even an enemy soldier losing blood
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on their back. The ones who lost their conscience are the
ones who cause the war. But soldiers with a conscience
are aware of the importance of human health. I can re-
late my sayings to the Mehmetcik who took an injured
ANZAC soldier to his trench, to Desmond Doss who
saved both American and Japanese soldiers lives on
the Hacksaw Ridge and to lots of other examples.

Of course, it is not only men who kill men. There may
be losses in life because of natural disasters. Earth-
quakes, floods, hurricanes and disasters like these will
continue forever. It is everyone’s job to help those who
lost their houses, who are injured or who go through
a trauma.

Doctors Without Borders (MSF) is a non-govern-
mental organisation based on these principles. This
impartial organisation is known for its projects in areas
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that have been damaged because of disasters and in war
zones. There are more than 30,000 doctors, nurses and
volunteers in this humanitarian organisation. MSF has
provided medical support to over 70 countries, and
they presently continue their support in some countries.
Donations provide most of their funding.

MSF was founded as a re-
sult of a war. This war was the
Nigerian Civil War: a war that
grew seriously because of big
countries’ intervention on a
piece of land out of their bor-
ders, as always.

Biafra declared independence from Nigeria in 1967.
Thereupon, Nigeria blockaded Biafra, the southeastern
region of the country and the war begun. France took
Biafra’s side while the UK, USSR and USA had taken
Nigeria’s side. What happens in the warzone is uncertain
during the war. Maybe there is a massacre or starvation,
but the world knows nothing. Therefore, French doctors
and the French Red Cross went to Biafra voluntarily, and
they served in hospitals and nutrition centres. When the
Government of Nigeria found out, they targeted the
French volunteers, hospitals and the Biafran doctors.
Volunteers who tried to help the people of Biafra under
challenging conditions witnessed civilians being mur-
dered and starved by the blockading forces. As a con-
sequence, the Government of Nigeria and the Red Cross
were publicly criticised by the doctors. These volunteers
who had witnessed all decided to establish an impartial
organisation which cares about the victims of war.
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The Groupe d’Intervention Médicale et Chirurgicale en
Urgence (Emergency Medical and Surgical Intervention
Group) was formed in 1971 by French doctors who had
worked in Biafra. Then, this organisation merged with

286



Act, Connect, Transform for the World Peace

Secours Médical Frangais (French Medical Relief) which
was an organisation to help victims of natural disas-
ters, founded after the Bhola cyclone which killed over
625,000 in Bangladesh. That is how Doctors Without
Borders (Médecins Sans Frontiéres) was established.

MSF did their first service in Nicaragua after the
earthquake which took tens of thousands of lives.
After their first service, they started their first long
term medical aid in Honduras after the Fifi-Orlene
Hurricane. They opened their first refugee camp for
the refugees escaping the Vietham War between 1975
and 1979. When Vietnam left Cambodia, MSF began a
treatment and rehabilitation service that would last
long. Even though their service in Vietnam was during
a war, they prefered to show their service in Lebanon
as their first service in an active warzone.
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After their foundation, MSF have spread worldwide
in no time, and they have developed their services.
Ruanda, Sierra Leone, Haiti, India, Congo, Uganda, Ivory
Coast, Cambodia, Sri Lanka, Libya are only some of
the countries that MSF held organisations.

MSF held organisations in Turkey as well. They
have helped the refugees who came to Turkey after the
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Iraq War; they sent rescue teams after 1992 Erzincan,
1995 Dinar, 1999 Golciik, 2003 Bing6l, 2011 Van earth-
quakes and they provided shelters and rehabilitation
services. They still help Syrian refugees.

My wish is that MSF helps only natural disaster
victims. Of course, it does not mean that I do not want
them to help war victims, but I wish that there were no
war victims! I believe that everyone desires that non-
governmental organisations like MSF become wide-
spread and accepted by all governments.

While the earth and the sky are already against us, to
fight between each other is so unnecessary and corro-
sive... Men should not give each other guns, bullets or
grenades; we should give each other our hands, water
and food. The criticism that caused the foundation of
MSF was indeed affective, but it is not enough yet. The
chain reaction that this criticism has started must grow,
and everyone on Earth must meet peace. The olive branch
should be extended, whoever the person is. We must
not forget any war in order to remember our mistakes.

We are all from the same yeast; both our minds and heads
are one, but we have seen different under this poor sky.

Rim1
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